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The content of instruction: 

What is the content area for the assessment?  

The content area for assessment will be math.  At the moment, we are learning about 

geometry and fractions.  In geometry, the students are working with different shapes.  First, the 

students are to identify solid figures (cones, pyramids, cubes, rectangular prisms, spheres, and 

cylinders) and count their flat surfaces, edges (where two flat surfaces come together), and 

vertices (where the edges come together).  Next, the students see that the flat surfaces of solid 

figures make plane shapes.  They can relate three-dimensional objects to two-dimensional 

objects.   They also learn about trapezoids, hexagons, and parallelograms and how the number of 

angles and sides are the same.  Third, students determine what a given net (a pattern that makes a 

solid figure when folded) will make.  We also work on congruence (same size and same shape), 

slides, flips, turns, and lines of symmetry (when folded both parts of the shape match).  In 

fractions, the students will be able to identify equal parts, halves, thirds, and fourths.  They will 

also be looking at sets and determining fractions of a set.  

 

Describe the school district and school using demographic information. 

The students are from the small town of North Lake, Wisconsin.  North Lake Elementary 

School is a Kindergarten through eighth grade school district located in the township of Merton.  

There are about 450 students in the school.  The students’ families’ socio-economic statuses 

range from upper socio-economic to lower socio-economic.  The majority are in the 

upper/middle socio-economic grouping.  Some of the families in the lower socio-economical 
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background are in the free/reduced program; they are given free lunches and do not have to pay 

for field trips.   

According to the Merton demographics on 

http://mertonwi.htu.myareaguide.com/demographics.html the median household income is 

$78,937.  The majority of the population is Caucasian and there is a very small percentage of 

other racial groups.  The majority of the students at North Lake School are Caucasian, with a few 

other ethnicities (African American, Chinese, Vietnamese, etc).  Many of the students of other 

ethnicities have been adopted. 

 

What is the grade level, course or subject from which this assessment is chosen? 

The grade level from which this assessment is chosen is the second grade.  The subject is 

second grade math.  

 

Which Wisconsin Model Academic Standards (WMAS) in your discipline are addressed in these 

assessments? 

  The Wisconsin Model Academic Standards that are addressed in these assessments are 

the mathematics standards.  The standards are the performance standards for geometry and 

fractions through fourth grade.  The standards were taken from the Wisconsin Department of 

Public Instruction http://dpi.state.wi.us/standards/mathc4.html .   

Standard B.4.3 Students will read, write, and order simple fractions 

• Halves 

• Thirds 

• Fourths  
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• Unit fractions  

Standard C.4.1 Students will describe two and three dimensional figures by 

• Naming them 

• Comparing, sorting, and classifying them 

• Constructing nets 

• Identifying their properties 

• Combining two dimensional figures 

• Relating figures to objects in the environment 

Standard C.4.2 Students will use physical materials and motion geometry (slides, flips, and 

turns) to identify properties and relationships, including but not limited to 

• Symmetry 

• Congruence 

 

An overview of the students: 

What are the ages and abilities of the students in this class?  

The students in my classroom are in the second grade.  The students are seven and eight 

years old.  The abilities of the students in my class vary depending on the subject.  In reading, I 

have students reading between a very beginning first grade level and level O (around beginning 

to mid-third grade) or higher.  The student who is reading at the very beginning first grade level 

is in the learning disabled program for reading.  He is serviced five days a week for thirty 

minutes each day.  He has been in the program since first grade.  He has a difficult time retaining 

information dealing with reading.  Three other students in my class receive reading services from 

the reading specialist in my school.  These three students were having difficulty with there 
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decoding strategies in reading and were at a mid-first grade level in reading.  This is our response 

to intervention program (RTI) that allowed for these students to be able to receive these great 

services.  They did meet five times a week for thirty minutes, but are now going to meet three 

times a week and are on watch.  In math, the students in my class again range between below 

average ability and above average ability.  I have two students who receive services for math.  

One is identified in the learning disabled program and has difficulty retaining information.  This 

year in math he is beginning to understand how to use touchpoints and needs to have 

manipulatives.  The other student is on watch and is participating in the program due to the 

benefit of smaller group assistance.  I have students who need a lot of repetition of the concepts 

and some that catch on to the ideas very quickly after instruction.  Most of the students have very 

average abilities.   

 

What are the demographics of the students in this class? 

There are seventeen students in my class.  Seven of the students are girls and ten of the 

students are boys. Sixteen of the students are Caucasian and one is African American. I have one 

student who was adopted from Africa.  One of the students is labeled learning disabled for 

reading and math.  One student is on watch for math in the learning disabled program.  Three 

students are receiving services for reading for response to intervention (RTI).  One of my 

students has oppositional defiance disorder (ODD) and another has attention deficit hyperactive 

disorder (ADHD).  Neither one of them is one medication.  Sixteen of the students’ parents are 

together and one of the student’s parents is separated.  In my class ten of the students have an 

older sibling(s), five are the oldest, and two are only children. 
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What are the characteristics of the students whose work you have highlighted and how do these 

characteristics affect the assessment of their learning?  

The three students I chose to highlight are an above average student, an average student, 

and a below average student.   

The above average student (Student A) requires very little to no support during 

instruction and independent time.  This student catches on easily to new material and is very 

willing to learn and wants to do very well, so she works hard.  The mom of this student is in 

school for her master’s degree in education.  This student is the third child in a family of gifted 

learners.  Both parents value learning and provide for a lot of opportunities to expand her 

knowledge.   

The average student (Student B) requires occasional support.  This student is confident in 

her abilities at times and not confident at other times.  She does rush through her work and 

doesn’t always check it over.  She does want to do well, but doesn’t always want to think on her 

own.  This student can get silly and not always pay the closest attention during learning time.  

She benefits from repetition of the concepts.  This student is the third of four children.  Her 

family is involved in her education, but has admitted to her being the “little rebel” in the family. 

The below average student (Student C) is labeled in the learning disabled program.   He 

requires one-on-one help both in the classroom and the school’s content mastery center (CMC).  

This student has a difficult time with the retention of information and needs manipulatives to aid 

him in his work.  He has an avoidance issue to school work and requires a lot of redirection to 

get focused.  This student needs to be walked through every problem, step by step.  He is an only 
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child.  School is not a high priority for his family.  They do not put a high emphasis on 

education.  They are more into hunting and fishing.    

 

 

What are the relevant features of this class that affect the teaching, instruction, and learning?  

There are a couple relevant features in this classroom that can affect the teaching, 

instruction, and learning during the day.  There is one student who is identified as learning 

disabled in math and reading.  This student requires a lot of one-on-one assistance.  One student 

is on watch for the learning disabled program.  She is receiving small group services for math, 

and in the classroom she requires a lot of one-on-one help.  This student needs a lot of repetition 

of the concepts.  Two of my students are in need of behavioral interventions daily due to one is 

identified ODD and the other one has ADHD.  Neither one of them are on medication due to 

parent beliefs.  There are also pull outs of students throughout the day.  Four are in speech two 

times a week, three receive reading support, and two use the content mastery center once or 

twice daily.  Another feature is time.  There doesn’t seem to be enough time in the day to be able 

to accomplish everything. 

 

Provide an overview of the assessments across the weeks of instruction: 

Describe assessments used before, during, and after instruction. 

The assessment used before is a pretest of the concepts that the students would be getting 

in geometry/fraction.  The students are to show what they may have a prior knowledge of for the 

unit.  The pretest is called a “show me what you know” so that the students don’t feel anxious.  
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The pretest questions are read and the students are given some time to answer the question.  The 

concepts are not explained as the pretest is being taken. The students are told if they are not sure 

of an answer that they may leave the question blank.  The reason for the pretest is to help me 

determine the prior knowledge of the concepts. 

The assessments during are different diagnostic checks of the lessons.  Students are given 

a question to answer about the new concept and they are to verbally answer it by the end of the 

lesson for the day.  This helps me to determine if the students understand what they are taught.  

The students also take diagnostic checks, which are done in written form, after a few lessons.  

These are to review different new ideas that the students have previously learned.  These help me 

to see who needs further review of the ideas.  On some days, we go to the smartboard lab and 

have self check activities that the students perform.  These self checks deal with ideas that the 

students have learned and help them to review. 

The assessment after is a test of the ideas learned in the geometry/fractions unit.  This test 

is designed by my coworker and me based on what we feel the students should know.  The 

students are given a practice test the day before the test so that they can practice the concepts and 

be comfortable with the test format.  The students take the practice test home and use it to study 

for the test.  The test is very similar to the practice test.  It has similar problems with different 

numbers.  The test shows many visuals for the students.  Students are also allowed to use 

manipulatives to aide them in the test. 

 

What opportunities were provided to students to self-assess? 
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 There were a couple of opportunities provided to the students to self-assess.  One way the 

students were able to self-assess was by checking to see if they are able to answer the question 

posed at the beginning of the lesson.  At the beginning of each lesson students are given a 

question about what we will be working on, and they are to check to see if they can answer the 

question by the end of the lesson.  Another way students can self-assess is by doing our self-

check activities that are created for on the smart board or with an enrichment sheet to take their 

learned idea to a further understanding. 

 

What feedback did you give to the students and how did you provide it? 

Feedback is constantly given to the students while they are practicing their learned 

concept.  I discuss with each student the idea, and they students are to verbally tell me their 

understanding of the concept by the end of the lesson.  I will discuss with the students different 

things depending on their understanding.  The students who do not fully understand the concept 

received repetition of the ideas.  We will discuss different ways to figure out the answer.  We 

talked about the fact that everyone learns differently and that some people need to use the 

manipulatives, where others can visualize the material.  Those that have a good/great 

understanding of the concepts, after they finish with their practice of the lesson, we do 

enrichment sheets of the material.  These enrichment sheets help them to see that they can have a 

bigger understanding of the idea.    

 

 



Formal and Informal Assessments 10 

 
How did you communicate student progress to stakeholders? 

Student progress was communicated to the stakeholders through conferences, phone 

calls, and by the test being sent home.  During conferences parents were informed about the 

results of the pretest (the show me what you know) and they will be able to see the results from 

what they knew before compared to what they learned.  The phone calls were made to discuss if 

students were having a difficult time with the concept learned (asked the parents to help with it at 

home), but were able to understand it after repetition the next couple of days.  The test sent home 

showed the parents if and how their student progressed in their understanding of the 

geometry/fractions unit.  

Analysis: 

Describe the ways in which you assessed learning for each student.  Describe the ways in which 

you made the content meaningful for each student in the assessment process.  What is the 

importance of the content and its assessment to that student at the time the assessment was 

administered?  What challenges are inherent in assessing the concept or skill? 

Student A:   Student A was assessed in different ways throughout the geometry/fraction math 

unit.  At the beginning of the unit, she was assessed on what she could recall with a “show me 

what you know” pretest.  On the “show me what you know” pretest, she was asked to 

demonstrate what she knew about solid figures and plane shapes for the geometry section.  She 

was to figure out the number of flat surfaces, vertices, and edges on a certain solid figure.  She 

was to identify nets, congruency, symmetry, slides, flips, and turns by looking at illustrations.  In 

the fractions section she was to show what she knew about halves, thirds, and fourths.  She was 

assessed on what she knew about unit and non-unit fractions.  During the assessment activities, 
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she was asked verbal/written questions to show her understanding and reasoning towards the 

concepts.  For example, she was asked to compare two solid figures and come up with a way to 

classify the different shapes into categories.  She was also given different checks to compare 

fractions in groups, two different fractions, and identify fractions in shapes.  She also had a self-

check activity on the smart board for her to demonstrate her retrieval of the different parts of a 

solid figure.  For the final test, she was asked to recall information of the geometry/fractions unit.  

For example, a couple of things she was asked to do were to circle the best description for a solid 

figure, draw line(s) of symmetry, visualize fractions, and determine a set number of fractions.  

The content was made meaningful to student A because it was related to objects/things that she 

was able to identify with.  She was to use visualization to relate fractions to different shapes.  

The importance of the content and its assessment was to complete the skills of the standards that 

were to be accomplished (Students will read, write, and order simple fractions, Students will 

describe two and three dimensional figures, and Students will use physical materials and motion 

geometry to identify properties and relationships).  The challenge in assessing the concepts/skills 

for student A is the fact of did the concepts get brought to a higher level of thinking for her or 

was she not fully challenged in her learning of the ideas.  

Student B:  Student B was assessed in different ways throughout the geometry/fraction math 

unit.  At the beginning of the unit, she was assessed on what she could recall with a “show me 

what you know” pretest.  On the “show me what you know” pretest, she was asked to 

demonstrate what she knew about solid figures and plane shapes for the geometry section.  She 

was to figure out the number of flat surfaces, vertices, and edges on a certain solid figure.  She 

was to identify nets, congruency, symmetry, slides, flips, and turns by looking at illustrations.  In 

the fractions section she was to show what she knew about halves, thirds, and fourths.  She was 
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assessed on what she knew about unit and non-unit fractions.  During the assessment activities, 

she was asked verbal/written questions to show her understanding and reasoning towards the 

concepts.  For example, she was asked to compare two solid figures.  She was also given 

different checks to compare fractions in groups, two different fractions, and identify fractions in 

shapes.  She also had a self-check activity on the smart board for her to demonstrate her retrieval 

of the different parts of a solid figure.  For the final test, she was asked to recall information of 

the geometry/fractions unit.  For example, a couple of things she was asked to do were to circle 

the best description for a solid figure, draw line(s) of symmetry, visualize fractions, and 

determine a set number of fractions.  The content was made meaningful to student B because it 

was related to objects/things that she was able to identify with.  She was able to use her prior 

knowledge, connections to the real world, and questioning skills to identify with the objects and 

fractions.  The importance of the content and its assessment was to complete the skills of the 

standards that were to be accomplished (Students will read, write, and order simple fractions, 

Students will describe two and three dimensional figures, and Students will use physical 

materials and motion geometry to identify properties and relationships).  The challenge, for 

student B, in assessing the concepts/skills is that she does not always use her best listening and 

so may not have fully understood a concept and then was not able to relate it to the best of her 

ability.   

Student C:  Student C was assessed in different ways throughout the geometry/fraction math 

unit.  At the beginning of the unit, he was assessed on what he could recall with a “show me 

what you know” pretest.  On the “show me what you know” pretest, he was asked to demonstrate 

out the number of flat surfaces, vertices, and edges on a certain solid figure.  He was to identify 

nets, congruency, symmetry, slides, flips, and turns by looking at illustrations.  In the fractions 
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section he was to show what he knew about halves, thirds, and fourths.  He was assessed on what 

he knew about unit and non-unit fractions.  For the assessment activities, he was asked to 

identify the different solid figures and plane shapes.  He had to demonstrate a slide, flip, and turn 

with an object.  He was also to identify certain fractions with visuals.  For the final test, he was 

asked to recall information of the geometry/fractions unit.  For example, a couple of things he 

was asked to do were to identify a solid figure, find a congruent shape, show an understanding of 

a slide, flip, or turn, and identify fractions.  The content was made meaningful to student C 

because it was related to objects/things that he was able to identify with.  For example, the 

student was asked to find objects that were in the shapes of the different solid figures so that he 

could see the connection to the real world.  The importance of the content and its assessment was 

to complete the skills of the standards that were to be accomplished (Students will read, write, 

and order simple fractions, Students will describe two and three dimensional figures, and 

Students will use physical materials and motion geometry to identify properties and 

relationships).  The challenge, for Student C, in assessing the concepts/skills is that he is labeled 

in the learning disabled program.   He requires one-on-one help both in the classroom (time to 

really sit and work with him) and the school’s content mastery center (CMC).  This student has a 

difficult time with reading and the retention of information.  He needs manipulatives to aid him 

in his work.  He has an avoidance issue to school work and requires a lot of redirection to get 

focused.  This student needs to be walked through every problem, step-by-step.  At times, I am 

not always positive on what he can accomplish independently due to the fact that he goes to the 

CMC and I am not able to connect with the CMC teacher to find out his understanding of the 

concepts. 
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How did you design these assessments to accommodate the different abilities of these specific 

learners? 

Student A:  Student A received assessments that would show her knowledge and reasoning of 

the skills.  She was also asked to demonstrate performance and develop products of the ideas that 

she was taught.  In knowledge of the concepts, she was asked to explain, show understanding of, 

and describe different ideas that dealt with geometry/fractions.  In showing reasoning with the 

concepts she was asked to use knowledge and thinking skills to solve a problem and make a 

decision.  She was asked to compare two different figures and fractions, and determine fractions 

of certain shapes.  To further these skills she was to use her knowledge and reasoning to 

demonstrate a skill and produce a final product using the skills.  For example, she had to design 

shapes with different numbers of symmetry.  Another product was to create a picture of 

something using a stencil of different shapes. 

Student B:  Student B received assessments that would show her knowledge and reasoning of 

the skills taught.  In knowledge of the concepts, she was asked to explain, show understanding 

of, and describe different ideas that dealt with geometry/fractions.  In showing reasoning with the 

concepts she was asked to use knowledge and thinking skills to solve a problem and make a 

decision.  She was asked to compare two different figures, compare two different fractions, and 

determine fractions of certain shapes. 

Student C:  Student C received assessments that would show his knowledge of the ideas.  He 

was to demonstrate his understanding of the key concepts of the geometry and fractions unit.  

This student was to identify the different shapes and fractions, and was asked to demonstrate an 

understanding of the ideas that were learned.  
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What modifications did you make to the assessment to accommodate any special needs of the 

learners? 

Student A:  Student A received some modifications to her assessments.  She was able to use 

manipulatives (solid figures, fraction bars, plane shapes, etc) if she wanted. 

Student B:  Student B received some modifications to her assessments.  She was able to use 

helpful manipulatives (solid figures, fraction bars, plane shapes, etc.) for all assessments.  For 

example, when assessed on the number of flat surfaces, edges, and vertices of a solid figure, she 

was able to use the figures that had stickers to help mark the different parts of the figure.  She 

was also able to use fraction bars to help her in visualizing when comparing fractions. 

Student C:  Student C received quite a few modifications to his assessments.  His assessments 

were done in small group in the Content Mastery Center (LD room).  His pretest was read word 

for word to him.  During his check-it assessments he was to demonstrate his knowledge with 

manipulatives and kinesthetic work.  On his final test of the unit he had highlighted problems 

that he had to do and would be graded; the rest were optional, but he had to do them to see the 

knowledge he gained. 

 

Why did you use those specific ways to assess?   

Student A:  Student A’s assessments that were used to assess her were a “show me what you 

know” assessment, different activities, and a final test.  The “show me what you know” 
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assessment (the pretest) was used so that she could demonstrate what she had retained from the 

year before.  The different assessment activities were used so that she could show how she was 

able to apply her gained skills and understanding into the real world.  The final assessment was 

used to allow her to demonstrate her acquired knowledge.  All of these assessments were used to 

check her knowledge, reasoning, and performance ability of the content.   

Student B:  Student B’s assessments that were used to assess her were a “show me what you 

know” assessment, different activities, and a final test.  The “show me what you know” 

assessment (the pretest) was used so that she could demonstrate what she had retained from the 

year before.  The different assessment activities were used so that she could show how she was 

able to apply her gained skills and understanding into the real world.  The final assessment was 

used to allow her to demonstrate her acquired knowledge.  All of these assessments were used to 

check her knowledge and reasoning strategies of the content. 

Student C:  Student C’s assessments that were used to assess him were a “show me what you 

know” assessment (the pretest), understanding activities, and the final assessment for the unit. 

The pretest was used so that he could show what he knows or has an understanding of from 

previous years.  The understanding activities were used so that he could demonstrate his 

knowledge of the basic concepts of the chapter.  The final test was to see what he was able to 

retain from the chapter.  All of his assessments were used to check his knowledge of the content. 
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What was the connection between the assessments and the state’s standards, your learning 

objectives, and the instructional processes? 

The connection between the assessments and the state’s standards is that they follow the 

standards set into place.  The students had to read, write, and order simple fractions. (B.4.3)  The 

students had to describe two and three dimensional figures. (C.4.1)  The students will use 

physical materials and motion geometry to identify properties and relationships. (C.4.2) 

The connection between the assessments and my learning objectives/instruction 

processes were related to the SBE documents that my coworker and I have developed.  We 

began with the assessment piece when developing the SBE documents and instructed our lessons 

based on what we were going to assess for our geometry/fractions unit in math. 

 

In what ways were students partners in the assessment of their learning?  How did self-

assessment play out in this work? 

The students were partners in the assessment of their learning because they, based on 

what they demonstrated during the learning of the concepts, helped to create the final test.  The 

students were also able to utilize the assessment as learning idea because they had student led 

parent/teacher conferences where they were in charge of demonstrating their gained knowledge.  

They had to explain to their parents a certain 3-D shape and demonstrate other concepts.   

Self-assessment played out a couple of ways in this work.  Students are asked a main 

focus question at the beginning of a lesson to help them check themselves for understanding. The 

student is to monitor their understanding by checking to see if they can answer the question by 
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the end of the lesson. During a test the students have to check their work two times before saying 

they are finished and bringing it to me.  This idea has the students using reasoning and 

knowledge skills to check their work. 

 

What did the student work you included tell you about the students’ attainment of your 

objectives?  Where were the students successful and what learning still needs to take place?  

How did you communicate your evaluation of students’ work to the stakeholders?  How did they 

use your feedback?  How did these efforts support student learning? 

Student A:  Student A was able to understand and use the learned concepts to successfully guide 

her in her assessments.  This student was successful with all of her knowledge, reasoning, and 

performance skills that were assessed.  The learning that still needs to take place for Student A 

could be that she could go deeper with reasoning and performance skills.  She could be given 

questions to have her analyzing shapes or comparing fractions in different ways.  The evaluation 

of the student’s work was communicated to the stakeholders through the results of the 

assessments going home.  During this unit there was a student led parent/teacher conference 

where the student demonstrated to her parents the concepts being taught.  The parents were able 

to work with her on skills that she was a little shaky on and she was able to understand the 

concepts even better. 

Student B:  Student B was able to show an understanding of some of the concepts.  She did need 

to have the assessments explained in more detail to her at times.  This student was satisfactory 

with all of her knowledge and reasoning skills that were assessed.   The learning that still needs 
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to take place for Student B could be that she could go show a better understanding of some 

concepts.  She is one that does not like to think on her own, so she does not always try her 

hardest the first time.  This student needs to be able to relate the concepts to the real world.  She 

needs to work on her visualization techniques of certain shapes and fractions.   The evaluation of 

the student’s work was communicated to the stakeholders through the results of the assessments 

going home.  During this unit there was a student led parent/teacher conference where the 

student demonstrated to her parents the concepts being taught.  The parents did not really work 

with her at home on the skills that were still not solid.  During this time the student was taken to 

different games going on for her older sibling, so she was unable to get much practice in at 

home.  These efforts did not help her in her ability to figure out the concepts on her own.  

Student C:  Student C was fairly successful in demonstrating his knowledge skills that he 

needed to use for his assessments.  One goal for him was to identify certain solid figures; 

however, he only had a few of them solidly known.  Another goal was for him to be able to show 

certain movement of shapes.  He was also given unit and non-unit fractions to read and write.  

On his final test he was given certain questions that he had to do and the rest were for him to 

attempt (not graded).   This student was successful in his goals.  He could show an understanding 

of certain shapes and fractions.  This student still needs review of this information to retain it for 

future use.  He will need support from his future teachers, the LD program (he is labeled), and 

home.  The evaluation of the student’s work was communicated to the stakeholders through the 

results of the assessments going home.  On each assessment I would write a note saying that it 

was done with one-on-one support or through small group work.  During this unit there was a 

student led parent/teacher conference where the student demonstrated to his parents the goals 

that were obtained.  This student does not have a huge support system at home.  He does go the 
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after school program, where he receives extra support on his concepts.  There he and I work on 

his knowledge skills of the concepts. 

 

Based upon your assessment of student learning within these assessments, how would you modify 

your instruction for the instruction that follows? 

Based upon my assessment of student learning within these assessments, I would modify 

my instruction for the instruction that follows by adding more real world examples and activities 

into the lessons.  This is a huge idea that needs to take place so that the students have a reasoning 

behind learning the material.  When students are able to use the idea in a more real world way 

than they will have a better understanding of the concept.  

 

Reflection: 

In what ways were your assessment strategies particularly effective in meeting curriculum goals and 

why?  

 My assessment strategies were effective in meeting curriculum goals because they aligned 

with the Standards Based Education documents created for math.  The benchmarks were followed and 

the students were assessed according to the information taught.  The assessments led the skills/lessons 

that were taught.   
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In what ways were your assessments particularly effective in promoting student learning and why?  

 The assessments that were used were effective in promoting student learning because they 

demonstrated assessment of learning, assessment for learning, and assessment as learning.   

 The assessment of learning was the final test given at the end of the geometry/fractions unit.  

The students were to show their understanding of the concepts learned.  The test covers the ideas 

practiced and discussed for the unit we were on. My coworker and I create our own chapter tests for 

math. We give a practice test the day before, which has a similar set up but different numbers to the 

real test. We feel this helps cut down on test anxiety and the students are comfortable with the format. 

These assessments were sent home for the parents to view their child’s achievements.   

 The assessment for learning is done through observation and worksheets that deal with 

fractions and geometry.  The students were given the different practice sheets to work on the learned 

concept.  Observation was done to check for understanding while they were working.  The students 

would demonstrate how to do the assignment and if I noticed that they did not fully understand, then I 

would pull them into a small group that further repetition of the concepts is covered. 

 The assessment as learning was done in a couple of ways.  One way was through self-checks.  

Students were given smart board activities to do that they were able to self-check their answers.  They 

were also given a question at the beginning of our lesson for the day that they had to check and see if 

they could answer by the end of the lesson.  Another way was at the student led student/parent/teacher 

conferences.  The students had to tell their parents about their understanding of the math concepts.  

They had to demonstrate their knowledge of different shapes and fractions to their parent(s).  This had 

the students in partnership of assessing their learning. 
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Given the opportunity to repeat these assessments, what would you do differently and why?  

 If I had to repeat these assessments, I would change a couple of things.  For the “show me 

what you know” pretest, I would not change anything.  This pretest allows me to see who is 

secure on certain concepts, how they are recalling information obtained in previous years, and 

who is able to apply the information.  For the different assessment activities during the unit, I 

would have some type of check after each concept.  They had a self-check assessment after each 

concept, but I don’t feel that was enough for me to see if they fully got the understanding of the 

idea.  I would probably add a demonstration activity after each concept.  If they are able to 

explain the concept as they are demonstrating it, then they should have a good understanding of 

the idea.  For the final test, I would change it so that there wasn’t as many multiple choice 

answers.  I would have the students show their understanding without the choices.  The choices 

allow for the students to be able to narrow down their thoughts and they could be just making a 

lucky guess.  I would continue on doing the practice test the day before, because it helps the 

students to see the form the test is going to be taking.  It also helps to lessen the anxiety that they 

may feel during the real test.    
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