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3. Field Experiences and Clinical Practice    

4. Diversity    

5. Faculty Qualifications, Performance, and Development   Standard Met

6. Unit Governance and Resources    

I. INTRODUCTION

      1. Provide a brief overview of the institution and the unit.

Marian College was founded by the Sisters of St. Agnes as a teacher's college in 1936. Since then the 
University has grown and changed with the addition of many programs encompassing a broad array of 
disciplines and professional fields. Significant events include: becoming a coed institution in 1970; 
approval of the first graduate program in 1987, followed soon after in 1990 with the start of the Masters 
of Arts in Education with concentrations in either Teacher Development or Educational Leadership; 
initiating doctoral programs that focus on either educational administration or leadership studies in 
2004; and just four months ago, changing from Marian College to Marian University. With the change 
in name, the University also adopted the following new vision statement: 
Transforming lives through academic excellence, innovation, and leadership. Marian University has 
historically embraced justice, compassion, and service to the local and global community...
which includes the following Core Values: community, learning, service, social justice and spiritual 
traditions. 

The University is located in Fond du Lac, Wisconsin in the east central part of the state. The 
metropolitan area population of Fond du Lac is about 100,000, with the closest larger cities being 
Madison, about 80 miles to the southwest and Milwaukee, approximately 70 miles to the southeast. The 
area is primarily racially homogeneous, with over 90 percent of the population being White Non-
Hispanic.

The student population at Marian University is fairly reflective of the racial demographics of the area. In 
the last four years, 87–90 percent of the students self-identified as Caucasian. In this same timeframe, 
over 70 percent of the students were female. This is out of a total student body that that has varied by 

Page 1


List of Evidence for Marian University School of Education



Annual Evaluation Template – From the School of Education Handbook

Promotion and Tenure Template - From Marian University Faculty Handbook

Adjunct Faculty Vitas

Clinical Faculty Vitas

Content Faculty Vitas

Full Time Faculty Vitas

Online Policies and Procedures Manual

Differentiated Instruction for Alternative Learning (DIAL) – PPT Presentation for Online MAE

DIAL Summer Institute – On Campus Experience for Online MAE

LERN – Learning Educational Resources Network – Certified Online Instructors Program

All Course Syllabi

Wisconsin Teacher Standards

Administrator Standards

National Educational Technology Standards

IDEA Evaluation – Course Evaluations used with Undergraduate Programs

Suma Evaluation – Course Evaluations used with Graduate Programs

Scholarship Report - Cumulative

Online Teaching and Learning Wiki

Links to Several Wikis that are used by Educational Technology Faculty and Candidates

Professional Development - School of Education form to apply for funding

Professional Development - University form to apply for funding

National At-Risk Education Network – Dr. Tony Dallmann-Jones

National (ICT), Information, Communication and Technology Conference

Sample Blog

Dissertation Committees and Topics - Overview

University’s Institutional Review Board

Action Research Topics and Dissertations in Progress

Service Learning Form

Core State Standards - Train the Trainer CESA 7

Co-Chair for the National Leadership Symposium

Marian Teacher Initiative Program

National At-Risk Education Network

The Greater Milwaukee Catholic Education Consortium

Board of Regents, Concordia Theological Seminary

Islands of Genius Event - Sponsored by the School of Education and Kappa Delta Pi 

Faculty Goals Worksheet

Department Goals Worksheet

Annual Review

University Faculty Handbook

School of Education Faculty Handbook

Peer Reviews

Sample First Year Portfolio

School of Education Professional Development Request Form

Faculty Development Grant Application

Educational Improvement Grant Application

Sabbatical Application

Educational Improvement Leave Application

Scholarly Work

Marian University Website

WI Administrator Standards

DPI/CESA Workshops - Worksheet

DPI Higher Education Summer Institute

Teacher Quality Assessment (TQA) Model

FIPSE Grant  - Third Year

School of Education Professional Development Fund

University Professional Development

University Faculty Improvement Grant



Exhibits list


Interview Schedule Attendance Roster October 25, 2010

Meeting 1 
9 – 9:50 am


Dr. Stephen DiSalvo, President


Dr. Jim van Dyke, Interim Vice President for Academic Affairs


Meeting 2 (Administrative Team)
10:00 – 10:50 am

Dr. Marilyn Bugenhagen


Dr. Helen Gilles


Dr. Deb Watry


Mr. Robert Wagner


Meeting 3 (Faculty)
11:00 – 11:50 am

Dr. David Boers


Dr. Marilyn Bugenhagen


Dr. Anthony Dallmann-Jones (call in)


Mr. Jeffry Duchac


Dr. John Eickholt


Ms. Christine Erickson


Dr. Helen Gilles


Dr. Deb Golias


Ms. Malia Hoffmann


Dr. Randall Koetting


Ms. Jenna Linskens


Dr. Daniel Maloney (call in)


Ms. Kathleen McCord


Dr. Winnifred O’Toole


Dr. Nancy Riley


Dr. Bradd Stucky


Mr. Robert Wagner


Dr. Deborah Watry


Dr. Darylann Whitemarsh


Meeting 4
1:00 – 1:50 pm

Dr. Marilyn Bugenhagen, Chair Professional Development Committee


Dr. Mary Klein, Chair Faculty Advancement and Tenure Committee


Meeting 5
2:00 – 2:50 pm

Dr. Daniel Maloney, Past Provost (call in)


Meeting 6 (Grad Students)
3:00 – 3:50 pm

Ms. Tracy Qualmann (Ed Tech MAE candidate)


Ms. Janet Postier (PhD candidate)


Mr. Ray Cash (Teacher Education Post Baccalaureate program)


Mr. Sid Vineburg (DIAL 2009 Graduate)


Mr. Michael Dicks (Ed Tech MAE candidate)


Ms. Ellen Schmienz (Leadership Studies MAE candidate)


Interview list



approximately six and one-half percent in the past four years, from a high of 3040 in 2006-2007 to 2841 
students in 2009-2010.

The academic units within the University are housed in six schools: School of Education, School of 
Nursing, School of Business, School of Arts, Humanities & Letters, School of Math and Natural 
Sciences, School of Social and Behavioral Sciences and School of Criminal Justice. The School of 
Education includes three academic departments: Department of Teacher Education, Educational 
Technology Department and the Department of Leadership Studies. This configuration is a recent 
change as just this fall 2010 the Department of Curriculum and Instruction was renamed the Educational 
Technology Department. Differentiated Instruction for Alternative Learning (DIAL), which was in 
Curriculum and Instruction, was moved to the Teacher Education Department where graduate courses 
were already shared. Within the School of Education, as delineated in Table 0.3 in the IR (p.15), there 
are 12 initial programs in the unit. There are 13 advanced programs listed in Table 0.5 (p.17). In 
interviews it was confirmed that the doctoral program in Leadership Studies, while in the School of 
Education, is not a part of an educational professional studies program and was not included in this 
review which looked at the other 12 programs listed. All initial programs are recognized by the national 
Specialty Professional Associations (SPA) process and the Wisconsin Department of Public Instruction 
(DPI). All advanced programs are approved by DPI and, with the exception of the Elementary/Middle 
School Teaching program which has SPA recognition, final SPA decisions are pending for all other 
advanced programs. 

It should also be noted that there have been numerous, recent administrative changes. After having an 
interim president in 2009-2010, a new president was appointed for 2010-2011. The School of Education 
also had an interim dean in 2009-2010, with the new dean beginning her work in this role during the past 
summer.

      2. Describe the type of state partnership that guided this visit (i.e., joint visit, concurrent visit, 
or an NCATE-only visit). Were there any deviations from the state protocol? 

The protocol with the Wisconsin Department of Public Instruction (DPI) indicates a member of DPI will 
join the team in a consultative role. Since this was a focused visit for Standard 5 for advanced programs 
it was decided the DPI staff member assigned to this team would be available on an as needed basis.

      3. Indicate the programs offered at a branch campus, at an off-campus site, or via distance 
learning? Describe how the team collected information about those programs (e.g., visited selected 
sites, talked to faculty and candidates via two-way video, etc.).
All advanced programs are offered at off-campus sites in Wausau, Appleton and West Allis (Milwaukee 
area) or on-line The team collected information regarding these sites and on-line programs through 
exhibits and interviews via telephone of faculty, administrators and students with knowledge and 
experience with the different locations and students fa.

      4. Describe any unusual circumstances (e.g., weather conditions, readiness of the unit for the 
visit, other extenuating circumstances) that affected the visit.

There were no unusual circumstances.

II. CONCEPTUAL FRAMEWORK. 
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    The conceptual framework establishes the shared vision for a unit’s efforts in preparing educators 
to work effectively in P–12 schools. It provides direction for programs, courses, teaching, candidate 
performance, scholarship, service, and unit accountability. The conceptual framework is knowledge 
based, articulated, shared, coherent, consistent with the unit and institutional mission, and 
continuously evaluated.

      1. Provide a brief overview of the unit's conceptual framework and how it is integrated across 
the unit.

The unit's conceptual framework is an extension of the University's vision statement of "transforming 
lives through academic excellence, innovation, and leadership," and core values of community, learning, 
service, social justice and spiritual traditions and of the research-based, educational practices that inform 
state and national standards. The foundation of the conceptual framework is found in the School of 
Education's Mission Statement that states:
Within the spirit and institutional framework of Marian University, we are committed to the 
development of caring, competent, reflective individuals for present and future professional roles by 
providing learning-centered, collaborative, accountable, and theoretically sound undergraduate and 
graduate programs that reflect values and ethics within an increasingly diverse and global society. 
This statement has been divided in to five key areas: values and ethics, knowledge, reflection, 
collaboration, and accountability. All programs have been aligned to these aspects of the conceptual 
framework and each syllabus demonstrates how the course objectives reflect their consideration. 

In addition to these five areas, each course in each program is developed to address the knowledge, 
skills and performances as identified in the standards promulgated by DPI. The ten standards for 
teachers and seven for administrators listed next encompass the proficiencies expected from candidates: 
Teacher Standards
1. Teachers know the subjects they are teaching.
2. Teachers know how children grow.
3. Teachers understand that children learn differently.
4. Teachers know how to teach.
5. Teachers know how to manage a classroom.
6. Teachers communicate well.
7. Teachers are able to plan different kinds of lessons.
8. Teachers know how to test for student progress.
9. Teachers are able to evaluate themselves.
10. Teachers are connected with other teachers and the community.
Administrator Standards
1. The administrator has an understanding of and demonstrates competence in the Ten Teacher 
Standards.
2. The administrator leads by facilitating the development, articulation, implementation, and stewardship 
of a vision of learning that is shared by the school community.
3. The administrator manages by advocating, nurturing and sustaining a school culture and instructional 
program conducive to pupil learning and staff professional growth.
4. The administrator ensures management of the organization, operations, finances, and resources for a 
safe, efficient, and effective learning environment.
5. The administrator models collaborating with families and community members, responding to diverse 
community interests and needs, and mobilizing community resources.
6. The administrator acts with integrity, fairness, and in an ethical manner.
7. The administrator understands, responds to, and interacts with the larger political, social, economic, 
legal, and cultural context that affects schooling.
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Besides these areas of proficiency, the conceptual framework includes the technology expectations 
developed by the International Society for Technology in Education. The proficiencies included in the 
different standards documents not only guide the construction of course objectives, they are also the 
structure for guiding the development of assessments used to gather candidate performance data. 

III. STANDARDS 

    In its responses to each standard, the team should indicate when differences exist among the main 
campus, distance learning programs, and off-campus programs.

      Standard 1: Candidate Knowledge, Skills, and Professional Dispositions 
Candidates preparing to work in schools as teachers or other school professionals know and 
demonstrate the content knowledge, pedagogical content knowledge and skills, pedagogical and 
professional knowledge and skills, and professional dispositions necessary to help all students learn. 
Assessments indicate that candidates meet professional, state, and institutional standards.

      1. Information reported in the Institutional Report for Standard 1 was validated in the exhibits 
and interviews. (If not, provide an explanation.)

Yes No

nmlkj nmlkj

      If your answer is "No" to above question, provide an explanation.

 

      1a. Content Knowledge for Teacher Candidates
 

Content Knowledge for Teacher Candidates – Initial Teacher Preparation  

Content Knowledge for Teacher Candidates – Advanced Teacher Preparation  

      Summary of Findings for Initial Teacher Preparation: 

 

      Summary of Findings for Advanced Teacher Preparation:

 

      1b. Pedagogical Content Knowledge and Skills for Teacher Candidates
 
Pedagogical Content Knowledge and Skills for Teacher Candidates – Initial Teacher 
Preparation 
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Pedagogical Content Knowledge and Skills for Teacher Candidates – Advanced 
Teacher Preparation

 

      Summary of Findings for Initial Teacher Preparation: 

 

      Summary of Findings for Advanced Teacher Preparation:

 

      1c. Professional and Pedagogical Knowledge and Skills for Teacher Candidates 

 
Professional and Pedagogical Knowledge and Skills for Teacher Candidates – Initial 
Teacher Preparation

 

Professional and Pedagogical Knowledge and Skills for Teacher Candidates –
Advanced Teacher Preparation

 

      Summary of Findings for Initial Teacher Preparation: 

 

      Summary of Findings for Advanced Teacher Preparation:

 

      1d. Student Learning for Teacher Candidates

 

Student Learning for Teacher Candidates – Initial Teacher Preparation  

Student Learning for Teacher Candidates – Advanced Teacher Preparation  

      Summary of Findings for Initial Teacher Preparation:

 

      Summary of Findings for Advanced Teacher Preparation:

 

      1e. Knowledge and Skills for Other School Professionals

 

Knowledge and Skills for Other School Professionals  
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      Summary of Findings for the Preparation of Other School Professionals:

 

      1f. Student Learning for Other School Professionals

 

Student Learning for Other School Professionals  

      Summary of Findings for the Preparation of Other School Professionals:

 

      1g. Professional Dispositions for All Candidates

 

Professional Dispositions for All Candidates – Initial Teacher Preparation  

Professional Dispositions for All Candidates – Advanced Preparation  

      Summary of Findings for Initial Teacher Preparation:

 

      Summary of Findings for Advanced Teacher Preparation:
 

      Summary of Findings for the Preparation of Other School Professionals:
 

      Overall Assessment of Standard
 

      Strengths [Note: A strength should be cited only if some aspect of a target level rubric has been 
demonstrated by the unit. A strength can be cited regardless of whether the entire element is 
deemed “target” or “acceptable.” However, strengths should clearly indicate outstanding practice.]

 

      Areas for Improvement and Rationales

      AFIs from last visit: Corrected

AFI Number &Text AFI Rationale
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      AFIs from last visit: Continued

AFI Number & Text AFI Rationale

   

      New AFIs

AFI Number & Text AFI Rationale

   

      Recommendation for Standard 1
 

Initial Teacher Preparation  

Advanced Preparation  

      Corrections to the Institutional Report [Include any factual corrections to information found in 
the Institutional Report. This includes important information such as corrections to tables, 
percentages, and other findings which may have been inaccurately reported in the Institutional 
Report.]

 

Standard 2: Assessment System and Unit Evaluation
The unit has an assessment system that collects and analyzes data on applicant qualifications, 
candidate and graduate performance, and unit operations to evaluate and improve the 
performance of candidates, the unit, and its programs. 

      Information reported in the Institutional Report for Standard 2 was validated in the exhibits 
and interviews. (If not, provide an explanation.)

Yes No

nmlkj nmlkj

      If your answer is "No" to above question, provide an explanation.

 

      2a. Assessment System 

 

Assessment System – Initial Teacher Preparation  

Assessment System – Advanced Preparation  
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      Summary of Findings for Initial Teacher Preparation: 

 

      Summary of Findings for Advanced Teacher Preparation and/or the Preparation of Other 
School Professionals:
 

      2b. Data Collection, Analysis, and Evaluation
 

Data Collection, Analysis, and Evaluation – Initial Teacher Preparation  

Data Collection, Analysis, and Evaluation – Advanced Preparation  

      Summary of Findings for Initial Teacher Preparation: 

 

      Summary of Findings for Advanced Teacher Preparation and/or the Preparation of Other 
School Professionals:
 

      2c. Use of Data for Program Improvement

 

Use of Data for Program Improvement – Initial Teacher Preparation  

Use of Data for Program Improvement – Advanced Preparation  

      Summary of Findings for Initial Teacher Preparation:

 

      Summary of Findings for Advanced Teacher Preparation and/or the Preparation of Other 
School Professionals:
 

      Overall Assessment of Standard
 

      Strengths [Note: A strength should be cited only if some aspect of a target level rubric has been 
demonstrated by the unit. A strength can be cited regardless of whether the entire element is 
deemed “target” or “acceptable.” However, strengths should clearly indicate outstanding practice.]
 

      Areas for Improvement and Rationales
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      AFIs from last visit: Corrected 

AFI Number &Text AFI Rationale

   

      AFIs from last visit: Continued 

AFI Number & Text AFI Rationale 

   

      New AFIs

AFI Number & Text AFI Rationale 

   

      Recommendation for Standard 2
 

Initial Teacher Preparation  

Advanced Preparation  

      Corrections to the Institutional Report [Include any factual corrections to information found in 
the Institutional Report. This includes important information such as corrections to tables, 
percentages, and other findings which may have been inaccurately reported in the Institutional 
Report.]
 

Standard 3: Field Experiences and Clinical Practice
The unit and its school partners design, implement, and evaluate field experiences and clinical 
practice so that teacher candidates and other school professionals develop and demonstrate the 
knowledge, skills, and professional dispositions necessary to help all students learn.

      Information reported in the Institutional Report for Standard 3 was validated in the exhibits 
and interviews. (If not, provide an explanation.)

Yes No

nmlkj nmlkj

      If your answer is "No" to above question, provide an explanation.

 

      3a. Collaboration between Unit and School Partners

 

Collaboration between Unit and School Partners – Initial Teacher Preparation  

Collaboration between Unit and School Partners – Advanced Preparation  
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      Summary of Findings for Initial Teacher Preparation:

 

      Summary of Findings for Advanced Teacher Preparation and/or the Preparation of Other 
School Professionals:
 

      3b. Design, Implementation, and Evaluation of Field Experiences and Clinical Practice

 
Design, Implementation, and Evaluation of Field Experiences and Clinical Practice –
Initial Teacher Preparation

 

Design, Implementation, and Evaluation of Field Experiences and Clinical Practice –
Advanced Preparation

 

      Summary of Findings for Initial Teacher Preparation:

 

      Summary of Findings for Advanced Teacher Preparation and/or the Preparation of Other 
School Professionals:
 

      3c. Candidates' Development and Demonstration of Knowledge, Skills, and Professional 
Dispositions to Help All Students Learn

 
Candidates’ Development and Demonstration of Knowledge, Skills, and Professional 
Dispositions to Help All Students Learn – Initial Teacher Preparation

 

Candidates’ Development and Demonstration of Knowledge, Skills, and Professional 
Dispositions to Help All Students Learn – Advanced Preparation

 

      Summary of Findings for Initial Teacher Preparation:

 

      Summary of Findings for Advanced Teacher Preparation and/or the Preparation of Other 
School Professionals:
 

      Overall Assessment of Standard
 

      Strengths [Note: A strength should be cited only if some aspect of a target level rubric has been 
demonstrated by the unit. A strength can be cited regardless of whether the entire element is 
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deemed “target” or “acceptable.” However, strengths should clearly indicate outstanding practice.]

 

      Areas for Improvement and Rationales

      AFIs from last visit: Corrected

AFI Number & Text AFI Rationale 

   

      AFIs from last visit: Continued

AFI Number & Text AFI Rationale 

   

      New AFIs

AFI Number & Text AFI Rationale 

   

      Recommendation for Standard 3

 

Initial Teacher Preparation  

Advanced Preparation  

      Corrections to the Institutional Report [Include any factual corrections to information found in 
the Institutional Report. This includes important information such as corrections to tables, 
percentages, and other findings which may have been inaccurately reported in the Institutional 
Report.]

 

Standard 4: Diversity
The unit designs, implements, and evaluates curriculum and provides experiences for candidates to 
acquire and demonstrate the knowledge, skills, and professional dispositions necessary to help all 
students learn. Assessments indicate that candidates can demonstrate and apply proficiencies 
related to diversity. Experiences provided for candidates include working with diverse populations, 
including higher education and P–12 school faculty, candidates, and students in P–12 schools.

      Information reported in the Institutional Report for Standard 4 was validated in the exhibits 
and interviews. (If not, provide an explanation.)
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Yes No

nmlkj nmlkj

      If your answer is "No" to above question, provide an explanation.

 

      4a. Design, Implementation, and Evaluation of Curriculum and Experiences

 
Design, Implementation, and Evaluation of Curriculum and Experiences – Initial 
Teacher Preparation

 

Design, Implementation, and Evaluation of Curriculum and Experiences – Advanced 
Preparation

 

      Summary of Findings for Initial Teacher Preparation:

 

      Summary of Findings for Advanced Teacher Preparation and/or the Preparation of Other 
School Professionals:
 

      4b. Experiences Working with Diverse Faculty

 

Experiences Working with Diverse Faculty – Initial Teacher Preparation  

Experiences Working with Diverse Faculty – Advanced Preparation  

      Summary of Findings for Initial Teacher Preparation

 

      Summary of Findings for Advanced Teacher Preparation and/or the Preparation of Other 
School Professionals:
 

      4c. Experiences Working with Diverse Candidates

 

Experiences Working with Diverse Candidates – Initial Teacher Preparation  

Experiences Working with Diverse Candidates – Advanced Preparation  

      Summary of Findings for Initial Teacher Preparation: 
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      Summary of Findings for Advanced Teacher Preparation and/or the Preparation of Other 
School Professionals:
 

      4d. Experiences Working with Diverse Students in P-12 Schools

 
Experiences Working with Diverse Students in P-12 Schools – Initial Teacher 
Preparation

 

Experiences Working with Diverse Students in P-12 Schools – Advanced Preparation  

      Summary of Findings for Initial Teacher Preparation:

 

      Summary of Findings for Advanced Teacher Preparation and/or the Preparation of Other 
School Professionals:
 

      Overall Assessment of Standard
 

      Strengths [Note: A strength should be cited only if some aspect of a target level rubric has been 
demonstrated by the unit. A strength can be cited regardless of whether the entire element is 
deemed “target” or “acceptable.” However, strengths should clearly indicate outstanding practice.]

 

      Areas for Improvement and Rationales

      AFIs from last visit: Corrected

AFI Number & Text AFI Rationale 

   

      AFIs from last visit: Continued

AFI Number & Text AFI Rationale 

   

      New AFIs
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AFI Number & Text AFI Rationale 

   

      Recommendation for Standard 4
 

Initial Teacher Preparation  

Advanced Preparation  

      Corrections to the Institutional Report [Include any factual corrections to information found in 
the Institutional Report. This includes important information such as corrections to tables, 
percentages, and other findings which may have been inaccurately reported in the Institutional 
Report.]

 

Standard 5: Faculty Qualifications, Performance, and Development
Faculty are qualified and model best professional practices in scholarship, service, and teaching, 
including the assessment of their own effectiveness as related to candidate performance; they also 
collaborate with colleagues in the disciplines and schools. The unit systematically evaluates faculty 
performance and facilitates professional development.

      Information reported in the Institutional Report for Standard 5 was validated in the exhibits 
and interviews. (If not, provide an explanation.)
Yes No

nmlkji nmlkj

      If your answer is "No" to above question, provide an explanation.

 

      5a. Qualified Faculty 
 

Qualified Faculty – Initial Teacher Preparation  

Qualified Faculty – Advanced Preparation Acceptable

      Summary of Findings for ALL Levels (Initial Teacher Preparation and/or Advanced 
Preparation): 

The unit has a total of 67 higher education faculty members. There are 23 full-time faculty members, all 
of whom teach at the advance level. The majority (69.6%) have earned doctorates, and 30.4% have 
earned the masters degree. There are 44 part-time faculty teaching at the advanced level, including 7 
(16%) doctorates and 2 (4.5%) doctoral candidates. A review of curriculum vitae and interviews confirm 
that all full-time and part-time unit faculty possess either an earned doctorate (a minimum of a master's 
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degree) and/or possess expertise and contemporary experiences which qualify them for their 
assignments. Demonstrated expertise of unit faculty includes professional service as K-12 teachers, 
principals, and superintendents, as well as other school personnel and consultants. Curriculum vitae and 
interviews also confirm that clinical faculty have contemporary school-based professional experiences 
and are licensed at the levels which they supervise, and that many are master teachers in their respective 
fields. In fact, student interviews underscored the valuable practical experience of the unit faculty. 
Faculty members are clearly committed to adding qualified faculty to their ranks, however, they are also 
committed to continuing to work toward filling open positions with individuals with a combination of 
terminal degrees and expertise. For example, because of the high demand for doctorates in the area of 
educational technology, and the faculty consensus that the ideal candidate must possess, the doctorate, 
K-12 experience, as well as expertise, a faculty search has been opened for a third time. In interviews, 
the need to use a "grow your own" approach was recognized. Two faculty members in technology who 
had appropriate expertise, but lacked terminal degrees were hired and, with University support, are 
nearing the mid-way point to completing their doctorates.

      5b. Modeling Best Professional Practices in Teaching

 

Modeling Best Professional Practices in Teaching – Initial Teacher Preparation  

Modeling Best Professional Practices in Teaching – Advanced Preparation Acceptable

      Summary of Findings for ALL Levels (Initial Teacher Preparation and/or Advanced 
Preparation): 

A review of unit syllabi reveals that course objectives and content are clearly and consistently aligned 
with the conceptual framework, as well with appropriate state and professional standards. The syllabi, in 
addition to faculty and student interviews, confirm that overall, the unit faculty possess and model a 
depth of understanding and focus on application; theory and research are applied to practice. With 
faculty members always asking students to "dig deeper," students described the program as being, "very 
much applied," including the effective use of synthesis projects that encourage reflection and promote 
candidates' development of critical thinking and problem-solving skills. The unit faculty effectively 
integrate the use of technology throughout their teaching and are described as up-to-date with 
technology and progressive in its use. Technology is effectively used to support multiple learning styles 
and different forms of diversity are integrated into the scope of content of specific courses and in the 
pedagogical approaches employed. With "lively and dialogic" classes, all learning styles are approached 
"in one way or another." Consistent with the IDEA and School of Education Graduate Course 
Evaluations, in interviews, candidates conveyed their confidence in their own development of 
professional dispositions modeled by the faculty as outlined in professional, state, and institutional 
standards. Students considered small class sizes as an asset, providing for "an incredible personal 
touch." One student described the faculty modeling as being "one example. Then they expect you to 
discover your own, individualized way of teaching," discovering one's own teaching voice and style. 
Students also cited a consistently high quality between full time faculty and adjuncts; one student, 
"couldn't tell the difference," as the expectations were all high. With respect to faculty self-assessment, 
each faculty member has to do an annual self assessment portfolio reflecting and documenting strengths 
and weaknesses in the faculty evaluation criteria: Professional Competence, Scholarship/Creative Work, 
Professional Development, Professional Contributions, Service to the College, Public Service, and 
Professional Conduct. The Promotion/Tenure/Evaluation Section of the Faculty Handbook indicates that 
Professional Competence is the most important criterion, and interviews and exhibits confirm that the 
unit faculty are serious about assessing their own effectiveness as teachers and the effects that they have 
on candidates' learning and performance. Student interviews indicate that they have witnessed change 
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and adaptation based on suggestions and evaluations. An interview with the Chair of the Professional 
Development Committee further revealed that unit faculty are often tapped to do classroom evaluations 
across the campus, providing evidence that their expertise is recognized by their on campus peers.

      5c. Modeling Best Professional Practices in Scholarship
 

Modeling Best Professional Practices in Scholarship – Initial Teacher Preparation  

Modeling Best Professional Practices in Scholarship – Advanced Preparation Acceptable

      Summary of Findings for ALL Levels (Initial Teacher Preparation and/or Advanced 
Preparation): 

Based on the University's definition of scholarship, the unit expects and facilitates scholarly activity. 
The University defines scholarship as "active study/involvement in the intellectual and scholarly 
developments in a discipline" (Faculty Handbook § 2.5.1.2). Allowing for variation according to 
discipline, the University allows for overall valuation of a particular endeavor to rest with its relative 
importance to that discipline. An interview with the Chair of the Tenure and Promotion Committee 
Chair confirms that the University has a clear tenure system, and that the committee defers to the 
schools themselves for valuation; however, she noted that the School of Education set a high standard 
for other schools at the University, especially in terms of traditional approaches to scholarship. The unit 
Scholarship Report details multiple forms of scholarly inquiry including traditional peer-reviewed 
publications; book reviews; and national and international conference presentations in areas such as 
multicultural education, children at-risk of school failure, integrated curriculum, history of education, 
and leadership and professional development. Faculty interviews confirm their involvement in 
innovative technology-based scholarship such as digital publications, an Online Teaching and Learning 
Wiki, as well as wikis and blogs on various PK-16 educational topics and issues. Faculty members also 
report research on the use of handheld devices such as IPods and IPads; interviews with students 
complimented the timely faculty response in making syllabus/curriculum changes with the advent of 
new technology. As documented by the list of action research topics and dissertations in progress, 
faculty are engaged in scholarship through action research.

      5d. Modeling Best Professional Practices in Service

 

Modeling Best Professional Practices in Service – Initial Teacher Preparation  

Modeling Best Professional Practices in Service – Advanced Preparation Acceptable

      Summary of Findings for ALL Levels (Initial Teacher Preparation and/or Advanced 
Preparation): 

The professional education faculty provide service to the college, university or broader communities in 
ways which are consistent with the institution's and the unit's missions. Faculty are required to serve on 
committees on campus, i.e., strategic planning, budget review, personnel, promotion and tenure. In 
addition to these on-campus committee responsibilities, they collaborate and group members and 
officers in state and national professional groups. The Faculty Handbook outlines types of service 
opportunities. Faculty vitae provide evidence of their contributions to in-service educators in the form of 
as consultants or resource people..
Table 5.10 in the IR (p.31) lists unit faculty participation on 13 committees and Marian faculty provided 
service as contributors to 123 programs in 2009-2010. In addition, three faculty members currently serve 
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in national leadership positions. Marian faculty belong to over 40 professional organizations. Faculty in 
interviews revealed that they serve on the National Board of Regents in Indiana, lead in-service for 
CSEAS (need to spell this out), provide peer review at national conferences and at state conventions for 
break -out sessions. The faculty also collaborate with other colleges, universities and P12 schools to 
improve educational practice and the preparation of educators. 
Service to the college also includes preparation of documents for program review/or accreditation, 
participation and leadership in special events such as the Heritage Festival, Graduation, and special 
liturgies. Special programs include Marian Teacher Initiative, Islands of Genius Event and the National 
Organization for Students at Risk. Faculty also conduct in -service programs throughout northern 
Wisconsin where limited opportunities exist for in -service. Faculty present monthly at a Moslem school 
in Milwaukee. Faculty interviews reveal the goal to continue to extend the offerings and opportunities to 
enhance multicultural opportunities. 
In addition to the more formal service provided, interviews anf review of faculty vita demonstrate how 
Marian faculty are committed to providing a wide range of educationally related, professional and public 
support for community activities. Participation by faculty at athletic, musical and theatrical events on 
campus is encouraged While this form of service has no direct relationship to the faculty member's 
academic discipline, it allows for additional opportunities to work with people /organizations outside the 
unit. This service is encouraged, but not required. Faculty also provide service by participation and 
leadership in church, educational and other civic organizations and events and many other forms of 
community volunteerism. 

      5e. Unit Evaluation of Professional Education Faculty Performance

 
Unit Evaluation of Professional Education Faculty Performance – Initial Teacher 
Preparation

 

Unit Evaluation of Professional Education Faculty Performance – Advanced 
Preparation

Acceptable

      Summary of Findings for ALL Levels (Initial Teacher Preparation and/or Advanced 
Preparation): 

The unit conducts systematic and comprehensive evaluations of faculty teaching performance to 
enhance the competence and intellectual vitality of the professional education faculty. Faculty and 
administration confirm information in the IR and exhibits regarding faculty members annual evaluation 
process. 
Fulltime faculty members submit their Annual Self-Evaluation which includes: updated vita; annual 
workload summary; professional competence; scholarship/creative work; professional development; 
professional contributions; service to the college; public service; the performance appraisal summary 
from the previous year's annual performance review; and commentary and reflection. The Academic 
Divisional Review is conducted by the unit's dean; a report is issued to the faculty member; a conference 
is held to discuss the report, goals for the current year and progress related to the prior year's goals are 
reviewed. Faculty have the option to submit a written faculty response. Both the appraisal and response 
become serve as the basis for tenure and promotion decisions. Interview and portfolio review 
substantiated this multi-faceted evaluation process. 
Course are assessed by candidates. A computerized summary of the evaluation results with candidates' 
comments is compiled for each course taught and are part of faculty Annual Self –Evaluations. The 
faculty interviews revealed the candidates' feedback on these evaluations are an integral tool for guiding 
their practice. Faculty added that many conduct interim evaluations to assess candidates' needs during 
the semester, to clarify expectations and to determine possible changes in instruction before the 
summative evaluation is conducted. Similarly, informal, formative evaluations for online courses come 
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from frequent and immediate feedback done throughout the course. When asked if they had seen any of 
their comments used to tailor instruction, candidates commented that assignments, workload, due dates 
were adjusted base on informal, interim reflections. Faculty reported that summative evaluations have 
led to changes in the content of courses and textbook selection. 
The Administrative Leadership team reported that both adjuncts and fulltime faculty teach courses at the 
advanced level. Adjuncts are now evaluated using similar standards for evaluation to those used to 
evaluate fulltime faculty. This comprehensive process document in the 2009 Annual Report and other 
exhibits was developed after the 2008 NCATE visit. Since 2008, adjuncts' evaluations have evolved 
from the use of only candidate course evaluations, to include additional assessment including the use of 
mentors, fulltime faculty who are the lead teacher for a course, insights and observations by a 
department chairperson. Most recent changes to ensure systematic and comprehensive evaluation of 
adjuncts added to the procedures include annual goal -setting and reflective analysis.

      5f. Unit Facilitation of Professional Development

 

Unit Facilitation of Professional Development – Initial Teacher Preparation  

Unit Facilitation of Professional Development – Advanced Preparation Acceptable

      Summary of Findings for ALL Levels (Initial Teacher Preparation and/or Advanced 
Preparation): 

Marian University has policies and practices in place to offer each faculty member opportunities to 
improve professional expertise via funding for professional development. After one year of service, 
faculty members may enroll in one course per semester at Marian or for remission at a participating 
college. Members are allowed to apply for reimbursement for professional dues and expenses to attend 
conferences. The Faculty Development Grant Program is open to full time applicants and part time 
faculty after one year of service. Its purpose is to develop new technologies, acquire advanced 
knowledge in the field, address changing candidates' needs, and create programs for college's academic 
growth. Each year funds may be granted 
for up to $1000 from this source and an additional $1200.00 is available for support from the education 
unit. Information required on the application includes the objective, methods to achieve the objective, 
dissemination, evaluation of the experience. The office of institutional research provides information for 
grants from outside agencies to the faculty on a regular basis.

Faculty shared how professional development information is provided to all faculty, including adjuncts, 
via email from the dean, postings on the college website or postings to through blogs and social media 
such as Twitter and Facebook. They revealed that some of the most engaging opportunities for 
professional development come from using content from the statewide Teacher Online Learning 
Conferences offerings and the annual Florida Technology Conference. These educational opportunities 
reinforce the university's commitment to the faculty's desire to remain life-long learners and to take 
advantage of grants to support participation in faculty development at the local, state national and global 
level that enhances their understanding of ethics, values, knowledge, reflection, collaboration, 
accountability, assessment, diversity and technology. The University also provides opportunities for 
faculty to develop new knowledge and skills via professional development especially as they relate to 
aspects included in the conceptual framework. 

That faculty take advantage of these opportunities is evident in vita, interviews and other exhibits that 
compile faculty involvement with memberships in more than 40 professional organizations and 
involvement in numerous other professional development activities. The President shared that there is 
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strong support for not only continuing current resources, but he is taking steps to increase the allotments. 

Faculty vita list abbaticals that have been awarded in the past 2 years. The sabbaticals provide paid leave 
in the form of partial salary for 2 semesters, tuition reimbursement, continuation of fringe benefits and 
increments and do not rule out the ability to apply for outside grants which do not impact the university's 
contributions.

      Overall Assessment of Standard
The unit's faculty consists of full and adjunct faculty, both teaching and clinical, who have earned 
doctorates in their area and/or who have exceptional expertise as related to their assignments. In their 
classrooms and in the field, they model best professional practices as they engage candidates with 
opportunities to learn and critically consider the knowledge, skills and dispositions of their professional 
field of study. As described in Marian University's expectations, the unit's faculty are productive 
scholars and are actively engaged in service from the departmental level to participation at the national 
level as active collaborators with unit faculty, other university faculty and staff, and colleagues P-20. 
Faculty are assessed systematically and rigorously on a 1-3 year basis in scholarship, service, and 
teaching. Faculty assessment and unit-wide improvement are supported by multiple opportunities to 
engage in professional development on a regular basis.

      Strengths [Note: A strength should be cited only if some aspect of a target level rubric has been 
demonstrated by the unit. A strength can be cited regardless of whether the entire element is 
deemed “target” or “acceptable.” However, strengths should clearly indicate outstanding practice.]

 

      Areas for Improvement and Rationales

      AFIs from last visit: Corrected

AFI Number & Text AFI Rationale 

1. A large proportion of faculty in the Department of Curriculum and 
Instruction do not have a terminal degree or exceptional expertise 
that qualifies them for their assignments. 

All full-time and part-time unit faculty possess either an earned 
doctorate (a minimum of a master's degree) and/or possess 
expertise and contemporary experiences which qualify them for their 
assignments.

2. Faculty are engaged in limited scholarly activity.

Documentation and interviews indicate that faculty are engaged in 
different kinds scholarly activity based on the university's definition 
of scholarly activity, as well as its tenure and promotion 
requirements.

3. The unit has no systematic and comprehensive process for 
evaluating the teaching performance of adjunct faculty members. 

A multi-faceted, systematic process of mentoring and evaluating the 
teaching performance has been developed and implemented 
including regular oversight by regular faculty and participation in the 
full complement of teaching assessment activities completed by 
fulltime faculty.

      AFIs from last visit: Continued

AFI Number & Text AFI Rationale 

none
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      New AFIs:

AFI Number & Text AFI Rationale 

none

      Recommendation for Standard 5
 

Initial Teacher Preparation  

Advanced Preparation Met

      Corrections to the Institutional Report [Include any factual corrections to information found in 
the Institutional Report. This includes important information such as corrections to tables, 
percentages, and other findings which may have been inaccurately reported in the Institutional 
Report.]

 

Standard 6: Unit Governance and Resources
The unit has the leadership, authority, budget, personnel, facilities, and resources, including 
information technology resources, for the preparation of candidates to meet professional, state, and 
institutional standards.

      Information reported in the Institutional Report for Standard 6 was validated in the exhibits 
and interviews. (If not, provide an explanation.)

Yes No

nmlkj nmlkj

      If your answer is "No" to above question, provide an explanation.

 

      6a. Unit Leadership and Authority

 

Unit Leadership and Authority – Initial Teacher Preparation  

Unit Leadership and Authority – Advanced Preparation  

      Summary of Findings for ALL Levels (Initial Teacher Preparation and/or Advanced 
Preparation): 
 

      6b. Unit Budget 
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Unit Budget – Initial Teacher Preparation  

Unit Budget – Advanced Preparation  

      Summary of Findings for ALL Levels (Initial Teacher Preparation and/or Advanced 
Preparation): 
 

      6c. Personnel 

 

Personnel – Initial Teacher Preparation  

Personnel – Advanced Preparation  

      Summary of Findings for ALL Levels (Initial Teacher Preparation and/or Advanced 
Preparation): 
 

      6d. Unit Facilities

 

Unit Facilities – Initial Teacher Preparation  

Unit Facilities – Advanced Preparation  

      Summary of Findings for ALL Levels (Initial Teacher Preparation and/or Advanced 
Preparation): 
 

      6e. Unit Resources including Technology

 

Unit Resources including Technology – Initial Teacher Preparation  

Unit Resources including Technology – Advanced Preparation  

      Summary of Findings for ALL Levels (Initial Teacher Preparation and/or Advanced 
Preparation): 
 

      Overall Assessment of Standard
 

      Strengths [Note: A strength should be cited only if some aspect of a target level rubric has been 
demonstrated by the unit. A strength can be cited regardless of whether the entire element is 
deemed “target” or “acceptable.” However, strengths should clearly indicate outstanding practice.]
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      Areas for Improvement and Rationales

      AFIs from last visit: Corrected

AFI Number & Text AFI Rationale 

   

      AFIs from last visit: Continued

AFI Number & Text AFI Rationale 

   

      New AFIs

AFI Number & Text AFI Rationale 

   

      Recommendation for Standard 6

 

Initial Teacher Preparation  

Advanced Preparation  

      Corrections to the Institutional Report [Include any factual corrections to information found in 
the Institutional Report. This includes important information such as corrections to tables, 
percentages, and other findings which may have been inaccurately reported in the Institutional 
Report.]

 

IV. SOURCES OF EVIDENCE

    You may either type the sources of evidence and persons interviewed in the text boxes below or 
upload files using the prompt at the end of the page.

      Documents Reviewed
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      Persons Interviewed

 

      Please upload sources of evidence and the list of persons interviewed.

Exhibits list

Interview list

See Attachments panel below.

      (Optional) State Addendum:
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