
1 
 

 

 

 

 

School of Education 

Annual Report (2013-14) 
 
 
 

Dr. Sue Stoddart, Dean 
 

June 30, 2014 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



2 
 

Contents 
Marian University School of Education  2013-14 Annual Report ......................................................................... 5 

PART I: School of Education ................................................................................................................................. 5 

Section 1: Unit Overview ................................................................................................................................... 5 

Section 2: School of Education Accomplishments ............................................................................................. 7 

Section 3: School of Education Challenges ........................................................................................................ 8 

Figure 1. ......................................................................................................................................................... 8 

Section 4: School of Education Annual Goals ................................................................................................... 9 

Table 1: School of Education 2013-14 Annual Goals/Outcome/Activity and Assessment/Status ................ 10 

Section 5: School of Education Plans for Upcoming Year ............................................................................... 12 

PART II: Teacher Education Dept. / Undergraduate Program (UG) ................................................................... 12 

Section 1: UG Program Overview .................................................................................................................... 12 

Section 2: UG Program Annual Goals.............................................................................................................. 14 

Table 2: UG Program 2013-14 Annual Goals/Outcome/Activity and Assessment/Status ............................ 15 

Section 3: UG Program Accomplishments ....................................................................................................... 17 

Section 4: UG Program Challenges .................................................................................................................. 17 

Section 5: Student Learning Outcomes / Summary Outcome Assessment Report .......................................... 18 

Table 3: Teacher Education Undergraduate Program Assessment Plan ..................................................... 18 

Section 6: UG Assessment Executive Summary .............................................................................................. 22 

PART III: Teacher Education Dept. / Graduate Teacher Education Program (TCH) .......................................... 25 

Section 1: TCH Program Overview .................................................................................................................. 25 

Section 2: TCH Program Annual Goals ........................................................................................................... 26 

Table 4: TCH 2013-14 Annual Goals/Outcome/Activity and Assessment/Status ......................................... 27 

Section 3: TCH Program Accomplishments ..................................................................................................... 29 

Section 4: TCH Program Challenges ................................................................................................................ 29 

Section 5: Student Learning Outcomes / Summary Outcome Assessment Report .......................................... 30 

Table 5: TCH Program Assessment Plan ..................................................................................................... 30 

Section 6: Assessment Executive Summary ..................................................................................................... 34 

Table 6: Field Experience/Clinical Review and Planning ........................................................................... 36 

PART IV: Teacher Education Dept. / Differentiated Instruction (DIAL) MAE Program ................................... 37 

Section 1: DIAL Program Overview ................................................................................................................ 37 

Section 2: DIAL Program Annual Goals .......................................................................................................... 38 

Table 7: DIAL 2013-14 Annual Goals/Outcome/Activity and Assessment/Status ........................................ 39 

Section 3: DIAL Program Accomplishments ................................................................................................... 41 

Section 4: DIAL Program Challenges .............................................................................................................. 41 



3 
 

Section 5: Student Learning Outcomes / Summary Outcome Assessment Report .......................................... 42 

Table 8: DIAL Program Assessment Plan .................................................................................................... 42 

Section 6: DIAL Assessment Executive Summary .......................................................................................... 45 

PART V: Teacher Education Dept. / Special Education Graduate Program ........................................................ 48 

Section 1: Special Education Program Overview ............................................................................................. 48 

Section 2: Special Education Program Annual Goals ...................................................................................... 49 

Table 9: Special Education 2013-14 Annual Goals/Outcome/Activity and Assessment/Status .................... 50 

Section 3: Special Education Program Accomplishments ................................................................................ 52 

Section 4: Special Education Program Challenges ........................................................................................... 54 

Section 5: Student Learning Outcomes / Summary Outcome Assessment Report .......................................... 56 

Table10: Special Education Program Assessment Plan ............................................................................... 56 

Section 6: Special Education Assessment Executive Summary ....................................................................... 63 

PART VI: Teacher Education Dept. / Educational Technology MAE Program .................................................. 68 

Section 1: Educational Technology Program Overview ................................................................................... 68 

Section 2: Educational Technology Program Annual Goals ............................................................................ 69 

Table11: Educational Technology 2013-14 Annual Goals/Outcome/Activity and Assessment/Status ......... 70 

Section 3: Educational Technology Program Accomplishments ..................................................................... 71 

Section 4: Educational Technology Program Challenges ................................................................................. 72 

Section 5: Student Learning Outcomes / Summary Outcome Assessment Report .......................................... 73 

Table 12: Educational Technology Program Assessment Plan .................................................................... 73 

Section 6: Educational Technology Assessment Executive Summary ............................................................. 76 

PART VII: Leadership Studies Dept. / Leadership Studies MAE Programs ....................................................... 80 

Section 1: Leadership Studies Program Overview ........................................................................................... 80 

Section 2: Leadership Studies MAE Program Annual Goals ........................................................................... 81 

Table 13: Leadership Studies MAE 2013-14 Annual Goals/Outcome/Activity and Assessment/Status ....... 82 

Section 3: Leadership Studies MAE Program Accomplishments .................................................................... 85 

Section 4: Leadership Studies MAE Program Challenges ............................................................................... 87 

Section 5: Student Learning Outcomes / Summary Outcome Assessment Report .......................................... 88 

Table 14: Leadership Studies MAE Program Assessment Plan ................................................................... 88 

Section 6: Leadership Studies MAE Assessment Executive Summary ........................................................... 90 

PART IX: Leadership Studies Dept. / Ph.D. Program ......................................................................................... 92 

Section 1: Ph.D. Program Overview................................................................................................................. 92 

Section 2: Ph.D. Program Annual Goals .......................................................................................................... 93 

Table 15: Ph.D. Program 2013-14 Annual Goals/Outcome/Activity and Assessment/Status ...................... 94 

Section 3: Ph.D. Program Accomplishments ................................................................................................... 96 



4 
 

Section 4: Ph.D. Program Challenges............................................................................................................... 96 

Section 5: Student Learning Outcomes / Summary Outcome Assessment Report .......................................... 97 

Table 15: Leadership Studies Ph.D. Program Assessment Plan .................................................................. 97 

Section 6: Ph.D. Program Assessment Executive Summary ............................................................................ 99 

PART X: Institute of Professional Development ................................................................................................. 99 

Section 1: Institute of Professional Development (IPD) Program Overview ................................................... 99 

Section 2: Institutional of Professional Development Annual Goals ............................................................... 99 

Table 16: IPD Program 2013-14 Annual Goals – Outcome/Activity and Assessment/Status Chart ......... 100 

Section 3: Institute of Professional Development Program Accomplishments .............................................. 102 

Section 4: Institute of Professional Development Program Challenges ......................................................... 102 

PART XI: Early Childhood Center Annual Report ............................................................................................ 103 

Appendix A: SOE Year at a Glance ............................................................................................................... 106 

Table 17: School at a glance for 2013-2014 Academic Year ..................................................................... 106 

Appendix B: Scholarship/Creative Work ....................................................................................................... 108 

Appendix C - Service ..................................................................................................................................... 115 

Appendix D - Finance ..................................................................................................................................... 118 

Table18: Production Snapshot for 2013-2014 ........................................................................................... 118 

Appendix E – Personnel Changes .................................................................................................................. 119 

 

 
 
 
 
 
 
  



5 
 

Marian University School of Education  

2013-14 Annual Report 

PART I: School of Education 

Section 1: Unit Overview 

School of Education Mission Statement 
Within the spirit and institutional framework of Marian University, we are committed to the development of 
caring, competent, reflective individuals for present and future professional roles by providing learning-
centered, collaborative, accountable, and theoretically sound undergraduate and graduate programs that reflect 
values and ethics within an increasingly diverse and global society. 

 

School of Education Vision 
Transforming lives through academic excellence, innovation, and leadership.  

 

 

School of Education Conceptual Framework 
 
The conceptual framework for professional preparation programs in the School of Education at Marian 
University is oriented toward the development of learning-centered individuals.  The framework is organized 
around five interconnected themes, displayed as the petals of a lily which is the focal point of the college seal.  
The lily signifies the mission of Marian University to “educate the whole person, striving to nurture intellectual, 
spiritual, aesthetic, psychological, social, and physical dimensions.”  The theme of Values and Ethics, at the 
center of the lily, reflects the core values of the university community.  On the remaining petals are four other 
themes that also guide our professional practice: Knowledge, Reflection, Collaboration, and Accountability.  We 
believe that learning is a lifelong process. Therefore, our mission is to engage in the continuous development of 
the dimensions of each theme within ourselves, our candidates, and members of the larger community. We view 
this framework as dynamic and responsive to the uniqueness of individuals, as well as to the potential for change 
within the profession. 
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Values and Ethics 

We believe learning-centered individuals recognize and affirm the importance of values and ethics in their lives, 
in the lives of others, and in society.  Within the context of  society, religion, and culture, as well as Marian’s 
learning-centered environment, individuals strive to refine their ethical frameworks as they reflect on their 
beliefs and values, and on their ability to model professional and ethical standards. 
 

Knowledge 
We believe learning-centered individuals recognize and affirm the need for the understanding of subject matter 
and the ability to apply pedagogical strategies that are consistent with the academic discipline.  Equally 
important is the need for knowledge of human development, theories of learning, social and political influences, 
curriculum theory, research- and practice-based pedagogy, and technology.  We recognize the unique interplay 
that occurs as a learning-centered person develops and applies knowledge in particular socio-cultural contexts.     

 
Reflection 

We believe that reflection is a powerful tool for life-long learning, as well as for personal and professional 
transformation. Learning-centered individuals develop skills in reflection that enable them to review, 
reconstruct, reenact and critically analyze their own actions and beliefs to determine a course of action.   
 

Collaboration 
We believe learning-centered individuals value communication and community.  We view collaboration as a 
process of working with diverse groups, utilizing effective communication to address current issues and 
practices.  Collaboration makes it is possible to improve the lives of all members of society.   
 

Accountability 
We believe learning-centered individuals are accountable to and advocates for all learners and the larger 
community.  Accountability is far more than an understanding of the process of assessment.  To be accountable, 
members of an educational community accept responsibility for continued growth and development for 
themselves, their profession, and the greater society.  
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Section 2: School of Education Accomplishments  
 
The major focus of improving our assessment system was accomplished with the implementation of 
LiveText as an assessment tool that aligns standards as well as program, department, and unit outcomes and 
helps display data uniformly across programs. LiveText gives the SOE the ability to align program learning 
outcomes to multiple standards for state and national accreditation as well as provides a portfolio platform 
for students to showcase their work. As the implementation of LiveText continued throughout the year, 
faculty used the opportunity to fine-tune rubrics and embedded assessments that help determine if students 
are meeting course and program learning outcomes. 
 
Dr. Deb Kneser was hired to replace the retiring Dr. Deb Golias to further our efforts in the area of 
professional development. Our Institute of Professional Development was moved back to the School of 
Education after an unsuccessful attempt to make it part of PACE now AGS. Dr. Deb Golias helped 
establish partnerships with several Catholic Schools; however, with the addition of Dr. Deb Kneser (from 
CESA 6) we were able to expand our efforts into the public schools. As fewer teachers have enrolled in 
MAE programs, there is an even greater need to provide professional development to area K-12 schools, 
especially in the area of educational technology. We have also seen an increase in the need for Institutes of 
Higher Education to provide support and resources to K-12 schools as Educator Effectiveness and the new 
Common Core State Standards are rolled out. 
 
The major achievement this year was the passing of the accreditation visit by NCATE (now called CAEP). 
This 7 year visit focused on the mission and conceptual framework of the unit and evaluates the unit’s 
proficiency in the areas of:  

1. Candidate Knowledge, Skills, and Professional Dispositions 
2. Assessment System and Unit Evaluation 
3. Field Experiences and Clinical Practice 
4. Diversity  
5. Faculty Qualifications, Performance, and Development 
6. Unit Governance and Resources 

 
The School of Education also passed the State of Wisconsin Department of Public Instruction’s Annual 
Continuous Review Process by preparing a status report that answers the following Core Questions and 
provided data and artifacts to support the report. 
 

Core Questions: 
1. What is your program learning from your existing assessment system and what are you doing in 

response to this information/data? 
2. Have you made any major/meaningful changes to your programs? What changes have you made? 

Why? Why not? 
3. Share the progress you have made implementing the TPA in your initial teacher preparation 

program.  
 
Both the NCATE (now CAEP) visit and the DPI visit were huge successes. We had one minor suggestion from 
NCATE, and that was to hire more diverse faculty members.  This has always been an issue with us, as many of 
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the diverse faculty we have hired in the past only stay for a few years and use Marian as a stepping stone to get 
a University position in a bigger city. 

Section 3: School of Education Challenges 
 
The major challenge the School of Education faced this year was lack of successful marketing to fill our 
classes. Since the School of Education lost the budget and personnel for graduate marketing and 
admissions, we have lost major enrollment and have never recovered. The chart below shows the major 
influences that have happened in recent years that caused our enrollment to drop: Moving marketing to 
PACE, Act 10 (which limited the bargaining power of public teacher unions) at the State Level and finally 
moving the graduate marketing and admissions to the University Admissions office where only the 
traditional undergraduate students were previously served. It was hoped the University Admissions office 
could reverse the downward spiral but so far we have not seen the results we had hoped for. 

 
Figure 1. Line graph showing head count of SOE grad students and the impact of moving admissions and 
marketing from SOE as well as ACT 10 on the enrollment.  
 
All SOE chairs, faculty, and staff indicate that they are willing to work with the admissions office to help 
turn the tide in increasing enrollment; however, we do not really have much say in how or where they 
advertise or market our programs. I have given some release load to one of my faculty members, Bob 
Wagner, who used to go on the road with Bob Bohnsack when we marketed our programs within the 
School of Education. He will go to educational conferences and also visit with people who have inquired 
about our programs at our Outreach Sites. This model worked in the past, though Stacey Akey may have a 
new model that will work more efficiently in the future. We believe we have to go back to direct marketing 
for a while so that we can get our name out there again. If this plan doesn’t work, the faculty would like me 
to request that we take back the marketing and admissions for our programs. 
 
Another challenge we had this year was the failure to replace a strategic faculty member who passed away 
unexpectedly last June. After repeated attempts we were allowed to replace him in January, but it left many 
Ph.D. students without a committee member and we had to hire a couple of adjuncts to fill in for some 
classes that they were really not prepared to teach.  
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The final major challenge we faced was hosting our 7 year NCATE visit after undergoing massive budget 
cuts. Not only did we have the 20% cut the rest of the University had, but we also lost money that we had 
saved from the previous year’s budget – resulting in a cut that made it impossible to put some of technology 
initiatives in place.   
 
One such plan put on hold was to purchase Google Chrome books. The Fond du Lac School District, along 
with numerous other school districts throughout the state, has gone to a 1:1 laptop initiative using Google 
Chrome books and Google Apps for Education. The North Fond du Lac School District is a 1:1 iPad 
District; we do have an iPad lab to use to train future teachers how to use iPad Apps for teaching and 
learning. However, it is imperative that we do the same with Google Chrome books. I will continue to try to 
find grant money for some of these initiatives, but if the University doesn’t support the full implementation 
for moving to a laptop or mobile learning environment, the School of Education may have to do so without 
the University support as the greatest share of our students will teach in 1:1 iPad and/or Netbook schools.  
 

Section 4: School of Education Annual Goals   
 

1. Pilot the new assessment system and evaluate its effectiveness to facilitate data collection and analysis. 
(Strategic Goal A) 

2. Evaluate and revise the timeline for data collection to better coincide with opportunities for faculty to 
analyze and interpret the findings. (Strategic Goal A) 

3. Continue to update programs to ensure all candidates attain the 21st century knowledge and skills like 
critical thinking, communication, collaboration, and technology literacy. (Strategic Goal A) 

4. Increase collaboration with K-12 Schools and the community. (Strategic Goal D) 
5. Promote Marian culture by raising purposive awareness of our core values and how we implement or 

apply them as we interact with the curriculum, our students, our colleagues, the community and other 
stakeholders. (Strategic Goal E) 

6. Propose a new program to help achieve growth. (Strategic Goal B). 
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Table 1: School of Education 2013-14 Annual Goals/Outcome/Activity and Assessment/Status  

Department Goal (Strategic Plan 
Alignment) 

Desired Outcome/Activity Assessment Method/ Measure  Status/ Results 
• Next Steps 

1. Pilot the new assessment system 
and evaluate its effectiveness to 
facilitate data collection and 
analysis. (Strategic Goal A) 

  

Data system that allows all gate data, DPI 
data, and NCATE data to be collected in 
one place. It allows for more timely 
access to data for analysis by faculty. 

• Number of programs with 
gate data and assessment of 
learning system built into 
LiveText.  

• Goal of 50% of programs 
moved to LiveText.  

• 70% of programs moved to LiveText. 
• Programs not moved to LiveText are in 

process of doing so. 
• This process allowed a thorough realignment 

of assessment goals in all programs. 
• Many programs developed new embedded 

assessments aligned with PLO. 
 

2. Evaluate and revise the timeline 
for data collection to better 
coincide with opportunities for 
faculty to analyze and interpret 
the findings. (Strategic Goal A) 

 

Current assessment plan timeline 
evaluated with department chairs, staff 
and faculty and revised to allow 
assessment of data two times a year with 
data retreats scheduled fall and spring  

• Consensus on planning and 
scheduling two major data 
retreats. 

• Moving of major assessment 
pieces from Dean and Dept. 
Chairs to faculty. 

 
 

• Mini data retreats held and plans made for 
two major yearly data retreats with all faculty 
– one in August and one in January. 

• Get data printouts ready for August data 
retreat. 

• Worked with IT Dept. to help generate 
reports needed.  
 

3. Continue to update programs to 
ensure all candidates attain the 
21st century knowledge and 
skills like critical thinking, 
communication, collaboration, 
and technology literacy. 
(Strategic Goal A) 

  
 

• Update SLO in programs to include 
21st Century Skills 

• Professional development 
opportunities in the area of technology 
integration. 

• Integration of NETS standards in all 
programs. 

• Build technology skills for future 
teachers and administrators so they are 
better equipped for today/s learners. 

 

• Number of professional 
development opportunities 
made available above and 
beyond what is available with 
professional development 
funds. 

• Align NETS standards in 
programs. 

• Technology integrated, 
especially in methods 
courses. 

• Professional development offered to SOE 
faculty in online learning, iPad apps, Goggle 
Apps for Education and various other 
opportunities to use technology 

• Ed Tech faculty team taught with several UG 
methods faculty. 

• 70% of courses are aligned to technology 
standards. 

• UG methods courses using SmartBoard and 
iPad apps. 

• Continue process to 100% and add Google 
Chromebooks as adopted by FDL and many 
other school districts. 
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Department Goal (SOE Goal 
Alignment) 

Desired Outcome/Activity Assessment Method/ Measure   Status/ Results 
• Next Steps 

4. Increase collaboration with K-12 
Schools and the community. 
(Strategic Goal D) 

  
 

• Professional development opportunities 
• Grants for IHE and K-12 partnerships 
• Increased number of partnerships with 

K-12 schools and other educational 
partners 

 
 
 
 
 
 
 
 

Number of new partnerships and 
increased PD with K-12 schools 
and other educational partners. 

• Offered new workshops in co-teaching, 
educational technology, assessment, PDPs, 
science education, and continued several 
others. 

• Institute of Professional Development is 
working with 4 new districts and wrote 3 new 
MOUs for next school year. 

• Offering two full days of science education 
professional development in August 

• 5 faculty members providing professional 
development for School Districts. 

• Faculty member took Science methods 
students to judge Faith Lutheran’s Science 
Fair. 

• AELO Cohort developed and supported 
through grant 

• DPI – IHE grant through Special Education 
faculty. 

 
5. Promote Marian culture by 

raising purposive awareness of 
our core values and how we 
implement or apply them as we 
interact with the curriculum, 
our students, our colleagues, the 
community and other 
stakeholders. (Strategic Goal E) 

  

Discussions within the School of 
Education, in department meetings, and in 
classroom settings. 

Discussions and feedback from 
faculty 

SOE Discussion at monthly meeting, department 
discussions and faculty reported addressing 
them in their classrooms. It has also been a 
discussion as we built partnerships based on our 
core values 

6. Propose a new program to help 
achieve growth. (Strategic Goal 
B). 

At least one new program will be 
proposed and approved. 

Program developed and passes 
through all approval processes.  

• Religious Education MAE proposed and 
approved. 

• Technology Coach Certification proposed and 
approved. 
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Section 5: School of Education Plans for Upcoming Year 
 
Goals: 
Goals for 2014-15 are being developed by the Dean and Department Chairs over the summer and will be 
aligned to the University Strategic Plan. After the proposal is approved by the Administrative Team they 
will go to the School of Education for approval or modification and approval. Annual goals are not set until 
approved at the September School of Education meeting.  
 
Major New Initiatives: 

1. Implementation of the partnership with Thailand Education Department  
2. Holy Redeemer Partnership expanded into the School of Education – TCH and Ph.D. programs. 
3. Revise and/or replace the DIAL program. 
4. Propose a Special Education Major/Minor in the Undergraduate Program. 
5. Thorough review of the Ph.D. program and its assessment system and examine the possibility of 

having the C&I strand contain an emphasis on integrating technology throughout the curriculum.  
6. Completion of the LiveText School of Education assessment project 

 

PART II: Teacher Education Dept. / Undergraduate Program (UG) 

Section 1: UG Program Overview 
Mission: 
The mission of Teacher Education Programs is to prepare candidates for the teaching profession by providing 
candidates with the knowledge, skills, and experience necessary to assist them to develop the pedagogical, 
content, and technological skills necessary to function effectively as a teacher in the areas of early childhood, 
elementary, middle school, and secondary education. 
 
Program Learning Outcomes: 
   After completion of this program, candidates will demonstrate: 

1. An understanding of the teaching standards, including the knowledge, skills, and dispositions expected 
of a professional teacher. 

2. Academic competence in a broad base of general education and in a major appropriate for the licensure 
being sought and demonstrate knowledge of a variety of effective teaching methods and materials 
(including technology) which utilize skills that effectively apply content knowledge and knowledge of 
children and adolescents to the learning environment. 

3. The ability to design instruction effectively using a variety of instructional strategies and adapting 
instruction to encourage the development of critical thinking, problem solving, and performance skills 
for all students. Candidates also reflect on the instructional process to improve future teaching and 
learning experiences. 

4. An understanding and an ability to design, assess, and evaluate (both formal and informal) assessments 
for student learning and reflects on the assessment process to improve future teaching and learning 
experiences.  

5. An understanding of a diverse student population and apply appropriate instructional strategies and 
assessments that acknowledge sensitivity to students’ diverse learning needs. 
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The Marian University Teacher Education degree programs provide students with an undergraduate experience 
that reflects the University's broader mission of developing the whole person.  Students are perceived as active 
participants in their own growth as they are guided by the faculty to achieve academic and professional 
excellence as future teachers.  To receive a teaching license, students complete an undergraduate education 
program and demonstrate proficient performance in the knowledge, skills and dispositions of Wisconsin 
InTASC Teacher Standards for Teacher Development and Licensure.  Standards are assessed through a 
developmental professional portfolio process as students’ progress through course work and exemplary field 
experiences in the education program. Upon completion of the teacher education program, Marian students 
enter the teaching profession with a keen understanding of ways to use their knowledge and skills to achieve 
success in teaching. 
 
Responsible for all undergraduate education programs leading to state licensure, the, Department of Teacher 
Education provides majors in Early Childhood-Elementary, Elementary-Middle, Middle-Secondary, Art, Music, 
and Foreign Language (Spanish) Education. Middle-Secondary majors and all minors are offered in conjunction 
with other Marian University academic divisions.   
 
The Marian University major in Early Childhood–Elementary Education prepares students for teaching in pre-
kindergarten through grade 6 and leads to a Bachelor of Science degree in Education. The program develops in 
students an awareness of the unique developmental characteristics of young children and the agility to guide 
learning through age-appropriate curriculum and teaching methodology. 
 
The Marian University major in Elementary–Middle Education prepares students for teaching grades 1–8 and 
leads to a Bachelor of Science degree in Education.  The program prepares students to view children and youth 
in a holistic manner, understand the developing human person, assess learning, and teach through the 
application of age-appropriate curriculum and teaching methodology. 
 
The Marian University major in Middle–Secondary Education prepares students for teaching in the middle and 
secondary schools and leads to a Bachelor of Science degree. The program develops in students an awareness of 
the developing human person, the ability to assess learning, and the application of age-appropriate curriculum 
and teaching methods. 
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Section 2: UG Program Annual Goals 
 

1. Implement DPI /University performance requirements in TE Programs to meet continuous 
improvement progress. 

2. Analyze department data in a systematic process to make informed decisions for program improvement. 
3. Continued development of the TE Program with 21st century skills (i.e.: student implementation of 

technology [Chromebooks], Academic Language, communication, reflective practice, critical thinking 
skills). 

4. Continue to provide professional development training and assistance to teachers in K-12 setting. 
5. Develop positive community relationships with area schools, teachers, and communities. 
6. Propose a new program to help achieve growth. 
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Table 2: UG Program 2013-14 Annual Goals/Outcome/Activity and Assessment/Status 

Department Goal (SOE Goal 
Alignment) 

Desired Outcome/Activity Assessment Method/ Measure  Status/ Results 
• Next Steps 

1.  Implement DPI /University 
performance requirements 
in TE Programs to meet 
continuous improvement 
progress. (SOE Goal 1) 

 

1.  Make program revisions to meet DPI/ University requirements 
• Preparation of reports for DPI CRP and NCATE accreditation 

visits 
• Updated planning chart for edTPA  
• Piloted Task 1-3 in field experiences 
• Faculty attended workshops in October and May sponsored by 

the DPI on edTPA 
• Faculty trained to be edTPA scorers for Pearson 
• Revised program and portfolio handbooks for InTASC standards  
• Revised syllabi for InTASC Standards 
• Implemented InTASC Standards in courses 

2. Pilot edTPA process with clinical students 
• Two student pilots in spring 2014 

3.  Strengthen reading program to support new DPI reading 
requirements 
• Developed Reading Boot Camp for students for test preparation 

4. Begin course revisions to revise/add Student Learning Outcomes 
• Process initiated in fall 2013 courses 
• Reviewed status in spring 2014 

1. May Retreat 2014 
• Review implementation of 

InTASC standards 
• Review Student Learning 

Outcomes 
• Review student data in Gates 

for Program 
2.  June edTPA meeting 
• Review progress of edTPA 
• Plan for full implementation 

3.  Collect data on student reading 
test scores 
• Track data for necessary 

program changes 
 

1. On target for edTPA 
implementation 
• Continue program development 

for method course 
implementation of edTPA tasks 

• Refine portfolio for Admission 
to Clinical Practice 

• Refine clinical practice 
meetings to meet edTPA 
requirements 

2. On target for InTASC standard 
revision 
• Courses aligned with 

department goals 
• Monitor and revise 

3.  Course revisions for student 
learning outcomes completed 
• Monitor and revise 

 
2.  Analyze department data in 

a systematic process to 
make informed decisions 
for program improvement. 
(SOE Goal 2) 

 

1. Refine system storage of data for easy accessibility 
• Begin process to store data in LiveText 

2.  Prepare required documentation for DPI Continuous Process 
Review (March 2014) and NCATE (April 2014) 

3. Make use of data to refine program development and change in TE 
programs 
• Implemented new course in Introduction to Education (EDU 100) 
• Implemented new course in classroom management (EDU 210) 
• Changed program grade point requirements to meet NCATE / 

CAEP recommendations 
• Raised entrance and grade-point requirements for education 

students  
• Inactivate SEC 322 Secondary Curriculum and Methods. The 

requirements for this course have been embedded into SEC 305.  
• Offering methods courses every semester for early childhood, 

science, math, and social studies  
• Adjustment in human relation requirements 

1. Checklist and data review for 
Academic Standing in January 
and July (2014) 

2. Present and review documents 
with TE Departments: record of 
changes in January department 
meetings and in May Retreat 

 
 

1. Assessment format refined to 
house student information: used 
for program discussion, DPI audit, 
and for Academic Standing 
decisions 
• Continue to move to LiveText 

embedded assessment process 
2. Academic Standing review for all 

students in Programs in January 
and in July 
• Use student record data 
• Revise handbook requirements 

3.. DPI Continuous Review Process 
in March 2014 – successful 
• Make adjustments and changes 

based on DPI meeting in June 
4.  NCATE accreditation visit in 

April 2014 – successful 
• Continue to work on more 

diversity recommendation 
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Department Goal (SOE Goal 
Alignment) 

Desired Outcome/Activity Assessment Method/ Measure Status/ Results  
• Next Steps 

3.  Continued development of 
the TE Program with 21st 
century skills (i.e.: student 
implementation of 
technology 
[Chromebooks], Academic 
Language, communication, 
reflective practice, critical 
thinking skills). (SOE Goal 
3) 

 

1.  Continue to revise courses and syllabi to include technology 
component 
• Sharing of NETS Standards and discussion with all faculty 
• Imbedding of NETS Standards in EDU200  
 Revised, EDU 200 to keep updated on current K-12 technology use 

2.  Increased student and faculty implementation of technology in 
instruction  
• Increased student use of technology in methods courses and for 

field experiences 
3.  Faculty attendance and participation in state and national 

technology conferences 
 

1. Checklist and review of data 
collection of course changes 
incorporating technology use 
by faculty and students 

2. May Retreat Review 
3. Review and conference with  

faculty technology 
implementation 

 

1. NETS standards in UG and TCH 
courses Fall and Spring 
• Work to add NETS standards in 

course syllabi for 2014-15 
2. Student required use of 

technology in courses and classes 
for courses, field placement and 
clinical experiences in UG and 
TCH programs 

3. Faculty attended technology 
conferences and opportunities 
throughout 2013-2014 
• Offer technology training on-

campus for faculty 
4.  Continue to provide 

professional development 
training and assistance to 
teachers in K-12 setting. 
(SOE Goal 4) 

1. Provide professional development training and assistance to 
teachers in K-12 setting (ex. Co-teaching)  
• Work with IPD Department to schedule suitable professional 

development opportunities for area educators 
• Provided reading and assessment support to local school 

communities 
 

1. Feedback and evaluations 
from area schools and faculty 
on growth and improvement 

 
2. Participant evaluation forms 

for professional development 
 
 

1. Continued offerings for local 
school districts on professional 
development 
• Develop process and marketing 

plan to support continued 
educational opportunities for K-
12 teachers 

 
5.  Develop positive 

community relationships 
with area schools, teachers, 
and communities. (SOE 
Goal 4,5) 

 

1. Develop awareness and plans for edTPA requirements for area 
schools 

 
2. Prepare cooperating teachers for implementation of edTPA for 

2014-15 
• Met with HR personnel for field placement to inform of edTPA 

requirements for licensure 

1.  May Retreat review 
 
2.  Review of surveys from 

cooperating teachers 
 
3.  Present and review 

documents with TE 
Departments 

 

1. Beginning stages of planning for 
connecting field experience and 
clinical practice 
• Scheduling changes for same 

placement for field experience 
4 and clinical practice 

• Continue revision of scheduling 
to allow for more contact time 
in the field placements 

6. Propose a new program to 
help achieve growth. (SOE 
Goal 6) 

 

1. Develop Master’s Program in Religious Education 
• Syllabi, course sequence developed for program 
• Program approval at appropriate levels: department (TE), school 

(SOE), Grad. Council 

1. Used SOE Curriculum 
Process: TE approval, SOE 
Curriculum Committee, SOE 
Department 

 

1.  Program approved by Trustees 
• Market analysis in process 
• Move to implementation in 

2014-15 
• Investigate opportunities to 

add reading and special 
education minor for 
undergraduate program 
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Section 3: UG Program Accomplishments 
 

1. The development of the edTPA process has been significant and effective. Active changes include the 
addition of time for field experiences, adding videotaping requirements to EDU 030 and providing students 
and opportunity to view and work on the three major task of the edTPA portfolio. All faculty have actively 
been involved in the process and have embedded elements in the field experiences. Significant changes have 
occurred in student requirements for field experience seminars, classroom practice, and portfolio 
development. 

2. Making adjustments in all course syllabi and handbooks to reference changes to INTASC Teacher Standards 
has been successful and almost all courses have embedded the standards. Across campus, content area 
faculty have been advised of the changes needed. 

3. Faculty continue to develop skills and successes. One faculty earned a doctorate degree (Barb Tengesdal). 
Faculty have presented at conferences (Toni Hameister, Colleen Pennell, Sr. Cyndi Nienhaus, Deb Watry). 
Faculty have published books and articles (Sr. Cyndi Nienhaus, Colleen Pennell). 

4. Presented edTPA program development to Wisconsin Association of Colleges for Teacher Education 
(WACTE). The DPI has highly regarded the Marian program development for the edTPA and the session 
presented by Deb Watry was well attended. 

5. Reading Boot Camp developed and presented by Colleen Pennell has been very successful for student 
preparation for the Wisconsin Foundations of Reading Test. The Boot camp has been offered two times for 
undergraduate, TCH, and Special Education students. 

6. The DPI Continuous Review Process was in March 2014: documents presented described the changes 
occurring in the TCH Program along with the student accomplishments in the various Gate systems. This 
review was successful. 

7. The NCATE accreditation visit in April 2014. Documentation for the TCH Program was presented in both 
written and visual format encasing the requirements for the TCH Program and licensure components. The 
NCATE accreditation visit was successful. 

8. Successful completion of SLO development and alignment with program goals. This process was explained 
in the spring of 2013 and faculty have made revisions for the fall and spring syllabi for the 2013-2014 school 
year. 

 

Section 4: UG Program Challenges 
 

1. While public institutions across the state have frozen their tuition, the cost of attending college at Marian 
continues to increase. This may make it an unattainable goal for many students at Marian who are first-
generation students. Many students work part-time to meet the financial need or extend their educational 
program, taking longer to complete the degree.  

2. Need for improved technology and science resources. Demand for science, math, and technology teachers at 
the secondary level and also math minor for elementary level teachers. Facilities, equipment, and access all 
limited at Marian and even marginal to what students have had access to in their K-12 schooling. Some older 
adult students need technology support to be on equitable ground with younger students. 

3. More technology implementation across campus. Some faculty lack the knowledge and skill of teaching with 
technology. Such implementation engages students and continues the technology-rich environment that 
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students have received in their K-12 schooling. Students have been vocal in commenting about this lack of 
knowledge and use of technology by faculty across campus. 

4. No ACT standard set for admission to Marian. Research indicates strong correlation between ACT scores 
and college success. 

5. Increase in opportunity for professional development through increased funding made available to faculty 
and adjuncts. The cost for attending conferences has increased yet minimal increase in funding for faculty 
and minute funding available to adjuncts. 
 

Section 5: Student Learning Outcomes / Summary Outcome Assessment Report 

Table 3: Teacher Education Undergraduate Program Assessment Plan 

Means of Assessment and Targets:   

Outcome 1 Candidates demonstrate an understanding of the teaching standards, including the knowledge, 
skills, and dispositions expected of a professional teacher. 

Target Candidates provide evidence of all ten Wisconsin Teacher Standards and display a growth of 
experiences that move them to achieve a minimum 3.0 on a scale of 0-4 in a review of their 
portfolio components when they are in their Clinical Experience. Candidates will reaffirm their 
commitment to the importance and development of Professional Dispositions through self-
evaluation at key points throughout the program. 

Data Source Candidates are aware of the teaching standards and professional dispositions that will be 
assessed in all Teacher Education programs and will provide evidence of all ten teacher 
standards through a portfolio system that allows a sequential experience of progressive building 
and evaluation of the teaching standards. Candidates sign a copy of the Commitment Regarding 
Dispositions of Learning-Centered Educators in Field Experience One (EDU 010). A copy of 
professional dispositions will be attached to each course syllabus and reviewed at the beginning 
of each semester. Professional dispositions may be integrated into education courses through 
course objectives and performance assessments. Candidates complete program evaluation 
surveys to provide feedback and information for the program review process. 

Means of 
Assessment 

Candidates are scored on their portfolios by an assigned faculty reviewer for their portfolios. 
Portfolio One (EDU 010) is scored by the course instructor. The other portfolios are assessed by 
an assigned university faculty reader. Candidates are also assessed through an academic review 
process conducted following each semester to assess student completion of requirements to 
continue in the Teacher Education Program 
• Portfolio One (Admission to School of Education): candidates score a minimum of 1.0 on a 

scale of 0-4 in all portfolio components 
• Portfolio Two (Admission to Clinical Practice): candidates score a minimum of 2.0 on a 

scale of 0-4 in all portfolio components 
• Portfolio Three Reflective Essay (completion of Clinical Practice): candidates score a 

minimum of 3.0 on a scale of 0-4 in all portfolio components 
• Student evaluation of Teacher Education program and Clinical Practice experience upon the 

completion of their Clinical Experience courses 

Means of Scoring Rubrics for each portfolio – See Appendix 
Student Surveys on Clinical Practice experience and Program– See Appendix 
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Relationship to the 
Conceptual 
Framework 
 

Candidates who display knowledge and understanding of the Wisconsin Teacher Standards and 
are committed to the dispositions associated with being a teacher display all the elements of the 
Conceptual Framework 
• Consistently demonstrate professional values and ethics in words and actions. 
• Acquire an understanding of the profession and keeps up-to-date with new ideas and 

understandings through continuous learning 
• Critically evaluate professional performance, learns from experiences, and makes changes in 

practice as a result 
• Seek to establish a supportive, collaborative, and inclusive environment to improve 

educational opportunities for all students 
• Persist in helping all students achieve success and continually seek out, develops, and refines 

practices that lead to professional growth. 

Outcome 2 
 

Candidates demonstrate academic competence in a broad base of general education and in a 
major appropriate for the licensure being sought and demonstrate knowledge of a variety of 
effective teaching methods and materials (including technology) which utilize skills that 
effectively apply content knowledge and knowledge of children and adolescents to the learning 
environment. 

Target The undergraduate teacher education program requires study in the liberal arts, in professional 
education, and in the major and minor academic areas.  Prior to the clinical practice, candidates 
must have met these requirements: 
• Minimum cumulative GPA of 3.00 to begin clinical practice 
• A grade of "C" or better in all major, minor and professional education courses 
• Minimum passing scores or waiver on the Praxis I (Pre-professional Skills Tests – PPST) 
• Proficiency in speaking and listening (grade of “C” or better in COM 101 or COM 232) 
• Completion of EDU 200 – Introduction to Technology in Education (grade of “C” or better) 
• Successful completion of all Field Experiences 
• Content knowledge determined by passing score(s) on the Praxis II test related to the 

declared major that will result in licensure 

Data Source Student transcripts 
Praxis I  and Praxis II scores 
Field Experience evaluations 

Means of 
Assessment 

Candidates are assessed through an academic review process conducted following each semester 
to assess student completion of requirements to continue in the Teacher Education Program. 

Means of Scoring The academic review process done after every semester analyzes student transcripts, Praxis test 
scores and the field experience of students progressing in the Teacher Education Program. 
Grade point average must meet these minimums 

2.50 GPA on a minimum of 30 credits 
2.60 GPA on a minimum of 40 credits 
2.75 GPA on a minimum of 60 credits 
2.85 GPA on a minimum of 75 credits 
3.00 GPA on a minimum of 90 credits 

Praxis I and II scores 
Reading 175 
Writing 174 
Mathematics 173 
Praxis II – passing score 

Evaluations and passing grades for Field Experience 010, 020, 030, and 040 
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Relationship to the 
Conceptual 
Framework 

Candidates display appropriate skills and knowledge to be successful as teachers: The learning-
centered educator acquires an understanding of the profession and keeps up-to-date with new 
ideas and understandings through continuous learning.  Candidates demonstrate an 
understanding of subject matter and the ability to apply pedagogical strategies that are consistent 
with the academic discipline. 

Outcome 3 
 

Candidates demonstrate the ability to design instruction effectively using a variety of 
instructional strategies and adapting instruction to encourage the development of critical 
thinking, problem solving, and performance skills for all students. Candidates also reflect on the 
instructional process to improve future teaching and learning experiences. 

Target All candidates will achieve a “C” or better in all method courses and achieve  minimum of 2.5 on 
a scale of 1-4 in their development of all aspects of a Unit of Instruction, including the planning, 
teaching, assessment and reflection on the lesson 

Data Source Student Transcripts 
Portfolio Rubrics 
Lesson artifacts for 020, 030, and 040 
Course completion audit prior to clinical experience 

Means of 
Assessment 

Candidates are assessed through an academic review process conducted following each semester 
to assess student completion of requirements to continue in the Teacher Education Program. A 
course audit is completed by the student advisor and the director of placements prior to the 
clinical experience. 

Means of Scoring • Portfolio One (Admission to School of Education): candidates score a minimum of 1.0 on a 
scale of 0-4 in all portfolio components 

• Portfolio Two (Admission to Clinical Practice): candidates score a minimum of 2.0 on a 
scale of 0-4 in all portfolio components 

• Portfolio Three:  Planning and Assessment of Student Learning (completion of Clinical 
Practice): candidates score a minimum of 3.0 on a scale of 0-4 in all portfolio components 

• Successful passing (C or better in EDU 010, 020, 030) and (B or better in EDU 040 and 
clinical Practice) 

Relationship to the 
Conceptual 
Framework 

Candidates display appropriate skills and knowledge to be successful as teachers recognize and 
affirm the need for the understanding of subject matter and the ability to apply pedagogical 
strategies that are consistent with the academic discipline. They are also reflective and develop 
reflective that enable them to review, critically analyze their own actions to determine a course 
of action. 

Outcome 4 
 

Candidates demonstrate an understanding and an ability to design, assess, and evaluate (both 
formal and informal) assessments for student learning and reflects on the assessment process to 
improve future teaching and learning experiences.  

Target All candidates will complete EDU 412 Educational Measurement and Assessment with a “C” or 
better. Candidates will also create appropriate assessments in line with teaching a lesson and unit 
design. The assessment process is developed sequentially in the field placement courses and 
culminates with intense analysis of student learning in the Clinical Practice Portfolio 

Data Source Student Transcripts 
Portfolio Rubrics 
Lesson artifacts for EDU 020, 030, and 040 

Means of 
Assessment 

Candidates are assessed through an academic review process conducted following each semester 
to assess student completion of requirements to continue in the Teacher Education Program. 



21 
 

Means of Scoring • Portfolio One (Admission to School of Education): candidates score a minimum of 1.0 on a 
scale of 0-4 in all portfolio components 

• Portfolio Two (Admission to Clinical Practice): candidates score a minimum of 2.0 on a 
scale of 0-4 in all portfolio components 

• Portfolio Three:  Planning and Assessment of Student Learning (completion of Clinical 
Practice): candidates score a minimum of 3.0 on a scale of 0-4 in all portfolio components 

• Successful passing (C or better in EDU 010, 020, 030) and (B or better in EDU 040 and 
clinical Practice) 

 

Relationship to the 
Conceptual 
Framework 

Candidates display appropriate skills and knowledge to be successful as teachers recognize and 
affirm the need for the understanding of subject matter and the ability to apply pedagogical 
strategies that are consistent with the academic discipline. They are also reflective and develop 
reflective that enable them to review, critically analyze their own actions to determine a course 
of action. 

Outcome 5 
 

Candidates demonstrate an understanding of a diverse student population and apply appropriate 
instructional strategies and assessments that acknowledge sensitivity to students’ diverse 
learning needs. 

Target Students will complete 50 hours of a human relations component prior to student clinical 
experience, score a minimum 2.0 on a scale of 0-4 in a review of their Admission to Clinical 
Practice Portfolio, and gain a “C” or better in the EDU 301 Multicultural Education. Students 
will show an awareness of and respect for diversity which include socio-economic status, race, 
ethnicity, gender, family structure, disability, and language and family structures. These 
experiences allow candidates to develop skills in human and intergroup relations; assist them in 
developing an appreciation of and respect for the diverse nature of American society; provide 
them  with the skills to recognize and understand bias in their lives, schools and communities; 
examine their feelings and emotions surrounding issues of gender, class, race and ethnicity; 
understand, identify and reduce evidence of uniculturalism in schools; and gain new 
understanding and appreciation for others’ values. 

Data Source • A “C” or better in the course EDU 301 Multicultural Education 
• Documentation of Hours: Candidates are responsible for seeking prior approval for the HR 

experience from his or advisor and document hours of each experience by completing the 
Human Relations/Diversity Experience Verification Form. This includes the signature of the 
appropriate supervisor of each experience. 

• Human Relations Journal: Candidate must keep a typed journal that serves as a sequential 
record of both cultural and ethnic experience.  Significant observations, interactions, and 
reflections on the meaning of the experiences should be consistently recorded.   

• Final Reflection Papers: After the completion of HR experiences, candidates develop a 
Human Relations Reflection Paper to document personal and professional learning related to 
diversity. This is part of the teacher candidate’s Admission to Clinical Practice Portfolio that 
is submitted for application to Clinical Practice (Student Teaching) as evidence of personal 
and professional growth in awareness of, respect for, and professional application of 
diversity. 

Means of 
Assessment 

Candidates are assessed through an academic review process conducted following each semester 
to assess student completion of HR requirements to continue in the Teacher Education Program. 

Means of Scoring • See Rubric for Admission to Clinical Practice Portfolio 
• A grade of "C" or better in EDU 301  
• Portfolio Two (Admission to Clinical Practice): candidates score a minimum of 2.0 on a 

scale of 0-4 in all portfolio components. 
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Relationship to the 
Conceptual 
Framework 

The primary goal of the Human Relations component is to promote the development of an 
awareness of social injustices, prejudices, and practices that create obstacles to the full 
realization of every student's potential, ambitions, and dreams. This requirement supports the 
need for awareness of and respect for diversity. 
Values and ethics: recognize and affirm the importance of values and ethics in their lives, in the 
lives of others, and in society 
Accountability: The learning-centered educator persists in helping all students achieve success 

 

Section 6: UG Assessment Executive Summary 
 
Gate 1: All UG Gate One Forms, Rubrics and Handbooks for undergraduates are located on MyMarian for easy 
access by students and faculty at https://my.marianuniversity.edu/schools/soe/UG/forms/default.aspx 
Analysis and Response: We have been making progress in strengthening our data assessment system. Data 
continued to be collected through the former system with continuing candidates, while putting the new LiveText 
system into operation.   
 
The first-time test scores on Praxis I for UG candidates continue to improve. There is also a higher first-time passing 
rate. The average scores on all three tests (math, reading, and writing) continue to improve and indicate that 
candidates in the UG program are better prepared and have increased levels of academic ability. In response we have 
implemented the opportunity offered by DPI to waive Praxis I tests based on ATC scores. We will review this data 
and continue to monitor. 
 
Gate 2:  
All Gate Two Forms, Rubrics and Handbooks for undergraduates are located on MyMarian for easy access by 
students and faculty at https://my.marianuniversity.edu/schools/soe/UG/forms/default.aspx 
Analysis and Response: We have seen improved scores in EDU 020 where some of the data for Gate 2 is collected. 
Last year we made a change in instructor and added a grade requirement rather than pass/fail. This seems to have 
helped the candidates take these field experiences and seminars much more seriously. EDU 303 also shows a steady 
increase in student outcomes. Both courses require students to present key pieces from which our gate data is 
collected, through a portfolio type process. We not only keep track of scores on rubrics but track how many complete 
the process on their first submission. We have noticed a higher percentage of first-pass rates with scores at Gate 2 
remaining steady over the years.  There is a variety of readers for every year – which indicates reliability in scoring 
process. Additional hours were added to field placement in EDU 030 and there was also a video-taping requirement 
added in EDU 030. Both will better prepare our students for edTPA.  
 
In response to reviewing data we decided to institute letter grade of B or better for field experiences this past year. 
We also moved to add edTPA Task 1 and 2 into portfolio requirements starting in spring 2014. We also added a 
seminar meeting to our schedule of meetings to include additional information on educational initiatives. The 
Department needs to determine the correct amount of hours necessary to complete HR requirement (currently at 50 
hours and students struggle to meet requirements). Additional seminar meetings, hours and observations added to 
EDU 040.  
 

https://my.marianuniversity.edu/schools/soe/UG/forms/default.aspx
https://my.marianuniversity.edu/schools/soe/UG/forms/default.aspx
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In response to looking at new edTPA tasks added, it was determined that we needed to work with university 
supervisors and cooperating teachers to ensure our candidates meet edTPA requirements. At our May retreat the 
faculty will also examine portfolio requirements to better align with edTPA. 
 
Gate 3:  
All Gate Three Forms, Rubrics and Handbooks for undergraduates are located on MyMarian for easy access by 
students and faculty at https://my.marianuniversity.edu/schools/soe/UG/forms/default.aspx 
Analysis and Response: The faculty noted that scores have remained consistent over the years with candidates 
meeting or exceeding in each area. There are a variety of readers for every year, which indicates reliability in scoring 
process. The first-time pass rates improved which indicates that candidates are better prepared from field 
experiences. This was also indicated by evidence that a fewer number of students needed additional experience. The 
faculty determined that candidates need to be counseled earlier about demands, challenges and expectations of the 
teaching profession, and costs for licensure/tests. 
 
In response the faculty added additional topic coverage on WECAN, Teacher Effectiveness, PDP development, 
resume writing and interviewing process. The faculty also decided to add passing the passing of Wisconsin 
Foundations of Reading Test prior to Clinical practice rather than after. The Department is piloting edTPA with 
several students and will review if additional changes need to be made before full implementation begins.  
 
Analysis and Response of Praxis II results: Improved test scores for elementary (0014) teachers indicate that 
candidates are better prepared for the test, and/or others were counseled out of program earlier.  
We saw a slight increase in number of students who had to retake Praxis II: reflective of lower Praxis I scores of 
undergraduate students two years earlier. There are more elementary level students who need to retake Praxis II and 
this seems to correlate with the academic ability of these candidates.  
In response will continue to enforce the practice of not allowing candidates into clinical practice unless Praxis II is 
passed.  
 
Changes to program based on data: 

A.   Admission Requirement Changes for Teacher Education 
Program  

1. Field Experience One – B or better 
2. GPA at different progress points changes as follows: 
3. Reported scores on entrance exams – pass one of three 

now pass two of three before being admitted on 
probation until the 3rd is passed.  

4. B or better in COM 101 or 232 (formerly C or better).  
5. Completion of EDU 200: Introduction to Technology, EDU 202 Psychology of Learning and EDU 100 

Introduction to Education with a grade of B or better. 
 
B.   Admission Requirements for Clinical Practice (formerly student teaching). 

Increased the grade requirements for admission to clinical practice and made adjustments to include the CORE 
tests, which begins next fall. Some removal of unnecessary requirements occurred as they were earlier 
requirements to enter in to the teaching profession. (Changes in red) 
1. Full status in the School of Education, Department of Teacher Education. 

https://my.marianuniversity.edu/schools/soe/UG/forms/default.aspx
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2. A minimum cumulative GPA of 3.00. 
3. Completion of all 100, 200, 300 and 400 level major, minor and professional education courses. 
4. A grade of “C” (2.0) “B” (3.0) or better in all major, minor, and professional education courses. 
5. Minimum passing scores or waiver on the Praxis I Test (PPST).   CORE Tests 
6. Successful completion of all field experiences. (B or better) 
7. Successful completion of the Admission to Clinical Practice portfolio. 
8. Completion of the human relations hours. 
9. Successful background check. 
10. Content knowledge determined by passing score(s) on the Praxis II test related to the declared major 

that will result in licensure.  
11. Successful completion of the Wisconsin Foundations of Reading Test for early childhood, elementary 

and middle school candidates 
12. Review   Audit of program requirements by the School of Education, Department of Teacher Education. 

 
C.  Other Program Changes 

1.   To improve scheduling capacity and to provide for increased focus on edTPA licensure requirements for 
the DPI the following courses will be scheduled every semester: ECE 302 Early Childhood Curriculum 
and Methods, EME 316 Mathematics Curriculum and Methods, EME 322 Social Studies Curriculum and 
Methods, EME 332 Science Curriculum and Methods. 

2.  Inactivated SEC 322 Curriculum and Instruction in the Middle and Secondary School. Course material 
and topics has been imbedded in the secondary subject specific courses: repetitive and inconsequential to 
current program; removed some credit load for secondary students who are over in credits for program. 

3.  Developed new course: EDU 100 Introduction to Education. Students take this course in conjunction with 
their first field experience. The course lays the groundwork for understanding the teaching profession 
and provides students with the opportunity to develop a teaching philosophy and to investigate teaching 
resources. 

4.   Developed new course: EDU 200 Classroom Management. Students are provided with more specific 
instruction and planning opportunities to address diverse management issues that reflects diverse student 
population. Attention is focused on case study analysis and RtI/PBIS implementation. 

 
D.  Progress in implementing the edTPA in the initial teacher education program 

 
The faculty and staff continue to plan progressively for the full implementation of the edTPA. Inconsequential 
scoring will take place starting in fall of 2014. A variety of planning and field testing has been in place during the 
2013-2014 academic year. The Tasks of edTPA have been embedded into all four field experiences; initial 
piloting has begun for clinical practice.  
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PART III: Teacher Education Dept. / Graduate Teacher Education Program (TCH) 

Section 1: TCH Program Overview 

 
Mission: 
The mission of Graduate Level Teacher Education Program (TCH) is to prepare candidates who already have a 
bachelors’ degree for the teaching profession by providing candidates with the knowledge, skills, and experience 
necessary to assist them to develop the pedagogical, content, and technological skills necessary to function 
effectively as a teacher in the areas of early childhood, elementary, and middle school education. 
 
Program Outcomes: 
After completion of this program, candidates will demonstrate: 

1. An understanding of the teaching standards, including the knowledge, skills, and dispositions expected of a 
professional teacher.  

2. Academic competence in a broad base of general education and in a major appropriate for the licensure being 
sought and demonstrate knowledge of a variety of effective teaching methods and materials (including 
technology) which utilize skills that effectively apply content knowledge and knowledge of children and 
adolescents to the learning environment.  

3. The ability to design instruction effectively using a variety of instructional strategies and adapting instruction 
to encourage the development of critical thinking, problem solving, and performance skills for all students. 
Candidates also reflect on the instructional process to improve future teaching and learning experiences. 

4. An understanding and an ability to design, assess, and evaluate (both formal and informal) assessments for 
student learning and reflects on the assessment process to improve future teaching and learning experiences. 

5. An understanding of a diverse student population and apply appropriate instructional strategies and 
assessments that acknowledge sensitivity to students’ diverse learning needs.  

 
The Teacher Education Certification Program (TCH) is designed to offer an alternative pathway to certification for 
non-traditional students who possess a baccalaureate degree and are interested in making career changes.  The 
Program provides teacher candidates with experiences that reflect the University’s broader mission of developing the 
whole person. Based on Marian’s Learning-Centered Conceptual framework, the content and design of the program 
was developed from guidelines and standards of various professional associations, research, and sound professional 
practice. All students take a common core of classes, ensuring the continuation of a common knowledge base. 
 
The program prepares students for teaching grades 1-8 and qualifies them for a  Middle Childhood-Early 
Adolescence (MC-EA) (ages 6-12, 13) teaching license offered through the Wisconsin Department of Public 
Instruction.  Students in the TCH program may continue to pursue a master’s degree. A minimum of 30 credits in the 
TCH program must be at the graduate level. Upon completion of coursework for licensure, students have the option 
of applying to the Master’s Program and completing an additional eight credits to receive the Masters of Arts in 
Education Degree – emphasis in Teacher Education.  
 
This standards-based program reflects the integration of content, pedagogy, and professional studies and is comprised 
of 35 credits, which includes field experiences and clinical practice (student teaching). Classes are held primarily 
evenings and online in spring, summer and fall, to meet the needs of students presently working in other careers. 
Currently, courses are offered in Appleton, Fond du Lac. Other locations have included Wausau and West Allis. 
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Following the program schedules and course requirements, students can complete the program in six semesters or 
approximately two years. 
 
The TCH program is held in high regards throughout the area. Students who are licensed through this program are 
highly recommended and are sought for teaching positions throughout the area. Students have been successful in 
gaining entry-level teaching positions with this licensure opportunity.  
 

Section 2: TCH Program Annual Goals 
 

1. Implement DPI /University performance requirements in TE Programs to meet continuous improvement 
progress. 

2. Analyze department data in a systematic process to make informed decisions for program improvement. 
3. Continued development of the TCH Program with 21st century skills (i.e.: student implementation of 

technology). 
4. Develop positive community relationships with area schools, teachers, and communities. 
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Table 4: TCH 2013-14 Annual Goals/Outcome/Activity and Assessment/Status  

Department Goal 
(SOE Goal 
Alignment) 

Desired Outcome/Activity Assessment Method/ Measure Status/ Results/  
• Next Steps 

 
1. Implement DPI 
/University 
performance 
requirements in TE 
Programs to meet 
continuous 
improvement 
progress. (SOE Goal 
1) 
 

1.  Make program revisions to meet DPI /University 
requirements 
• Preparation of reports for DPI CRP and 

NCATE accreditation visits 
• Updated planning chart for edTPA 
• Meeting with TCH field supervisors to set up 

implementation of edTPA in TCH program 
• Piloted Task 1 in TCH 601, 602 
• Piloted Task 2 in TCH 602 
• Revised portfolio handbooks for InTASC 

standards  
• Revised syllabi for InTASC Standards 
• Implemented InTASC Standards in courses 

2.  Revise TCH reading program to support new 
DPI reading requirements 
• Aligned TCH Reading courses and program to 

CCSS and current undergraduate program 
• Revision of TCH 303 and TCH 304  (reading 

courses) to embed CCSS and Reading practice 
for State reading test 

• Reading support for TCH faculty in preparing 
for Wisconsin Foundations of Reading Test 

• Developed Reading Boot Camp for students for 
test preparation 

1. May Retreat 2014 
• Review implementation of 

InTASC standards 
• Review Student Learning 

Outcomes 
• Review student data in 

Gates for Program 
2.  June edTPA meeting 
• Review progress of edTPA 
• Plan for full 

implementation 
3.  Collect data on student 
reading test scores 
• Track data for necessary 

program changes 
 

1. On target for edTPA implementation 
• Continue program development for method course 

implementation of edTPA tasks 
• Refine portfolio for Admission to Clinical Practice 
• Refine clinical practice meetings to meet edTPA 

requirements 
2. On target for InTASC standard revision 
• Monitor and revise 

3.  Course revisions for student learning outcomes completed 
• Monitor and revise 

 

2.  Analyze 
department data in a 
systematic process to 
make informed 
decisions for program 
improvement. 
(SOE Goal 2) 

1. Refine system storage of data for easy 
accessibility 
• Begin process to store data in LiveText 

2.  Prepare required documentation for DPI 
Continuous Process Review (March 2014) and 
NCATE (April 2014) 

 

1. Checklist and data review for 
Academic Standing in January 
and July (2014) 
2. Present and review 
documents with TE 
Departments: record of changes 
in January department meetings 
and in May Retreat 
 
 

1. Assessment format refined to house student information: used 
for program discussion, DPI audit, and for Academic Standing 
decisions 
• Continue to move to LiveText embedded assessment 

process 
2. Academic Standing review for all students in Programs in 
January and in July 
• Use student record data, handbook requirements 

3. DPI Continuous Review Process in March 2014 – successful 
• Make adjustments and changes based on June DPI meeting  

4.  NCATE accreditation visit in April 2014 – successful 
• Continue to work on more diversity recommendation. 
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Department Goal 
(SOE Goal 
Alignment) 

Desired Outcome/Activity Assessment Method/ Measure   Status/ Results 
• Next Steps 

3.  Continued 
development of the 
TCH Program with 
21st century skills 
(i.e.: student 
implementation of 
technology). (SOE 
Goal 3) 
 

8. Redesigned course TCH 640 for technology 
implementation 

 

1. Feedback and evaluations 
from area schools and faculty 
on growth and improvement 
2. Participant evaluation forms 
for professional development 
 

1.  Student required use of technology in courses and classes for 
courses, field placement and clinical experiences in TCH 
programs 

4.  Develop positive 
community 
relationships with 
area schools, 
teachers, and 
communities. (SOE 
Goal 4) 
 

1. Develop awareness and plans for edTPA 
requirements for area schools 
2. Prepare supervising and cooperating teachers for 
implementation of edTPA for 2014-15 

1.  May Retreat review 
2.  Review of surveys from 
cooperating teachers 
3.  Present and review 
documents with TE 
Departments 

• Work to build partnerships with Wisconsin Workforce 
Development & Right Management – job transition agencies 
for professionals 

• Work to provide career opportunities for veterans returning 
for completion of educational degrees 

• Work to build on TRiO program support  
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Section 3: TCH Program Accomplishments 
 

1. Fall cohort initiated in Appleton; however, only a small group 
2. Presented edTPA program development to Wisconsin Association of Colleges for Teacher Education 

(WACTE). The DPI has highly regarded the Marian program development for the edTPA and the session 
presented by Deb Watry was well attended. 

3. Reading Boot Camp developed and presented by Colleen Pennell has been very successful for student 
preparation for the Wisconsin Foundations of Reading Test. The Boot camp has been offered two times for 
undergraduate, TCH, and Special Education students. 

4. The DPI Continuous Review Process was in March 2014: documents presented described the changes 
occurring in the TCH Program along with the student accomplishments in the various Gate systems. This 
review was successful. 

5. The NCATE accreditation visit was in April 2014. Documentation for the TCH Program was presented in 
both written and visual format encasing the requirements for the TCH Program and licensure components. 
The NCATE accreditation visit was successful. 

6. Successful completion of SLO development and alignment with program goals. This process was initiated in 
the fall of 2013 and completed in May of 2014. 

7. Successful alignment of program with new Wisconsin InTASC Teacher Standards. This process was initiated 
in the fall of 2013 and completed in May of 2014. 

 

Section 4: TCH Program Challenges 
 

1. No spring cohort program for TCH: the first time this has happened.  
2. Marketing challenges are of big concern. Little knowledge of current marketing approach is shared as this is 

controlled through Admissions. This is a graduate program which requires non-traditional approach, such as 
newspaper, radio, TV, and online presence. Only recently was it shared that no newspaper advertising had 
been implemented for the past year.  Minimal online advertising for program has occurred. 

3. Controlling the cost of the program is essential. Many students complete the course requirements yet forego 
the clinical practice: they would need to give up their current employment situation, which would include 
benefits, since they have to be in the classroom for 18 weeks full time. Another cost is the travel expenses 
afforded to field and clinical supervisors: the state requires necessary observations and the program requires 
a set number of observations; all add additional costs in travel expenses. 

4. Provide adequate technology resources and support for students and having adjuncts prepared to support 
technology use in the classroom. Providing for training and resources for technology use by adjuncts is 
lacking at the university. If students need to be ready to use technology in the classroom, all instructors, 
whether full time faculty or adjuncts, need the skills (and training) and resources/equipment to support the 
use. 

5. Preparation of TCH students for edTPA requirements. Program in out-reach sites supported by adjuncts who 
are dedicated yet not trained or fully knowledgeable about the edTPA process. Technology resources limited 
to support outreach sites for edTPA requirement of videotaping. 
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Section 5: Student Learning Outcomes / Summary Outcome Assessment Report 

Table 5: TCH Program Assessment Plan 

Means of Assessment and Targets:   

Outcome 1 Candidates demonstrate an understanding of the teaching standards, including the 
knowledge, skills, and dispositions expected of a professional teacher. 

Target Candidates provide evidence of all ten Wisconsin Teacher Standards and display a growth of 
experiences that move them to achieve a minimum 3.0 on a scale of 0-4 in a review of their 
portfolio components when they are in their Clinical Experience. Candidates will reaffirm 
their commitment to the importance and development of Professional Dispositions through 
self-evaluation at key points throughout the program. 

Data Source Candidates are aware of the teaching standards and professional dispositions that will be 
assessed in all Teacher Education programs and will provide evidence of all ten teacher 
standards through a portfolio system that allows a sequential experience of progressive 
building and evaluation of the teaching standards. Candidates sign a copy of the Commitment 
Regarding Dispositions of Learning-Centered Educators in Field Experience One (EDU 010). 
A copy of professional dispositions will be attached to each course syllabus and reviewed at 
the beginning of each semester. Professional dispositions may be integrated into education 
courses through course objectives and performance assessments. Candidates complete 
program evaluation surveys to provide feedback and information for the program review 
process. 

Means of 
Assessment 

Candidates are scored on their portfolios by an assigned faculty reviewer for their portfolios. 
Portfolio One (EDU 010) is scored by the course instructor. The other portfolios are assessed 
by an assigned university faculty reader. Candidates are also assessed through an academic 
review process conducted following each semester to assess student completion of 
requirements to continue in the Teacher Education Program 
• Portfolio One (Admission to School of Education): candidates score a minimum of 1.0 on 

a scale of 0-4 in all portfolio components 
• Portfolio Two (Admission to Clinical Practice): candidates score a minimum of 2.0 on a 

scale of 0-4 in all portfolio components 
• Portfolio Three Reflective Essay (completion of Clinical Practice): candidates score a 

minimum of 3.0 on a scale of 0-4 in all portfolio components 
• Student evaluation of Teacher Education program and Clinical Practice experience upon 

the completion of their Clinical Experience courses 

Means of Scoring Rubrics for each portfolio – See Appendix 
Student Surveys on Clinical Practice experience and Program– See Appendix 

Relationship to the 
Conceptual 
Framework 
 

Candidates who display knowledge and understanding of the Wisconsin Teacher Standards 
and are committed to the dispositions associated with being a teacher display all the elements 
of the Conceptual Framework 
• Consistently demonstrate professional values and ethics in words and actions. 
• Acquire an understanding of the profession and keeps up-to-date with new ideas and 

understandings through continuous learning 
• Critically evaluate professional performance, learns from experiences, and makes changes 

in practice as a result 
• Seek to establish a supportive, collaborative, and inclusive environment to improve 
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educational opportunities for all students 
• Persist in helping all students achieve success and continually seek out, develops, and 

refines practices that lead to professional growth. 

Outcome 2 
 

Candidates demonstrate academic competence in a broad base of general education and in a 
major appropriate for the licensure being sought and demonstrate knowledge of a variety of 
effective teaching methods and materials (including technology) which utilize skills that 
effectively apply content knowledge and knowledge of children and adolescents to the 
learning environment. 

Target The undergraduate teacher education program requires study in the liberal arts, in professional 
education, and in the major and minor academic areas.  Prior to the clinical practice, candidates 
must have met these requirements: 
• Minimum cumulative GPA of 3.00 to begin clinical practice 
• A grade of "C" or better in all major, minor and professional education courses 
• Minimum passing scores or waiver on the Praxis I (Pre-professional Skills Tests – PPST) 
• Proficiency in speaking and listening (grade of “C” or better in COM 101 or COM 232) 
• Completion of EDU 200 – Introduction to Technology in Education (grade of “C” or 

better) 
• Successful completion of all Field Experiences 
• Content knowledge determined by passing score(s) on the Praxis II test related to the 

declared major that will result in licensure 

Data Source Student transcripts 
Praxis I  and Praxis II scores 
Field Experience evaluations 

Means of 
Assessment 

Candidates are assessed through an academic review process conducted following each 
semester to assess student completion of requirements to continue in the Teacher Education 
Program. 

Means of Scoring The academic review process done after every semester analyzes student transcripts, Praxis 
test scores and the field experience of students progressing in the Teacher Education Program. 
Grade point average must meet these minimums 

2.50 GPA on a minimum of 30 credits 
2.60 GPA on a minimum of 40 credits 
2.75 GPA on a minimum of 60 credits 
2.85 GPA on a minimum of 75 credits 
3.00 GPA on a minimum of 90 credits 

Praxis I and II scores 
Reading 175 
Writing 174 
Mathematics 173 
Praxis II – passing score 

Evaluations and passing grades for Field Experience 010, 020, 030, and 040 

Relationship to the 
Conceptual 
Framework 

Candidates display appropriate skills and knowledge to be successful as teachers: The 
learning-centered educator acquires an understanding of the profession and keeps up-to-date 
with new ideas and understandings through continuous learning.  Candidates demonstrate an 
understanding of subject matter and the ability to apply pedagogical strategies that are 
consistent with the academic discipline. 
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Outcome 3 
 

Candidates demonstrate the ability to design instruction effectively using a variety of 
instructional strategies and adapting instruction to encourage the development of critical 
thinking, problem solving, and performance skills for all students. Candidates also reflect on 
the instructional process to improve future teaching and learning experiences. 

Target All candidates will achieve a “C” or better in all method courses and achieve  minimum of 2.5 
on a scale of 1-4 in their development of all aspects of a Unit of Instruction, including the 
planning, teaching, assessment and reflection on the lesson 

Data Source Student Transcripts 
Portfolio Rubrics 
Lesson artifacts for 020, 030, and 040 
Course completion audit prior to clinical experience 

Means of 
Assessment 

Candidates are assessed through an academic review process conducted following each 
semester to assess student completion of requirements to continue in the Teacher Education 
Program. A course audit is completed by the student advisor and the director of placements 
prior to the clinical experience 

Means of Scoring • Portfolio One (Admission to School of Education): candidates score a minimum of 1.0 on 
a scale of 0-4 in all portfolio components 

• Portfolio Two (Admission to Clinical Practice): candidates score a minimum of 2.0 on a 
scale of 0-4 in all portfolio components 

• Portfolio Three:  Planning and Assessment of Student Learning (completion of Clinical 
Practice): candidates score a minimum of 3.0 on a scale of 0-4 in all portfolio components 

• Successful passing (C or better in EDU 010, 020, 030) and (B or better in EDU 040 and 
clinical Practice) 

Relationship to the 
Conceptual 
Framework 

Candidates display appropriate skills and knowledge to be successful as teachers recognize 
and affirm the need for the understanding of subject matter and the ability to apply 
pedagogical strategies that are consistent with the academic discipline. They are also 
reflective and develop reflective that enable them to review, critically analyze their own 
actions to determine a course of action. 

Outcome 4 
 

Candidates demonstrate an understanding and an ability to design, assess, and evaluate (both 
formal and informal) assessments for student learning and reflects on the assessment process 
to improve future teaching and learning experiences.  

Target All candidates will complete EDU 412 Educational Measurement and Assessment with a “C” 
or better. Candidates will also create appropriate assessments in line with teaching a lesson 
and unit design. The assessment process is developed sequentially in the field placement 
courses and culminates with intense analysis of student learning in the Clinical Practice 
Portfolio 

Data Source Student Transcripts 
Portfolio Rubrics 
Lesson artifacts for EDU 020, 030, and 040 

Means of 
Assessment 

Candidates are assessed through an academic review process conducted following each 
semester to assess student completion of requirements to continue in the Teacher Education 
Program. 



33 
 

Means of Scoring • Portfolio One (Admission to School of Education): candidates score a minimum of 1.0 on 
a scale of 0-4 in all portfolio components 

• Portfolio Two (Admission to Clinical Practice): candidates score a minimum of 2.0 on a 
scale of 0-4 in all portfolio components 

• Portfolio Three:  Planning and Assessment of Student Learning (completion of Clinical 
Practice): candidates score a minimum of 3.0 on a scale of 0-4 in all portfolio components 

• Successful passing (C or better in EDU 010, 020, 030) and (B or better in EDU 040 and 
clinical Practice) 

Relationship to the 
Conceptual 
Framework 

Candidates display appropriate skills and knowledge to be successful as teachers recognize 
and affirm the need for the understanding of subject matter and the ability to apply 
pedagogical strategies that are consistent with the academic discipline. They are also 
reflective and develop reflective that enable them to review, critically analyze their own 
actions to determine a course of action. 

Outcome 5 
 

Candidates demonstrate an understanding of a diverse student population and apply 
appropriate instructional strategies and assessments that acknowledge sensitivity to students’ 
diverse learning needs. 

Target Students will complete 50 hours of a human relations component prior to student clinical 
experience, score a minimum 2.0 on a scale of 0-4 in a review of their Admission to Clinical 
Practice Portfolio, and gain a “C” or better in the EDU 301 Multicultural Education. Students 
will show an awareness of and respect for diversity which include socio-economic status, 
race, ethnicity, gender, family structure, disability, language and family structures. These 
experiences allow candidates to develop skills in human and intergroup relations; assist them 
in developing an appreciation of and respect for the diverse nature of American society; 
provide them  with the skills to recognize and understand bias in their lives, schools and 
communities; examine their feelings and emotions surrounding issues of gender, class, race 
and ethnicity; understand, identify and reduce evidence of uniculturalism in schools; and gain 
new understanding and appreciation for others’ values. 

Data Source • A “C” or better in the course EDU 301 Multicultural Education 
• Documentation of Hours: Candidates are responsible for seeking prior approval for the 

HR experience from his or advisor and document hours of each experience by completing 
the Human Relations/Diversity Experience Verification Form. This includes the signature 
of the appropriate supervisor of each experience. 

• Human Relations Journal: Candidate must keep a typed journal that serves as a sequential 
record of both cultural and ethnic experience.  Significant observations, interactions, and 
reflections on the meaning of the experiences should be consistently recorded.   

• Final Reflection Papers: After the completion of HR experiences, candidates develop a 
Human Relations Reflection Paper to document personal and professional learning 
related to diversity. This is part of the teacher candidate’s Admission to Clinical Practice 
Portfolio that is submitted for application to Clinical Practice (Student Teaching) as 
evidence of personal and professional growth in awareness of, respect for, and 
professional application of diversity. 

Means of 
Assessment 

Candidates are assessed through an academic review process conducted following each 
semester to assess student completion of HR requirements to continue in the Teacher 
Education Program. 

Means of Scoring • See Rubric for Admission to Clinical Practice Portfolio 
• A grade of "C" or better in EDU 301  
• Portfolio Two (Admission to Clinical Practice): candidates score a minimum of 2.0 on a 

scale of 0-4 in all portfolio components. 
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Relationship to the 
Conceptual 
Framework 

The primary goal of the Human Relations component is to promote the development of an 
awareness of social injustices, prejudices, and practices that create obstacles to the full 
realization of every student's potential, ambitions, and dreams. This requirement supports the 
need for awareness of and respect for diversity. 
Values and ethics: recognize and affirm the importance of values and ethics in their lives, in 
the lives of others, and in society 
Accountability: The learning-centered educator persists in helping all students achieve 
success 

 
Section 6: Assessment Executive Summary 
 
Gate 1  
Praxis test scores for TCH students remain very high and the average scores continue to come in higher than UG 
students: TCH students are well prepared – they come into program with various undergraduate degrees and so the 
focus is more on pedagogy for this group.  
All Gate One Forms, Rubrics and Handbooks for TCH are located on MyMarian for easy access by students and 
faculty at https://my.marianuniversity.edu/schools/soe/TCH/forms/default.aspx 
 
Analysis and Response: 
Increase in continued high and steady scores for students in program as the TCH scores surpass UG Gate 1 scores 
which is reflective of  high Praxis I scores and meeting or exceeding expectations on all gate data. Because of 
consistent high scores the level for approval at this gate was moved from a 1 to a level 2. Consistent instructor in all 
programs (Appleton, Wausau, and West Allis) has proved successful. Additional seminar meetings added to field 
experiences to ensure new initiatives in education are covered (EdTPA, Reading Test, Common Core, etc.) We also 
instituted letter grade of B or better to pass in the course (TCH 601) associated with Gate 1.  Because all these 
changes took place this year, our next review of data will better help us gauge the success of these changes and will 
serve as baseline data going forward. 
 
All Gate Two Forms, Rubrics and Handbooks for TCH are located on MyMarian for easy access by students and 
faculty at https://my.marianuniversity.edu/schools/soe/TCH/forms/default.aspx 
 
Analysis and Response -  
The department has observed steady scores in portfolio for Gate 2 that these candidates meet or exceed expectations 
at this level. The department has a variety of readers for every candidate – indicates reliability in scoring process. 
This program has a 100% of first-time pass rate by candidates indicating they are reflective and well prepared by 
their coursework.  
 
In response to reviewing the data and anecdotal information it was determined to reevaluate the correct amount of 
hours necessary to complete HR requirement (currently at 40 hours and students struggle to meet requirements). 
There was an additional seminar added to field experiences. Additional field placement hours and observations were 
added to help cover new educational initiatives.  
 

https://my.marianuniversity.edu/schools/soe/TCH/forms/default.aspx
https://my.marianuniversity.edu/schools/soe/TCH/forms/default.aspx
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In response to looking at new edTPA tasks added, it was determined that we needed to work with university 
supervisors and cooperating teachers to ensure our candidates meet edTPA requirements. At our May retreat the 
faculty will also examine portfolio requirements to better align with edTPA. 
 
Gate 3:  
All Gate Three Forms, Rubrics and Handbooks for TCH are located on MyMarian for easy access by students and 
faculty at https://my.marianuniversity.edu/schools/soe/TCH/forms/default.aspx 
 
Analysis and Response -  
The scores of TCH candidates have remained consistent over the years. There are a variety of readers for every year 
– indicates reliability in scoring process. We continue to see a high percentage of first-time pass rate however we are 
seeing a fewer number of students in program with Act 10, higher licensure requirements, and cost for licensure/tests 
all being suggested reasons.  
 
In response to new initiatives in education and response from candidates we have added additional topic coverage, 
particularly to the seminar experiences that are a part of field and clinical experiences. Topics include WECAN, 
Teacher Effectiveness, PDP development, resume writing and interviewing process. 
 
The Department decided to move the requirement to pass the Wisconsin Foundations of Reading Test prior to 
Clinical practice, rather than after completion of Clinical practice. Many changes have been made in our assessment 
system and with the implementation of edTPA caused many changes to rubrics used to score gate data. This year will 
serve to provide baseline data going forward for our program. We will review the effectiveness of all the changes at 
our end-of-year retreat. 
 
Analysis and Response of Praxis II results -  
Improved test scores for elementary (0014) teachers indicate that candidates in the TCH programs are better prepared 
for the test, and/or others were counseled out of program earlier. The department also saw an improved entry-level 
ACT test scores of students, reflective of improved Praxis I scores and this could also translate into higher Praxis II 
scores due to recruiting higher quality students.  
 
There was also a high percentage for middle and secondary scores on the Praxis II. It was noted that there is still a 
higher pass percentage rates for TCH students yet both levels boast high pass rates (99% and 95%). Our numbers 
were significantly down in 2012 with numbers up in fall of 2013, which was the last semester prior to Wisconsin 
Foundations of Reading Test.  
 
Unsuccessful candidates were provided additional focused field experience and then repeat of clinical experience: 
high success rate for remediation however it is noted there is still a need to counsel these candidates out remediate 
earlier in the process. 
 
  

https://my.marianuniversity.edu/schools/soe/TCH/forms/default.aspx
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Changes to program based on data: 
 

A.  Adjustment in Field Experience Hours and Seminar Meetings 
Based on the May 2013 retreat and analysis of data, increases in field experience hours and seminar meetings 
were instituted for the 2013-2014 school year. Planning time for TCH supervisors occurred in January as the 
supervisors began a switch-over to edTPA requirements.  

Table 6: Field Experience/Clinical Review and Planning  

TCH 
Course 

Hours 
2012-2013 

Hours 
2013-2014 

Class 
meetings 

2012-2013 

Class 
meetings 

2013-2014 

Video 
Old/New 

Observe 
Old/New 

Conference 

        
TCH 601 25 25 3 5* 0/0 1/1 1/1 
TCH 602 25 30* 3 5* 0/1* 1/2* 1/2* 
Clinical   5 7*  3/3 3/3 

*changes in red 
 
B.   InTASC Standard Alignment 

Faculty worked to begin the transition of courses to the InTASC Standards in both the field and clinical 
experiences and in their syllabus (See attachment for course guide for InTASC change) 

 
C.  Live Text Implementation 

The process has begun to build the electronic portfolio system using LiveText. This program will be used to 
house required gate data for each field experience (i.e. – teacher records, observations and student lesson 
artifacts. The program will also be used for the implementation for edTPA portfolio. This process is in its 
infancy and being built for student implementation. 

 
D.  Progress in implementing the edTPA in the initial teacher education program 

The faculty and staff continue to plan progressively for the full implementation of the edTPA. Inconsequential 
scoring will take place starting in fall of 2014. A variety of planning and field testing has been in place during 
the 2013-2014 academic year. The Tasks of edTPA have been embedded into all four field experiences; initial 
piloting has begun for clinical practice.  
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PART IV: Teacher Education Dept. / Differentiated Instruction (DIAL) MAE 

Program 

Section 1: DIAL Program Overview 

 
Mission: 
The mission of the DIAL Program is to acknowledge the uniqueness in each child by providing candidates with the 
knowledge necessary to differentiate instruction and address the mismatch between the needs of children and the 
instruction and school services provided. The DIAL Program believes the family, the community and the larger 
society is best served when each child’s potential within the parameters of the school system is naturally and 
affirmatively developed. 

 
Program Outcomes: 
After completion of this program, candidates will:  

1. Demonstrate an understanding of the teaching standards, including the knowledge, skills and disposition 
expected of a professional teacher.   The candidate is able to accurately describe, assess and reflect on 
practice as it pertains to their development as a teacher. The candidate makes a commitment to engage in 
ongoing professional development as a master degree student that focuses on both teaching strategies and 
learner outcomes.  

2. Design instruction effectively using a variety of instructional strategies and adapting instruction to encourage 
the development of critical thinking, problem solving and performance skills of all students. The candidate 
continually assesses for student learning and reflects on the instruction to improve future teaching and 
learning experiences. 

3.  Identify educational questions or problems, review the literature, plan a research strategy, collect and 
analyze data, take action based on results and share their findings.  

4. Designs and implements appropriate assessments (both formal and informal) and analyses assessment data to 
inform instruction as well as documenting student work and performance to give timely feedback and 
promote learning.  

5. Demonstrate how he/she has engaged in collaboration with parents, family members, professional 
colleagues, and community members to promote effective teaching and student learning. 
  

The DIAL Master of Arts in Education (MAE) program is an online program designed to meet the varying needs and 
learning styles of the adult learner and busy professional.  The DIAL program was Marian’s first online program. At 
Marian, an online environment is a viable and academically rigorous means of learning any time, any place that 
acknowledges and affirms differing learning styles and meets the needs of candidates.  
 
The DIAL Master’s Degree Program currently allows educators to focus on differentiating instruction for all learners, 
especially those K-12 students who are at risk of not graduating. This program therefore contains the courses that are 
required to receive the Alternative Education License (WI Code 952) which allows a person to teach in alternative 
education programs in grades 6–12 in the state of Wisconsin. The DIAL MAE program is a cohort system of 
sequenced online courses. It is based on the knowledge that not all students are alike, differentiated instruction 
applies an approach to teaching and learning that gives students multiple options for taking in information and 
making sense of ideas.  
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The graduate programs in the School of Education are designed for teachers and leaders who want to continue 
developing their professional commitment and competence. Additionally, course work provides a foundation for 
candidates who want to pursue the Master Educator license as outlined in PI34. Graduate candidates in the program 
examine current educational theory and practice and explore a variety of viewpoints to reflectively develop their 
professional competence and teaching style. They explore social issues affecting students and expand their awareness 
of and respect for the unique development of each student.  During their course work, they consider effective 
collaboration with and accountability to students, parents, colleagues, and the community.  Re-examining the 
development of values and professional ethics, candidates gain greater intellectual and ethical insight.  
 
Differentiated instruction is a teaching theory based on the premise that instructional approaches should vary and be 
adapted in relation to individual and diverse students in classrooms. The model of differentiated instruction requires 
teachers to be flexible in their approach to teaching and adjust the curriculum and presentation of information to 
learners rather than expecting students to modify themselves for the curriculum. 
 

Section 2: DIAL Program Annual Goals 
 

1. Implement DPI /University performance requirements in TE Programs to meet continuous improvement 
progress 

2. Analyze department data in a systematic process to make informed decisions for program improvement 
3. Continued development of the TE Program with 21st century skills  Academic Language, communication, 

reflective practice, critical thinking skills 
4. Continue to provide professional development training and assistance to teachers in K-12 setting 
5. Develop positive community relationships with area schools, teachers, and communities 
6. Propose a new program to help achieve growth.
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Table 7: DIAL 2013-14 Annual Goals/Outcome/Activity and Assessment/Status 

Department Goal (SOE 
Goal Alignment) 

Desired Outcome/Activity Assessment Method/ 
Measure 

  Status/ Results 
• Next Steps 

1.  Implement DPI 
/University performance 
requirements in TE 
Programs to meet 
continuous improvement 
progress. (SOE Goal 1) 
 

1.  Make program revisions to meet DPI/university 
requirements 

• Revised program handbooks for InTASC standards  
• Revised syllabi for InTASC Standards 
• Implemented InTASC Standards in courses 

2.  Begin course revisions to revise/add Student 
Learning Outcomes 

• Process initiated in fall 2013 courses 
• Reviewed status in spring 2014 

 

1. May Retreat 2014 
• Review 

implementation of 
InTASC standards 

• Review Student 
Learning Outcomes 

 
 

1. On target for InTASC standard revision 
• Monitor and revise 

2.  Course revisions for student learning outcomes 
completed 
• Monitor and revise 

 
 
 

2.  Analyze department 
data in a systematic 
process to make 
informed decisions for 
program improvement. 
(SOE Goal 2) 
 

1. Refine system storage of data for easy accessibility 
• Developed portfolio system in LiveText to store 

embedded assessments for program 
• Begin process to store data in LiveText 

2.  Prepare required documentation for DPI Continuous 
Process Review (March 2014) and NCATE (April 2014) 
3. Make use of data to refine program development and 
change in DIAL programs 

• Combined two DIAL courses for program 
improvement TDE 615  Technology in Today’s 
Classroom: combines  TDE 610 and TDE 640 

• TDE 665 Action Research II/Portfolio: :Combines 
TDE 613 and TDE 642 

 

1. May Retreat 2014 
• Review student data 

in Gates for Program 
 

1. Assessment format refined to house student 
information: used for program discussion, DPI audit, 
and for Academic Standing decisions 

• Continue to move to LiveText embedded 
assessment process 

2. Academic Standing review for all students in 
Programs in January and in July 

• Use student record data, handbook requirements 
3.  DPI Continuous Review Process in March 2014 – 
successful 

• Make adjustments and changes based on DPI 
meeting in June 

4.  NCATE accreditation visit in April 2014 – 
successful 

• Continue to work on more diversity 
recommendation 

3.  Continued 
development of the TE 
Program with 21st 
century skills Academic 
Language, 
communication, 
reflective practice, 
critical thinking skills. 
(SOE Goal 3) 
 

1. Developing LiveText portfolio component for 
students in DIAL programs 
2.  Continue to revise courses and syllabi to include 
technology component 
• Sharing of NETS Standards and discussion with 

faculty 
3.  Increased student and faculty implementation of 
technology in instruction  
• Increased student use of technology in coursework 

4.  Faculty attendance and participation in state and 
national technology conferences 

1. May Retreat Review  
• Review of course 

syllabi alignment 
with NETS 
Standards 

 

1.  DIAL students entering data in LiveText portfolio 
• Continue to monitor implementation of LiveText 

documents 
2.  Continue online delivery of program 
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Department Goal (SOE 
Goal Alignment) 

Desired Outcome/Activity Assessment Method/ 
Measure 

  Status/ Results 
• Next Steps 

4.  Continue to provide 
professional 
development training 
and assistance to 
teachers in K-12 setting. 
(SOE Goal 4) 
 

1.   Market and develop connection with school districts 
nation-wide for DIAL  
• Sought out marketing program (Significant 

Systems) for Cohort development for DIAL 
 

1.  May Retreat review 
2.  Present and review 
documents with TE 
Departments 

1.  Continue to pursue marketing opportunities 

5.  Develop positive 
community relationships 
with area schools, 
teachers, and 
communities. (SOE Goal 
4, 5) 
 

1. Provided orientation to New London cohort group for 
AELO licensure 
2.  Developed online journal for DIAL articles and 
reviews 

1.  Review of course 
evaluations for program 
delivery 

1.  Provide marketing and program support through 
Admission Office 

6. Propose a new 
program to help achieve 
growth. (SOE Goal 6) 
 

1.  Spring cohort offered 
2.  New London At-Risk Grant through Professional 
Development Program offering AELO licensure 

New London Cohort for 
AELO program started 
courses 

Cohort registered and set to graduate in summer.  
Next steps are to try to duplicate this with other School 
Districts and/or grant opportunities to tie grants 
licensure programs. 
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Section 3: DIAL Program Accomplishments 
 
1. In the fall of 2013, the New London At-Risk Grant through Professional Development Program began 

offering the AELO licensure courses for 12 teachers in their at-risk program. This will allow all of the 
teachers involved in their at-risk program located as a school-within-- school at the New London 
High School an opportunity to receive the alternative at-risk licensure (#952). 

2. Tony Dallmann-Jones awarded recognition from the Children's Guild. The Braveheart National 
Award is given to someone who has made a significant contribution to at-risk education in the U.S. 
Dr. Dallmann-Jones has been a consultant and supporter of the Children’s  Guild, an organization that 
works with at-risk kids in 5 schools, 3 group homes and 21 satellite mental health centers in existing 
the city of Baltimore and its school district. 

3. The DPI Continuous Review Process was in March 2014: documents presented described the changes 
occurring in the DIAL Program along with the student accomplishments in the various Gate systems. 
This review was successful. 

4. The NCATE accreditation visit in April 2014. Documentation for the DIAL Program was presented 
in both written and visual format encasing the requirements for the DIAL Program and licensure 
components. The NCATE accreditation visit was successful. 

5. Developing LiveText and building embedded assessments for LiveText portfolio was completed. 
Kristi Shaw worked to build the process and the DIAL faculty worked diligently to support this 
process. 

6. Successful completion of SLO development and alignment with program goals. This process was 
initiated in the fall of 2013 and completed in May of 2014. 

7. Successful alignment of program with new Wisconsin InTASC Teacher Standards. This process was 
initiated in the fall of 2013 and completed in May of 2014. 

 

Section 4: DIAL Program Challenges 
 
1. For two years in a row, the DIAL Program has sought additional marketing opportunities with an 

outside source: most recently through Significant Systems (Michael Clifford). Correct marketing of 
the program is the biggest challenge. The DIAL program is nationally approved for online delivery in 
49 states, yet the marketing seems to be minimal or only locally presented. Nominal electronic 
outreach has occurred. Funding for necessary marketing for online programs has been kept to a 
minimum. The concern is the focus on undergraduate marketing and minimal sharing of a marketing 
strategy or plan for graduate programs has occurred. 

2. A concern exists for the number of students currently left in the program: how to deliver a program 
that focuses on engaging and active student involvement when only a few students are in a class or 
cohort. 

3. Increase in opportunity for professional development through increased funding made available to 
faculty and adjuncts. The cost for attending conferences has increased yet minimal increase in 
funding for faculty and minute funding available to adjuncts. 
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Section 5: Student Learning Outcomes / Summary Outcome Assessment 
Report 

Table 8: DIAL Program Assessment Plan 

Means of Assessment and Targets: 

Outcome 1 The candidate demonstrates an understanding of the teaching standards, including the 
knowledge, skills and disposition expected of a professional teacher.   The candidate is 
able to accurately describe, assess and reflect on practice as it pertains to their 
development as a teacher. The candidate makes a commitment to engage in ongoing 
professional development as a master degree student that focuses on both teaching 
strategies and learner outcomes. 

Target All candidates will achieve a minimum of 3.0 on a scale of 1.0 - 4.0 in the review of their 
professional development plan including the context of your setting, professional goals, 
implementation of the plan, assessment of and reflection on that plan. All candidates will also 
become familiar with the InTASC Standards and Disposition necessary to be a professional 
educator. 

Data Source • InTASC Standards Survey 
• Disposition Survey 
• Review of Professional Plan  

Means of 
Assessment 

InTASC Standards Survey - See 
https://my.marianuniversity.edu/schools/soe/DIAL/forms/default.aspxCompleted in TDE615 
(formerly TDE610) and uploaded as part of Artifact 1 in the DIAL Professional Portfolio. 

Entrance Dispositions Survey - See 
https://my.marianuniversity.edu/schools/soe/DIAL/forms/default.aspx Completed in TDE615 
(formerly TDE610) and uploaded as part of Artifact 1 in the DIAL Professional Portfolio. 

Exit Dispositions Survey - See 
https://my.marianuniversity.edu/schools/soe/DIAL/forms/default.aspx   Completed in TDE655 
(formerly TDE642) and uploaded as part of Artifact 1 in the DIAL Professional Portfolio. 

Review of the Professional Plan – See 
https://my.marianuniversity.edu/schools/soe/DIAL/forms/default.aspx A written narrative that 
includes: A description of your professional context and teaching assignment, a description of 
the professional plan you developed in your TDE615 class (formerly TDE610); an analysis of 
the your progress on implementing the plan; and your reflection on your progress and any 
changes you needed to make to the plan as you progressed through the degree program. 
Completed in TDE655 (formerly TDE642) and uploaded as Artifact 1 in the DIAL Professional 
Portfolio.  

Means of 
Scoring 

Uploaded Completed InTASC and Dispositions Surveys – See 
https://my.marianuniversity.edu/schools/soe/DIAL/forms/default.aspx 

https://my.marianuniversity.edu/schools/soe/DIAL/forms/default.aspx
https://my.marianuniversity.edu/schools/soe/DIAL/forms/default.aspx
https://my.marianuniversity.edu/schools/soe/DIAL/forms/default.aspx
https://my.marianuniversity.edu/schools/soe/DIAL/forms/default.aspx
https://my.marianuniversity.edu/schools/soe/DIAL/forms/default.aspx
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Outcome 2 

 

The candidate demonstrates the ability to design instruction, effectively using a variety of 
instructional strategies and adapting instruction to encourage the development of critical 
thinking, problem solving and performance skills of all students. The candidate 
continually assesses for student learning and reflects on the instruction to improve future 
teaching and learning experiences.  

Target All students will achieve a minimum of 3.0 on a scale of 1.0 – 4.0 in their development of all 
aspects of a Unit of Instruction; including the planning, teaching, assessment and reflection on 
the lesson.  

Data Source Strategic Review of a Unit Plan (completed in TDE 628: Classroom Strategies and Practices) 
and uploaded as Artifact 2 in the DIAL Professional Portfolio. 

Means of 
Assessment 

This artifact will contain the context of the instruction, including the specific content goals, the 
learners who constitute the class, and an outline of the unit. The candidate will demonstrate the 
ways in which planning emphasizes important content, is responsive to the specific learners in 
the class and involves a variety of instructional strategies. Through the assessment the 
candidate will demonstrate the ways in which instructional planning encompasses important 
content, addresses the diversity of learners, includes a variety of activities and strategies, and 
places importance on the assessment of learning.  The artifact will also include a reflection on 
the unit’s implementation to demonstrate the ways in which teachers reflect on and learn from 
each teaching experience. 

Strategic Review of a Unit Plan (completed in TDE 628: Classroom Strategies and Practices) 
and uploaded as Artifact 2 in the DIAL Professional Portfolio. 

Means of 
Scoring 

Strategic Review of a Unit Plan Rubric – See 
https://my.marianuniversity.edu/schools/soe/DIAL/forms/default.aspx 

Outcome 3 

 

Candidates will be able to identify educational questions or problems, review the 
literature, plan a research strategy, collect and analyze data, take action based on results 
and share their findings. 

Target All candidates will achieve a minimum of 45 on a scale of 1-50 in conducting an Action 
Research Project. 

Data Source Action Research Paper with attached scored rubric completed in TDE612/655 Action Research 
Classes (formerly TDE612/613) and uploaded as Artifact 3 in the DIAL Professional Portfolio. 

Means of 
Assessment 

Action Research Paper that includes: 

• Description: Introduction and Identification of the Problem 
• Literature Review/Supporting Research and Scholarship 
• Plan of Action/ Design of the Study 
• Analysis: Drawing Conclusions/Results 
• Reflection: Reflection and Action Plan for Educational Change 
• Appendix 

Action Research Paper with attached scored rubric and uploaded as Artifact in Portfolio. 

https://my.marianuniversity.edu/schools/soe/DIAL/forms/default.aspx
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Means of 
Scoring 

Action Research Project Rubric – See 
https://my.marianuniversity.edu/schools/soe/DIAL/forms/default.aspx 

Outcome 4 

 

The candidate designs and implements appropriate assessments (both formal and 
informal) and analyses assessment data to inform instruction as well as documenting 
student work and performance to give timely feedback and promote learning. 

Target All students will achieve a minimum of 3.0 on a scale of 1.0 – 4.0 in their development of all 
aspects of a Unit of Instruction, including the planning, teaching, assessment and reflection on 
the lesson.  

Data Source • A written narrative that includes: A description of the teaching context and of the 
instruction; an analysis of the instruction; and your reflection the use of formal and informal 
assessment to improve teaching and learning. 

• References to the InTASC teaching standards for this entry are included in the narrative. 
• A collection of artifacts, three for each of the three students for a total of nine (9) artifacts 

that provides illustration and evidentiary support for the statements in the narrative. 
Artifacts must include assessment evidence that illustrate the ways in which you used 
assessment over a period of at least two (2) weeks. Artifacts should also include copies of 
formal and informal assessments, including evaluation criteria or scoring guides, summary 
analysis, student work samples with feedback to students, or other documentation that will 
substantiate the written narrative. 

• Formal and Informal Assessment Project with attached scored rubric (completed in 
TDE658: Analyzing Student Achievement in Diverse Learning Contexts) and uploaded as 
Artifact 4 in the DIAL Professional Portfolio. 

Means of 
Assessment 

In this entry you will provide an example of how you assess student learning over a period of at 
least two (2) weeks in one class or content area. You will provide an overview of the 
assessments and then use the work of three (3) students to analyze their learning over that time 
period. Select students that represent low, average and high levels of proficiency. The entry 
will provide the context of the instruction, including the specific content goals and the learners 
whose work you use to highlight your teaching. You will highlight the ways in which you use 
formal and informal assessment to promote learning, to document learning, and to improve 
your teaching. You will provide assessments that are both formative and summative in nature.   

Formal and Informal Assessment Project with attached scored rubric (completed in TDE658: 
Analyzing Student Achievement in Diverse Learning Contexts) and uploaded as Artifact 4 in 
the DIAL Professional Portfolio. 

Means of 
Scoring 

Formal and Informal Assessment Rubric – See 
https://my.marianuniversity.edu/schools/soe/DIAL/forms/default.aspx 

Outcome 5 

 

The candidate will show examples of how he/she has engaged in collaboration with 
parents, family members, professional colleagues, and community members to promote 
effective teaching and student learning. 

Target All students will achieve a minimum of 3.0 on a scale of 1.0 – 4.0 in their development of all 
aspects of a Unit of Instruction, including the planning, teaching, assessment and reflection. 

https://my.marianuniversity.edu/schools/soe/DIAL/forms/default.aspx
https://my.marianuniversity.edu/schools/soe/DIAL/forms/default.aspx
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Data Source Collaboration with Colleagues, Families and Communities to Promote Student Learning 
Project with attached scored rubric (completed in TDE636: Understanding At-Risk and 
Nontraditional Learners) and uploaded as Artifact 5 in the DIAL Professional Portfolio. 

Means of 
Assessment 

Candidates will provide a narrative that includes a description of the school and classroom, an 
analysis of how they collaborate to support student learning and a reflection on that 
collaboration. Also include three artifacts that provide illustration and evidentiary support for 
the statements in the narrative. Artifacts may include communication with parents, guardians, 
or other adults responsible for current students; work in cooperative programs (e.g., PTO, 
community based agencies), products from involvement in community organizations (e.g., 
neighborhood groups, Girls Inc., community cultural organizations), programs you have 
created, curriculum you developed or other evidence that supports collaborations.  

Collaboration with Colleagues, Families and Communities to Promote Student Learning 
Project with attached scored rubric (completed in TDE636: Understanding At-Risk and 
Nontraditional Learners) and uploaded as Artifact 5 in the DIAL Professional Portfolio. 

Means of 
Scoring 

Collaboration Rubric – See 
https://my.marianuniversity.edu/schools/soe/DIAL/forms/default.aspx 

 

Section 6: DIAL Assessment Executive Summary 
 
Gate 1: 
All Gate One Forms, Rubrics and Handbooks for DIAL candidates are located on MyMarian for easy 
access at https://my.marianuniversity.edu/schools/soe/DIAL/forms/default.aspx 
Analysis and Response:  
The Dispositions Survey is used to introduce the candidates to the dispositions expected of a teacher. The 
survey is meant to expose them to the dispositions and then self-rate. Candidates often times say this is a 
good reminder of what it means to be a professional.  As these teachers are experienced teachers in a 
graduate program, it is expected they would score high but they are encouraged to be honest and pick out 
some dispositions that they could work to improve on and make that a part of their professional plan that 
they will create at the beginning of their program.  

Gate 2: 
All Gate Two Forms, Rubrics and Handbooks for DIAL candidates are located on MyMarian for easy 
access at https://my.marianuniversity.edu/schools/soe/DIAL/forms/default.aspx 
Analysis and Response –  

There was one DIAL student who was dismissed from the program for a low GPA.  

In response it was noted that students who are dismissed or drop out of the program should be contacted 
to let them know that they could be readmitted to the program on probation however they would have to 
retake the class they failed and bring their GPA to a 3.0 before being fully readmitted. The decision to 

https://my.marianuniversity.edu/schools/soe/DIAL/forms/default.aspx
https://my.marianuniversity.edu/schools/soe/DIAL/forms/default.aspx
https://my.marianuniversity.edu/schools/soe/DIAL/forms/default.aspx
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readmit needs to be handled on a case by case basis and the candidate should be interviewed by the 
Department Chair to make sure they understand that they cannot fail a class twice.  

The Action Research project is the key data point in the DIAL program at Gate 2. A review of action 
research projects suggest that DIAL candidates are: (1) developing a plan for improvement, (2) 
implementing the plan, (3) observing and documenting the effects of the plan, and (4) reflecting on the 
effects of the plan for further planning and informed action. The rubric for the Action Research final 
project lists the following categories: Abstract, Introduction, Lit Review, Methodology, Findings, 
Reflection, and Mechanics. Students have to have to meet or exceed expectations of a graduate level 
teacher researcher in each of these areas to pass the course. The average score of completers is has risen 
.7 points over the past year.  

The embedded assessments for LiveText have just been implemented, new rubrics designed, and data will 
be gathered starting this semester.  This will be used for baseline data going forward. 

Gate 3:  
All Gate Three Forms, Rubrics and Handbooks for DIAL candidates are located on MyMarian for easy 
access at https://my.marianuniversity.edu/schools/soe/DIAL/forms/default.aspx 
 
Analysis and Response –  
There was one DIAL student who was dismissed from the program for a low GPA. This is the second 
time this student was dismissed so she will not be readmitted.  
The Exit Dispositions Survey is the same one given at Gate one and it is intended to reinforce the 
importance of the dispositions expected of a teacher. The candidates again self-rate and are encouraged to 
reflect on where they have improved during the time they were enrolled in the program.  
 
Changes to program based on data: 
 
A. Move to New Online Platform 
DIAL is a totally online program.  Last year we moved from Moodle I platform to Moodle II and because 
of this move, much time was spent redesigning all our online courses.  
 
B. InTASC Standards and NETS-T 
The DIAL Program is now aligned with the InTASC standards. The movement to the InTASC standards 
was necessary to remain current in education. Due to the movement to InTASC, the WI Teacher 
Standards Survey was replaced with a Progression of InTASC Standards Survey. This survey has 
provided rich information for the students in the beginning of the program. The standards have also been 
aligned in our course syllabi. At the same time we moved to align with the Technology for Teachers 
Standards – NETS-T.   
 
C.  Live Text Implementation 
We have spent much time adapting our assessment system to LiveText - creating forms, building rubrics, 
and altering course elements to interface with LiveText. Candidates in the DIAL Program begin their 
portfolio in the first class of the program, EDT 615. The candidates add artifacts to their portfolio to 

https://my.marianuniversity.edu/schools/soe/DIAL/forms/default.aspx
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demonstrate their competency in the DIAL Program Learning Outcomes. The candidates use LiveText to 
upload their embedded assignments, instructors then use rubrics within LiveText to enter their assessment 
of the candidates’ projects. The rubrics are aligned with the InTASC and NETS-T standards. When 
additional data is collected, the department will be able to use the rubric data to assess comprehensive 
assessment data for program evaluation and changes. The candidates have been building their electronic 
portfolios using LiveText since spring 2013; three cohort groups have portfolios in-progress in LiveText. 
This is very much a wrong in progress so we are also sending assessment data to the support specialist to 
record manually during the transition.  
 
D.  Program Changes 
We had two 2 credit courses and two 1 credit courses that were combined to make two 3 credit classes. 
This change was primarily made for ease of scheduling and determining terms of enrollment for financial 
aid purposes.  The content of the course objectives were not changed.  
 
TDE 615 is now a combination of TDE 610 (1 CR) and TDE 640 (2 CR). 
TDE 665 is now a combination of TDE 613 (2 CR) and TDE 642 (1 CR).  
 
TDE 615 Technology in Today’s Classroom - 3 credits 
This course examines education today and the future of education in the 21st century. Students will 
analyze key technological trends and how they relate to and are changing the teaching and learning 
experience. Students will also become familiar with the “21st Century Skills” movement, which refers to 
a growing global movement to redefine the goals of education, to transform how learning is practiced 
each day, and to expand the range of measures in student achievement. 
 
TDE 665   Action Research II / Portfolio - 3 credits 
Prerequisite: TDE 612 
This course is designed to help participants draw conclusions and formulate the results of their action 
research project. The culminating project for this course will be an action research project that presents a 
study focusing on alternative learners or issues in the learning environment. In addition students will 
complete their professional portfolio with their action research paper being the final entry. Candidates 
prepare evidence from their program courses and professional practice using the frameworks of the 
Teacher Standards. Portfolio entries are the basis for candidate reflection and documentation of 
professional practice and growth. While Action Research provides the evidence for a depth of knowledge 
in a particular area, the portfolio is a demonstration of the breadth of knowledge of the candidate. 
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PART V: Teacher Education Dept. / Special Education Graduate Program 

Section 1: Special Education Program Overview 
 
Mission: 
The mission of the Special Education Program is to develop teacher leaders who acknowledge that every 
learner has an equal right to an appropriate and challenging education and that every child will develop 
and learn. Our program emphasizes an equal responsibility for learning shared between the teacher and 
student. Paramount to the successful growth of a child are positive teacher/student relationships and 
knowledge and use of evidence-based practices, curriculum and assessments that target strengths and 
needs of individual learners. 
 
Program Outcomes: 
After completion of this program, candidates will: 

1. Demonstrate knowledge of research based literacy and other academic instruction, including the 
role of curriculum and assessment, and apply this understanding when designing lessons and 
teaching students with special needs. 

 2. Develop an appreciation for diversity of student learning needs and ways to accommodate for 
them in the regular education classroom.  

3. Know and apply the essential processes needed for effective co-teaching experiences.  
4. Define the characteristics, causes, and ways of diagnosing special education disabilities/disorders.  
5. Develop the professional writing skills required for documentation of Individual Education Plans, 

Behavioral Intervention Plans, academic intervention plans (tier II) and Transition Plans for 
students in pre-referral and formal stages of placement in special education programming. 

6. Apply appropriate collaboration and consultation strategies to lead, support, and teach other 
professional educators, parents and the local community about special education law, intervention 
planning, state and federal initiatives, transition opportunities and other essential information 
impacting students with special needs.  

 
Candidates who go on to achieve the MAE will achieve all of the above program outcomes plus: 

7. Be able to identify educational questions or problems, review the literature, plan a research 
strategy, collect and analyze data, take action based on results and share their findings. (CV - 
Learning) 

 
The Marian University Special Education Graduate Program has been designed for four populations of 
educators wishing to teach students with special needs in Pre-k through 12th grade.  It will meet the needs 
of teachers seeking certification and a Master’s degree in Special Education/Cross-Categorical with a 
concentration in Specific Learning Disabilities; teachers who seek certification only in Special 
Education/Cross-Categorical with a concentration in Specific Learning Disabilities; and teachers who 
desire a Master’s degree with no certification. Courses in the program will also be available for teachers 
who need recertification and continuing education credits.  
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Online course delivery will meet the needs of working professionals and the program will be offered in 
cohorts. Students will have the following options when entering this program: 

  
Option 1: Certification plus Master’s Degree   37 credits 
Option 2: Certification only     32 credits 
Option 3: Master’s Degree only    32 credits 
Option 4: Recertification Credits    Variable 

 
Mission of Program: The mission of the Special Education Program is to develop teacher leaders who 
acknowledge that every learner has an equal right to an appropriate and challenging education and that 
every child will develop and learn. Our program emphasizes an equal responsibility for learning shared 
between the teacher and student. Paramount to the successful growth of a child are teachers’ 
understandings of positive teacher/student relationships and knowledge and use of evidence-based 
practices, curriculum, and assessments that target strengths and needs of individual learners. 

Section 2: Special Education Program Annual Goals 
1. Complete course syllabi and plan and teach courses in new SPE graduate and licensure program. 
2. Create an assessment plan that includes student learning focus and pieces of a Balanced 

Assessment System. 
3. Develop an online orientation for the SPE graduate program. 
4. Create Fieldwork policy and procedures specifically for the SPE online graduate program. 
5. Develop a timeline of advising touch points for the cohort program to follow students and update 

and remind students of critical deadlines and expectations. 
6. Plan to split advisory roll between Dr. Toni Hameister and Joan Ferguson. 
7. Offer opportunity to engage K-12 teachers in professional learning community work with Marian 

University faculty who support the Special Education program. 
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Table 9: Special Education 2013-14 Annual Goals/Outcome/Activity and Assessment/Status 

Program Goals Desired Outcome/Activity Assessment Method/ Measure   Status/ Results 
• Next Steps 

1. Complete course syllabi 
and plan and teach courses 
in new SPE graduate and 
licensure program. 

Course Syllabi, course curriculum and 
activities, and embedded assessments 
should be created for each course below:   
SPE 621, SPE 624, SPE 626, SPE 634, 
SPE 644, SPE 637, SPE 697, SPE 674, 
and SPE 655/665 

Completion of course syllabi with 
aligned Marian Core Values, 
InTASC Standards and with 
consideration of the Common Core 
State Standards, edTPA Portfolio 
expectations and major embedded 
assessment (if applicable to program 
SLO’s) 

The following courses were completed from Syllabus creation to 
online course roll out: TDE 618, SPE 621, SPE 624, SPE 626, SPE 
634, SPE 644, SPE 637, SPE 674, and SPE 697. 
Next steps: NETS-T standards aligned with curriculum (all 
courses), SPE 655/665 course syllabus, curriculum and edTPA 
expectations rolled out By Dr. Toni Hameister.  
-Completion of work done by faculty supporting the SPE program 
(Dr. Colleen Pennell, Dr. Kristi Shaw, Dr. Aida Michlowski, Dr. 
Sue Stoddart, Dr. David Bores, Dr. Tony Dallmann-Jones, and Dr. 
Toni Hameister) 

2. Create an assessment 
plan that includes student 
learning focus and pieces 
of a Balanced Assessment 
System. (SOE Goal 1, 2) 

-Create a GATE system that somewhat 
mirrors the TE initial licensure 
programs.   
-Create an embedded assessment 
portfolio with artifacts and rubrics that 
align with program SLO’s. 
-Create an assessment system that looks 
at the entire program I n a cycle of 
review. 

-Completed Assessment Plan with 
Program Student Learning Plans, 
embedded assessments and the 
program mission. 
-Creation of embedded assessments 
for portfolio in GATE 2 .  Rubrics 
uploaded and ready for fall 2014 in 
LIVETEXT.  
-Cycle of Review created to 
consider a balanced look at 
institutional, program and classroom 
assessment pieces that will inform 
faculty about the health of the 
program and the program 
alignment.   

-Created a cycle of review that includes an annual, three year and 
seven year cycle of review.  
 -Create embedded assessment portfolio program expectation as a 
key piece to GATE 2. 
Next Steps: Embedded assessment portfolio roll out through 
LiveText starting fall of 2014.  
-Creation and/or roll out for first time of satisfaction surveys for 
advising piece, graduation rate data collection, exit program survey 
and follow up graduate work survey. 
-edTPA high stakes comprehensive assessment (portfolio) rolled 
out during inconsequential year of 2014-15. Data collected on tasks 
1, 2, and 3 of this work to include in-program evaluation retreat. 
-continued work on course SLO’s for clinical seminar. 
-All assessment work completed by faculty supporting SPE. 

3. Develop an online 
orientation for the SPE 
graduate program. 
 

Creation of an online advising 
informational support piece that includes 
both visual and audio modules covering 
coursework and cohort program layout, 
licensure expectations from achievement 
exams to edTPA portfolio and field and 
clinical student teaching and GATE 
expectations to move successfully 
through the program, etc. 

-Orientation from Dr. Watry’ s face- 
to- face presentation was converted 
by Dr. Toni Hameister to online 
visuals and short videos to be used 
as a large orientation of program 
expectations and overall program 
explanation.  The SPE Handbook 
was also included as an online 
support for this student orientation. 

Orientation was completed by Dr. Watry and Dr. Hameister. The 
orientation is offered to the Special Education students in the first 
semester that they enter the program through SPE 600 but pieces of 
the Orientation are used as advising information to revisit with 
students and as reminders of upcoming dates and student 
expectations. 
-SPE Handbook has been revised multiple times his semester as 
changes to the program have occurred. A final draft of the new 
Handbook is completed for Summer 2014 roll out.   
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Program Goals Desired Outcome/Activity Assessment Method/ Measure   Status/ Results 
• Next Steps 

4. Create Fieldwork policy 
and procedures specifically 
for the SPE online graduate 
program. (SOE Goal 4) 

-Create initial paperwork similar to the 
TE program requesting SPE field and 
clinical placements.   
-Creation of cooperating teacher and 
university supervisor expectations and 
evaluation material as well as policy and 
procedure manuals that are reflective of 
this unique graduate online program and 
includes licensure expectations from WI 
DPI.  - 

-Student paperwork requesting 
placement. 
-Creation of evaluation forms and 
procedure handbook for cooperating 
teachers and university supervisors.  
-Manual for Students completing a 
placement in the SPE program for 
initial licensure, add-on licensure or 
licensure and Master’s degree. 

Completed:  Dr. Toni Hameister, Joan Ferguson and Susan Zacherl 
are completing changes to TE student paperwork to reflect the SPE 
programs.  The SPE Handbook has dates of expected completion of 
paperwork also included. 
Next Steps: Summer 2014:  Initial evaluation tools were created by 
Dr. Toni Hameister for SPE 697 and SPE 655/665 but need to be 
updated and reflective of the edTPA expectations.   
Student, University Supervisor and Cooperating Teacher policy and 
procedure handbooks need to be created during Summer 2014 by 
Joan Ferguson, Susan Zacherl and Toni Hameister. A new 
consideration is the completion of a handbook for students who are 
out of state and have interest in licensure (Rachel Benike suggested 
and we are responding to this). 

5. Develop a timeline of 
advising touch points for 
the cohort program to 
follow students and update 
and remind students of 
critical deadlines and 
expectations. 
-Plan to split advisory roll 
between Dr. Toni 
Hameister and Joan 
Ferguson. 

Creation of an advising timeline 
schedule for the cohort model. 
-Split advising between Dr. Toni 
Hameister and Joan Ferguson starting 
the summer of 2014.  

-An acceptable plan to split in 
cohort advising according to where 
the students are according to the 
GATE system (between Joan and 
Toni). 
-An Advising Timeline for each 
cohort and a workable plan for 
students operating outside of cohort, 
 

-Split in advising work is essential since numbers in the program 
are growing. Dr. Hameister will share the advising roll with Joan 
Ferguson and both plan for splitting advising and the timeline 
schedule for online advising support as well as phone support will 
be completed by the end of Summer 2014. Part of the timeline will 
include student satisfaction surveys which will be created for 
Summer 2014. 
 

Offer opportunity to 
engage K-12 teachers in 
professional learning 
community work with 
Marian University faculty 
who support the Special 
Education program. (SOE 
Goal 4) 

-Faculty supporting SPE program are 
encouraged to offer services through 
Professional Development.   
-Faculty supporting SPE are encouraged 
to look for grant opportunities to support 
work in SPE especially work supporting 
work in K-12 schools. 

-professional development 
opportunities sought out.   
-Grant proposals completed. 

Professional development opportunities for K-12 schools sought 
out and completed with area schools by Dr. Shaw, Dr. Pennell, and  
Dr. Hameister.   
-IHE Grant received for three year roll out with North Fond Du Lac 
Schools for professional learning communities work supporting 
multi-tiered systems of support. 
-Grant to work with students from area middle schools completed 
by Dr. Aida Michlowski. 
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Section 3: Special Education Program Accomplishments 
 
Program Changes: Course additions and changes and new work for SPE graduate Master’s and 
Licensure program: 

1. Three graduate student cohorts rolled out 
2. Orientation Completed - Dr. Deb Watry and Dr. Toni Hameister  
3. Coursework created and taught: 

o Dr. Toni Hameister - SPE 600, SPE 634, SPE 626, SPE 624, and SPE 697 
o Dr. Toni Hameister - Initial work in SPE 665 which will be finalized for Fall 2014 with edTPA 

roll out 
o Dr. Colleen Pennell - SPE 621 
o Dr. Kristi Shaw - SPE 674 
o Dr. Sue Stoddart - SPE 637 
o Dr. Aida Michlowski - SPE 644 

4. Advising of all students - forms and online information including an updated SPE handbook and online 
orientation to the program. 

5. Developed an embedded assessment portfolio for the courses needed before the clinical semester of 
student teaching. This is a requirement for GATE 2. Proficiency will be required for all key embedded 
assessments starting with the cohort beginning fall 2014. 

6. The course embedded assessments are aligned with the course student learning outcomes and some of 
the program student learning outcomes. 

7. Changes are being made to add an additional field seminar during the reading course, SE 621, semester 
to offer theory to practice opportunity in literacy teaching and intervention work.  Half a graduate credit 
will be assigned to each of the field seminars in the program which will reduce the credit load of SPE 
697 by half a credit and not impact the credit load of the complete program. 

8. Behavioral Management will have a different description and focus.  The change will reflect the special 
education field of expectations and will focus on functional behavioral analysis and behavioral 
intervention plans. 

9. A requirement of 6 credits at a B or better if student comes in with a GPA form 2.75 to 3.0. If entrance 
of GPA is below a 2.75 then approval of Chair of Teacher Education and Director of Special Education 
will be required with prerequisite expectations of a B or better in first 12 credits of program and passing 
of the Praxis CORE Academic Knowledge Test. 

10. Fundamentals of Reading professional development course 604 was created to offer students an 
opportunity to build prerequisite knowledge needed to effectively pass the fundamentals of Reading test 
required for WI licensure since January 31, 2014 and the SPE 621 class.  If students come in with 6 
credits of literacy teaching for primary and adolescence then they do not have to take the 604 PD class. 

11. Boot Camp for the Fundamentals of Reading Test was developed by Dr. Colleen Pennell to help 
students find success in the new requirement for State licensure- the Fundamentals of Reading test. This 
is a Face-to-Face only option.  A website was created to support those who must do their preparation 
online only. 

12. A raised expectation of the SPE graduate program is the new “only one grade of C” allowed in the 
program and a 3.0 average or better for all coursework before student teaching clinical semester. 
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13. Embedded pieces of the edTPA portfolio were created as assignments in SPE 697 field Seminar to 
prepare students for the edTPA professional portfolio class with Clinical Student Teaching.  Alignment 
of the knowledge, skills and dispositions of the edTPA were mapped throughout the program 
curriculum showing preparation for this work in the final edTPA professional portfolio. 

14. Aligned all new coursework with InTASC Teacher Standards with the expectation that we will also 
align the NETS- T Standards by fall of 2014. All courses in SPE have course student learning outcomes 
and some of these align with program learning outcomes. 

15. Assisted new adjuncts-offered online training through Lynda Schultz and one on one with the Director 
reviewing the expectations of the students and the courses.by NCATE (CAEP) which was on the seven 
year mark and by WI Department of Public Instruction for the annual review. 

 
Additional Work this year: 

1. DPI and NCATE reviews.  Preparation of program materials for comprehensive reviews. 
2. Special Education Professional Development and Speaking Opportunities completed by Faculty 

teaching in Special Education  
o Dr. Toni Hameister 

• SLATE Conference and FETC Conference (presented on Assistive Technology in Multi-
tiered Systems of Support and Rubrics for Special Education Apps) 

• RTI Summit (presented on Current Assessments in K-12 and work with Students who are 
English Language Learners) 

• State Superintendent Conference for SPE - attended. 
• edTPA Conference - attended and trained in scoring for SPE area of edTPA 
• IHE Conference (presented our grant work with North Fond du Lac School District) 
• ACT Conference - attended for important information about roll out and ACT Suite in 

Wisconsin and accommodations and modifications for students with disabilities), Marian 
Academic Symposium (presented with Colleen Pennell on Poverty and Literacy 
Development in Children).  

o Dr. Kristi Shaw 
• Assistive Technology and IHE Grant Work 
• ISTE Conference presented on Special Education Apps Rubrics 
• FETC Conference presented on Special Education App Rubrics 
• IHE Conference presented on grant 
• edTPA Conference - attended 

o Dr. Colleen Pennell 
• Reading - Marian Academic Symposium 
• Literacy Research Association (LRA) research paper presentation, International Reading 

Association (IRA) research poster presentation 
• Wisconsin State Reading Association (WSRA) annual convention – workshop presentation 
• University of Wisconsin Reading Research Symposium, Poster Presentation.  

o Dr. Aida Michlowski - attended a Special Education Law Conference 
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o Dr. Sue Stoddart – Educational Crossroad and the Future of Education Paper and Presentation, 
Society for Information Technology in Teacher Education National Conference. 

IHE Grant for 2013-2016 
Professional Learning Communities and Multi-tiered Systems of Support Work-A community of Learners: 
North Fond du Lac School District and Marian University Special Education Program.   

 
Module / Webinar Developers 
o Dr. Toni Hameister – Grant Writer, Administrator, Co-teaching, Continuous progress monitoring.  
o Dr. Colleen Pennell - Professor for literacy support and module creation  
o Dr. Deb Kneser – Co-teaching and para-professional training in multi-tiered systems. 
o Dr. Kristi Shaw – Tech Support, Instructional Design, and creation and monitoring of the 

Facebook Community, Google Plus Community, Website and Twitter account. 
 
A new kind of professional development: Webinars online with social networking options and real time 
synchronous support or face-to-face support as options.   
 
Special Education Professional Development work with K-12 Districts: 

o Dr. Tonya Hameister - Assessment Work: three year plan professional development with Lakeside 
Lutheran High School in Lake Mills, WI 

o Dr. Tonya Hameister - Assessment and training in co-teaching for special education, assessment 
and intervention work. Adams-Friendship 

o Dr. Deb Kneser and Dr. Toni Hameister - Marian Institute for Co-teaching I and II. 
o Dr. Kristi Shaw and Dr. Deb Kneser - Co-teaching work with Antigo School District. 

 

Section 4: Special Education Program Challenges 
1. All online systems are tricky because they demand a lot of care and follow up at off hours with students 

in writing and through phone, Google Hangout or Skype, etc.  This is a very different way to address 
advising and teaching. We still struggle with offering online teaching professional development at 
Marian and we struggle even further with any PD for support services such as advising.  This is a need 
that must be addressed as we grow our online opportunities for students, faculty and staff. 

2. Online course evaluation is still a concern of many faculty. We need to create an institutional graduate 
course evaluation survey that is reliable and valid and defines the work of online curriculum and 
instruction.  This year communication must be stronger to help both full time faculty and adjunct 
instructors to understand where students access the online surveys and what the online surveys evaluate. 
This MUST to be done before instructors teach their courses.   

3. As numbers have grown the demands of the program director have changed and advising all students is 
becoming too encompassing. As of summer 2014, Joan Ferguson was assigned by the Dean to support 
this work and split some of the advising to help alleviate these demands so the director can have time to 
focus on program support and EdTPA roll out. 

4. Many of our students are coming in with little to no background in teaching and therefore they also 
have little to no background in literacy development and teaching for primary and adolescent children,  



55 
 

55 
 

This is a HUGE concern since much of the work done in special education is in the academic area of 
literacy and demands a strong background.  This is also a concern because Wisconsin has now required 
the Fundamentals of Reading Test which is a demanding exam and this is a requirement of licensure. 
Changes are being made to add an additional field seminar during the reading course, SE 621, semester 
to offer theory to practice opportunity in literacy teaching and intervention work.  Half a graduate credit 
will be assigned to each of the field seminars in the program which will reduce the credit load of SPE 
697 by half a credit and not impact the credit load of the complete program.  Fundamentals of Reading 
professional development course 604 was  also created to offer students an opportunity to build 
prerequisite knowledge needed to effectively pass the fundamentals of Reading test required for WI 
licensure since January 31, 2014 and the SPE 621 class.  If students come in with 6 credits of literacy 
teaching for primary and adolescence then they do not have to take the 604 PD class.  A Boot Camp for 
the Fundamentals of Reading Test was developed by Dr. Colleen Pennell to help students find success 
in the new requirement for State licensure- the Fundamentals of Reading test. This is a Face-to-Face 
only option.  A website was created to support those who must do their preparation online only.  Our 
program faculty will continue to review the backgrounds of students and we will monitor the passing of 
the reading test and the grades in SPE 621 and the new field course being rolled out in spring 2015 to 
see if these changes are significant enough to meet the needs of our graduate students in SPE. 

5. Behavioral Management will have a different description and focus.  The change will reflect the special 
education field of expectations and will focus on functional behavioral analysis and behavioral 
intervention plans. This change will take place for spring 2015. 

6. Fundamentals of Reading professional development course 604 was created in the interim between 
Spring and Summer 2014 by Dr. Pennell to offer students an opportunity to build prerequisite 
knowledge needed to effectively pass the fundamentals of Reading test required for WI licensure since 
January 31, 2014 and the SPE 621 class.  If students come in with 6 credits of recent literacy teaching 
for primary and adolescent levels then they do not have to take the 604 PD class. 

7. Boot Camp for the Fundamentals of Reading Test was developed by Dr. Colleen Pennell to help 
students find success in the new requirement for State licensure- the Fundamentals of Reading test. This 
is a Face-to-Face only option.  A website was created to support those who must do their preparation 
online only. 

8. Assisted new adjuncts-offered online training through Lynda Schultz and one-on-one training with the 
Director, Dr. Hameister, reviewing the expectations of the students and the courses.by NCATE (CAEP) 
which was on the seven year mark and by WI Department of Public Instruction for the annual review. 

9. Our newest challenge will be with the student teaching placements and getting university supervisors in 
areas of the state or country that are not easily accessible to our current supervisors. We also must 
consider the background of the supervisors to ensure that they are qualified for supervising in special 
education. We also must find Special Education teachers willing to be cooperating teachers in a time 
when there is a shortage of special education teachers throughout the country.  We must also make sure 
that the cooperating teachers have gone through the mandatory training to be a cooperating teacher. 
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Section 5: Student Learning Outcomes / Summary Outcome Assessment Report 

Table10: Special Education Program Assessment Plan 

Means of Assessment and Targets: 

Outcome 1 The pre-service special education teacher will demonstrate knowledge and application of aligned 
research-based curriculum, instruction and assessment used to create lessons and educational plans 
that support the learning and behavior of students with special needs. 

Target-levels of 
performance, 
expectations 

1. Formal Evaluations of Reading and Math Curriculum (SPE 626)- “Proficiency” level as the 
average level of performance on a rubric aligned with emphasized areas of concern. 

2. Case Study (SPE 626 and 634)- Students should achieve “Proficiency” expected as the average 
level of performance. Preferred “mastery” level of more than half of criteria. Areas of “basic” 
level should be flagged for intervention in the program.  

3. Lesson Plans (SPE 697 and SPE 655 and SPE 655)- well defined rubrics and checklists of 
classroom performance and well as descriptive feedback through a commentary section will be 
used to assess this work.  A Checklist of appropriate teaching activity and a commentary that 
should be used to describe the appropriateness of planning and execution of lessons and support 
work for students with Special Needs. “B” or better as a passing grade to advance to student 
teaching. 

4. Evaluations of Written Lessons by University Supervisor and Cooperative Teacher through 
a rubric of performance levels including, “does not meet”, “meets” of “exceeds”  the expectations 
of a professional special education teacher 

5. Self-Evaluation Study of critical teaching skills (SPE 655 and SPE 655)-see growth in skill 
development from beginning of student teaching to the end of student teaching shown through an 
increase in scale scoring on most areas of the survey.  

Data Source-where 
is the information 
coming from? What 
are the activities 
used to collect 
data? 

1. Formal Evaluations of Reading and Math Research-Based Curriculum (SPE 626) - (based 
on appropriate use) and alignment with levels of intervention. 

2. Case Study (completed in sections in Curriculum and Instruction (SPE 626) and Diagnosis 
and Assessment (SPE 634) - Educational Planning for student from the Tier II level (3 laid out 
intervention plans with aligned assessments and curriculum) through a formal Assessment Plan 
and IEP layout.   

3. Lesson Plans (SPE 697 and 655/665) for Field Seminar and Student Teaching 
4. Evaluations of Written Lessons by University Supervisor and Cooperative Teacher 
5. Self-Evaluation (SPE 655/665) of Critical Teaching Skills 

Means of 
Assessment- Ways 
of assessing? What 
are we looking at?  
What is important? 

Case Study 
• 3 Intervention Plans with aligned assessments and possible curriculum 
• Listing of Possible Disabilities or Disorders that fit the student needs and characteristics of these 

disabilities 
• Formal Diagnostic Testing Options for completing a formal assessment of the case study 

student’s needs  
• Mock results of some of the testing 
• Confirmed areas of need 
• PLOP for Student 
• Annual Goals for student 
• Accommodations for the student’s learning 
• Instructional Strategies that might benefit the student 
• listing of Specialists involved in helping the student in the case study and their   
• responsibilities 

Curriculum Evaluations 
• spreadsheet documentation 
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• the research behind the curriculum  
• use of the curriculum in tier I, II and II of the RTI intervention pyramid 
• tools needs to implement 
• assessments connected to the curriculum 
• publisher and copyright on the curriculum 
• use in independent, small group or whole group work. 

Lesson Plans  
In field experiences and Student Teaching 
• EdTPA Rubrics for lesson planning (must “pass” the portfolio for licensure) 
• Marian Lesson Planning Rubrics and Observation Checklists with Descriptive Feedback areas. 

Self-Evaluation Survey  
• Online survey taken at the beginning and end of the clinical teaching experience to determine 

growth in critical teaching skills 

-measure of 
collected data 

• Performance rubric with criteria and performance levels for case study. 
• Performance Rubric for Curriculum Evaluation spreadsheets 
• EdTPA Rubrics-evaluation completed only by Pearson Evaluators. 
• Online self-evaluation survey with a reflection writing component. 
• Marian Lesson Planning Rubrics and Observation Checklists with Descriptive Feedback areas 

for lesson performances. 

Outcome 2 
 

Pre-service special education teachers will develop an appreciation for diversity of student learning 
needs and ways to accommodate for them in the regular education classroom. 

Target 1. Case Study (SPE 626 and 634) 
“Proficiency” expected as the average level of performance on the rubric. Preferred “mastery” 
level of more than half of criteria. No areas of “basic” level should be flagged for intervention in 
the program.  

2. Co-Teaching Unit of Study (SPE6224) 
Students are expected to receive a composite level of performance of  ”proficiency” and a target 
of “mastery” according to the criteria presented in a performance rubric for the co-teaching unit 
of study. 

3. Assistive Technology District Evaluation and Support plan (SPE 674) 
Students are expected to achieve an overall level of proficient performance on the rubric for the 
plan.  

4. Field Experience and Seminar (SPE 697) 
Checklist of appropriate teaching activity and a commentary that establishes well thought out and 
appropriate planning and execution of lessons and support work for students with Special Needs. 
“B” or better as a passing grade to advance to student teaching. 

5. Student Teaching Clinical Experience Portfolio (SPE 665 and SPE 655)-  
“Pass” on the EdTPA portfolio from Pearson Company for licensure requirement. 

6. University Supervisor and Cooperating Teacher’s evaluation of student teacher 
“B” or better on grade for the course 
Well defined rubrics and checklists of classroom performance and well as descriptive feedback 
through a commentary section will be used to assess this work.  A Checklist of appropriate 
teaching activity and a commentary that should be used to describe the appropriateness of 
planning and execution of lessons and support work for students with Special Needs. Evaluations 
of Written Lessons by University Supervisor and Cooperative Teacher through a rubric of 
performance levels including, “does not meet”, “meets” of “exceeds”  the expectations of a 
professional special education teacher” 

7. Self-Evaluation of Critical Teaching Skills (SPE 655 and SPE 665) 
A minimum level of 3 on a Likert scale from 1-5, on most areas a self-evaluation survey of 
critical student teaching skills taken at the beginning of student teaching and an average  level of 
4’s or 5’s when taken at the end of student teaching. 
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Data Source • Case Study 
• Evaluation observation checklists and commentary of Teaching and Lesson Planning by 

University Supervisor and Cooperative Teacher  
• Rubrics 
• Surveys 
• Outside source -EdTPA Portfolio 

Means of 
Assessment 

Case Study 
• 3 Intervention Plans with aligned assessments and possible curriculum 
• Listing of Possible Disabilities or Disorders that fit the student needs and characteristics of these 

disabilities 
• Formal Diagnostic Testing Options for completing a formal assessment of the case study 

student’s needs  
• Mock results of some of the testing 
• Confirmed areas of need 
• PLOP for Student 
• Annual Goals for student 
• Accommodations for the student’s learning 
• Instructional Strategies that might benefit the student 
• Listing of Specialists involved in helping the student in the case study and their responsibilities. 

Co-teaching unit of study and Presentation 
• Educational Planning Materials such as: the Marian Lesson Plan that aligns with the EdTPA-

includes academic language, assessment throughout, areas for modification in the lesson,  
consideration of assistive technology for modification, supplementary curriculum material 
documentation, and well thought out lessons with scaffolding reminders throughout. 

• Assessment listings to choose appropriate assessments that align with the  intended need for 
student learning information, including student self-assessment 

• Common Core State Standards to align the curriculum and instruction chosen for the Unit with the 
intended student learning outcomes and to emphasize the literacy expectations in every unit 

• Bloom’s Taxonomy-as a tool to appropriately create student learning outcomes that can be 
assessed appropriately.  This tool also reminds the planner that all lessons are developed as critical 
thinking opportunities for children and for the teacher. 

• Research based instructional strategies  
Assistive Technology District Evaluation and Support plan 
• Evaluation of Current Use of Assistive Technology in an Area District and a plan of support with 

updated technology (if needed). 
Field Experience and Seminar 
• Checklist of appropriate teaching activity and a commentary that describes the appropriateness of 

planning and execution of lessons and support work for students with Special Needs.  
• “B” or better as a passing grade to advance to student teaching. 
• Evaluations of Written Lessons by University Supervisor and Cooperative Teacher through a 

rubric of performance levels including, “does not meet”, “meets” of “exceeds”  the expectations of 
a professional special education teacher” and descriptive feedback area. 

Student Teaching 
• EdTPA Portfolio 
• Self-Evaluation of Critical Teaching Skills 
• University Supervisor and Cooperating Teacher’s evaluations of student teacher with lesson plan 

rubric 

Measure used to 
assess 

Performance Rubrics, checklists of teacher behaviors, observation recordings and reflections, EdTPA 
Rubric (by Pearson), surveys,  Marian lesson plan rubrics 

Outcome 3 
 

Pre-service teachers will know and apply the essential processes needed for effective co-teaching 
experiences. 
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Target Students will achieve a composite level of performance of  ”proficiency” and a target of “mastery” 
according to the criteria presented in a performance rubric for the co-teaching unit of study. 

Data Source Co-Teaching Unit of Study (SPE 624) 
Students are expected to receive a composite level of performance of  ”proficiency” and a target of 
“mastery” according to the criteria presented in a performance rubric for the co-teaching unit of 
study. 

Means of 
Assessment 

Co-teaching Unit of Study and Presentation 
• Educational Planning Materials such as: The Marian Lesson Plan that aligns with the EdTPA-

includes academic language, assessment throughout, areas for modification in the lesson, 
consideration of assistive technology for modification, supplementary curriculum material 
documentation, and well thought out lessons with scaffolding reminders throughout. 

• Assessment listings to choose appropriate assessments that align with the intended need for 
student learning information, including student self-assessment 

• Common Core State Standards to align the curriculum and instruction chosen for the Unit with 
the intended student learning outcomes and to emphasize the literacy expectations in every unit 

• Bloom’s Taxonomy-as a tool to appropriately create student learning outcomes that can be 
assessed appropriately.  This tool also reminds the planner that all lessons are developed as 
critical thinking opportunities for children and for the teacher. 

• Research based instructional strategies 
• Final write up of unit plan evaluated through a rubric  

Means of Scoring Rubrics for Co-Teaching Unit Plan of Study   

Outcome 4 
 

Pre-service special education teachers will be able to define the characteristics, causes, and ways of 
diagnosing special education disabilities/disorders. 

Target Case Study (SPE 626 and 634) 
“Proficiency” expected as the average level of performance on the rubric. Preferred “mastery” level 
of more than half of criteria. No areas of “basic” level should be flagged for intervention in the 
program.  
Interviews and Reflection Papers (SPE 634)- 
Students will achieve a minimal level of “proficiency” on all criteria for the dictated interviews and 
the reflective papers. 

Data Source • Case Study Simulation and Mock IEP plan (developed through the formal assessment collection 
and documentation). 

• Interviews and Reflective Papers-formal interviews dictated and reflective papers on main points 
learned. 

Means of 
Assessment 

Case Study 
• 3 Intervention Plans with aligned assessments and possible curriculum 
• Listing of Possible Disabilities or Disorders that fit the student needs and characteristics of these 

disabilities 
• Formal Diagnostic Testing Options for completing a formal assessment of the case study student’s 

needs  
• Mock results of some of the testing 
• Confirmed areas of need 
• PLOP for Student 
• Annual Goals for student 
• Accommodations for the student’s learning 
• Instructional Strategies that might benefit the student 
• Listing of Specialists involved in helping the student in the case study and theiresponsibilities. 
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Interviews and Reflection Papers 
• Formal interviews with education psychologists and special education teachers about diagnosing 

students with special needs-the measures used by districts, the methods used by districts, the IEP 
process, etc. 

• Reflection papers about the main points that were learned from the specialists 

Means of Scoring Rubric for the case study elements 
Rubric for the dictated interviews 
Rubric for the reflection papers  

Outcome 5 
 

Pre-service special education teachers will develop the professional writing skills required for 
documentation of Individual Education Plans, Behavioral Intervention Plans, academic intervention 
plans (tier II) and Transition Plans for students in pre-referral and formal stages of placement in 
special education programming. 
 

Target Case Study (SPE 626 and 634)-“ Proficiency” expected as the average level of performance. 
Preferred “mastery” level of more than half of criteria. No areas of “basic” level should be flagged 
for intervention in the program.  
Co-teaching Unit of Study (SPE 624)- Students are expected to achieve a composite level of 
performance of  ”proficiency” and a target of “mastery” according to the criteria presented in a 
performance rubric for the co-teaching unit of study. 
Behavioral Intervention Plan (SPE 637)-Students are expected to achieve a composite level of 
performance of  ”proficiency” and a target of “mastery” according to the criteria presented in a 
performance rubric for the BIP development. 
Lesson Plans for Field Experience (SPE 697) - Well defined rubrics and checklists of classroom 
performance and well as descriptive feedback through a commentary section will be used to assess 
this work.  A Checklist of appropriate teaching activity and a commentary that should be used to 
describe the appropriateness of planning and execution of lessons and support work for students with 
Special Needs. “B” or better as a passing grade to advance to student teaching. 
Evaluations of Written Lessons by University Supervisor and Cooperative Teacher through a rubric 
of performance levels including, “does not meet”, “meets” of “exceeds”  the expectations of a 
professional special education teacher” 
Lesson Plans for Student Teaching (SPE 655 and SPE 665)-well defined rubrics from Pearson 
Company will be used to determine accepted levels of performance. Students need to average what is 
expected of a beginning teacher and gain a score of “Pass”. 
Well defined rubrics and checklists of classroom performance and well as descriptive feedback 
through a commentary section will be used to assess this work.  A Checklist of appropriate teaching 
activity and a commentary that should be used to describe the appropriateness of planning and 
execution of lessons and support work for students with Special Needs. “B” or better as a passing 
grade to complete student teaching. 
Evaluations of Written Lessons by University Supervisor and Cooperative Teacher through a rubric 
of performance levels including, “does not meet”, “meets” of “exceeds”  the expectations of a 
professional special education teacher”. 
 

Data Source • Case Study 
• Behavioral Intervention Plans  
• Co-teaching Unit of Study 
• Lesson plans for Field Experience and Seminar 
• Unit of Study during Student Teaching –EdTPA portfolio 

Means of 
Assessment 

Case Study 
• 3 Intervention Plans with aligned assessments and possible curriculum 
• Listing of Possible Disabilities or Disorders that fit the student needs and characteristics of these 

disabilities 
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• Formal Diagnostic Testing Options for completing a formal assessment of the case study 
student’s needs  

• Mock results of some of the testing 
• Confirmed areas of need 
• PLOP for Student 
• Annual Goals for student 
• Accommodations for the student’s learning 
• Instructional Strategies that might benefit the student 
• Listing of Specialists involved in helping the student in the case study and their responsibilities. 

Behavioral Intervention Plans 
Intervention Plan dedicated to changing the behaviors of students which includes a functional 
behavioral analysis 
Co-teaching Unit of Study and Presentation 
• Educational Planning Materials such as: The Marian Lesson Plan that aligns with the EdTPA-

includes academic language, assessment throughout, areas for modification in the lesson, 
consideration of assistive technology for modification, supplementary curriculum material 
documentation, and well thought out lessons with scaffolding reminders throughout.  

• Assessment listings to choose appropriate assessments that align with the intended need for 
student learning information, including student self-assessment 

• Common Core State Standards to align the curriculum and instruction chosen for the Unit with 
the intended student learning outcomes and to emphasize the literacy expectations in every unit 

• Bloom’s Taxonomy-as a tool to appropriately create student learning outcomes that can be 
assessed appropriately.  This tool also reminds the planner that all lessons are developed as 
critical thinking opportunities for children and for the teacher. 

• Research based instructional strategies   
Lesson Plans and Units of Study for Field and Clinical Practice 
Lesson Plans for Field  Experiences and Clinical Student Teaching  

Use of the following materials is highly suggested for lesson write-up: 
• Marian Lesson Plan Template that aligns with the EdTPA-includes academic language, 

assessment throughout, areas for modification in the lesson, consideration of assistive technology 
for modification, supplementary curriculum material documentation, and well thought out lesson 
development with scaffolding reminders throughout. 

• WI Academic Teacher Standards to review expected behaviors of a teacher 
• Assessment listings to choose appropriate assessments that align with the intended need for 

student learning information, including student self-assessment 
• Common Core State Standards to align the curriculum and instruction chosen for the Unit with 

the intended student learning outcomes and to emphasize the literacy expectations in every unit 
• Bloom’s Taxonomy-as a tool to appropriately create student learning outcomes that can be 

assessed appropriately.  This tool also reminds the planner that all lessons are developed as 
critical thinking opportunities for children and for the teacher. 

• Research based instructional strategies  
• Assistive Technology suggestions for specific learning, behavior or environmental needs 
• Spreadsheets of Evaluated Research-based curriculum 

Means of Scoring Performance rubrics for the case study, behavioral intervention plans, co-teaching unit of study, 
lessons plans for field experience and clinical experience (student teaching). 

Outcome 6 
 

Pre-service special education teachers will apply appropriate collaboration and consultation strategies 
to lead, support, and teach other professional educators, parents and the local community about 
special education law, intervention planning, state and federal initiatives, transition opportunities and 
other essential information impacting students with special needs. 

Target Consultation  and Collaboration Plan of Action (SPE 624) (SPE 644) 
Students should achieve at least a composite level of “well done” and a target of “excellent” in the 
overall criteria presented on a performance rubric for the consultation plan of action for beginning 
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special educators. 
Interviews and Reflection Papers(SPE 634) 
Students should achieve at least a composite level of “well done” and a target of “excellent” in the 
overall criteria presented on a performance rubric for the formal interviews and reflection papers. 

Data Source Consultation  and Collaboration Plan of Action (with RTI emphasis) for K-12th grade for a “Any” 
District 
Reflection Paper from formal Interviews of Special Education Teachers and Educational 
Psychologists 

Means of 
Assessment 

Consultation and Collaboration Plan of Action 
Plan of action for beginning special education teachers for structuring consultation and collaboration 
work with district administrators, district specialists, classroom teachers, parents, students and the 
community at large. 
Interviews and Reflection Papers 
• Formal interviews with education psychologists and special education teachers about diagnosing 

students with special needs-the measures used by districts, the methods used by districts, the IEP 
process, etc. 

• Reflection papers about the main points that were learned from the specialists 

Means of Scoring Performance Rubrics for the Collaboration and Consultation Plan and Rubric for the Reflection Paper 
and Interviews. 

Outcome 7 
 

Candidates for the Masters of Education will be able to identify educational questions or 
problems, review the literature, plan a research strategy, collect and analyze data, take action 
based on results and share their findings.(taken from the DIAL program outcomes since this is 
shared coursework) 
 

Target All candidates will achieve a minimum of 45 on a scale of 1-50 in conducting an Action Research 
Project. 

Data Source • Action Research Paper  
• Action Research Paper with attached scored rubric (completed in TDE612/613: Action Research 

Classes). 
 

Means of 
Assessment 

Action Research Paper that includes 
• Description: Introduction and Identification of the Problem 
• Literature Review/Supporting Research and Scholarship 
• Plan of Action/ Design of the Study 
• Analysis: Drawing Conclusions/Results 
• Reflection: Reflection and Action Plan for Educational Change 
• Appendix 

 
Action Research Paper with attached scoring rubric (completed in TDE612/613: Action Research 
Classes) 

Means of Scoring Rubric for a performance piece (Action Research Project) 
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Section 6: Special Education Assessment Executive Summary 
Note: This is a new program so we are just starting to gather baseline data.  All forms, rubrics and handbooks 
can be located at https://my.marianuniversity.edu/schools/soe/SPE/forms/default.aspx 

Changes to program based on data: 

While this program is and we are just collecting baseline data for future changes, it is key to have a solid 
assessment plan in place. In the Special Education Graduate Program we have a program assessment plan that 
includes a collection of embedded assessments from our coursework that align with key program outcomes.  
Our program outcomes are statements created to define the pertinent knowledge, skills and dispositions needed 
to be effective candidates for Special Education teacher positions and quality representatives of our Marian 
University Special Education Master’s program. 

As faculty in Special Education and specialists in our field areas we have adjusted some of the original options 
of embedded assessments created in our original program plan document to reflect the recent changes in the 
work and field area of special education.  Changes we made to our assessment plan and the total classroom 
assessment listing used to determine competence and alignment of coursework with the WI Content Guidelines 
for Special Education for Specific Learning Disabilities and Cross Categorical, will be available through our 
current assessment program plan sheets and through the updated alignment chart for our program (with WI 
Content Guidelines for Special Education-Specific Learning Disabilities and Cross Categorical). 

Our Gate System used to have students effectively move through the mandatory coursework and testing 
essential for student teaching and eventual licensure, includes many data points for our complete program for 
licensure and as part of the Master’s program. Some are related to the coursework and program outcomes and 
some are institutional level data that help us judge appropriately whether students are ready to move into 
graduate work and clinical experiences.  An explanation of our GATE System and some of the data collected in 
this new program is explained below: 

Gate 1: 

Entrance into the Graduate Level Special Education Licensure and/or Master’s Program 

Gate One includes Admission to the School of Education, Special Education Department at the graduate level.   
Gate one includes: 

• A Bachelor’s Degree from an accredited University  
• A GPA of 3.0 or better (probationary status if below this GPA) 
• Praxis I –all three tests passed (initial licensure only) 
• Minor can be identified from their bachelor’s program to meet the DPI requirement 

 
Since its inception, 42 students have been admitted into the program and 11 have withdrawn from coursework 
in the program for a total of 31 currently active in the program. The following information is based on the 
current students: 

• How many had a Bachelor’s Degree from an accredited university? 100% 

https://my.marianuniversity.edu/schools/soe/SPE/forms/default.aspx
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• How many were admitted on probation because of PPST?  8 students (PPST scores had not been 
received) 

• How many were admitted on probation because of lower GPA?  1 student 
• How many had a minor from their bachelor’s degree program to meet the DPI requirement? All 

students 
• How many were admitted in full standing? 22 (21 are additional licensure) students 
• How many students brought in transfer credits when entering program?  3 students 
• How many students had waived expected coursework when entering program?  2 students 
• How many were requesting licensure only?  16 students 
• How many were requesting licensure with Master’s?  15 CC/SLD students 
• How many were requesting Masters only?  2 students 

 
Response:  Since the program is very new, data will continue to be collected since baselines have been set for 
much of what we want to know in GATE One.  We are currently determining how many students move from 
probation to full standing by the first six credits (as suggested to take the PPST and up the GPA to a 3.0) and 
how many of the initial group that comes in on probation actually falls out or withdraws from the program.  An 
exit survey is being created to collect this information and offer feedback about the satisfaction levels of the 
program etc. 

An additional area that we would like to track is a possible relationship between those who do not come in with 
a regular teacher’s license or teacher experience and those who tend to drop out of the program early on.  We 
will be tracking this also through different data collections. This information may lead to some possible support 
programming for those who are at a very basic understanding of teaching and learning content and processes. 

A final addition that we are adding to GATE One will impact part our advising of students in literacy 
development.  In the evaluation of our program plan, current coursework and the expected needs of teachers in 
teaching literacy, highlighted by the Wisconsin Reading Exam, we realize that our students must have essential 
deeper knowledge of literacy teaching and learning.  We will now be implementing a review of every student 
entering the program to ensure that he/she has at least one course in teaching literacy and if not, the student will 
be required to complete a foundations professional development course that will offer the basics of primary and 
adolescent literacy which will be followed by SPE 621 -Reading Instruction for Students with Learning 
Disabilities in the second semester. 
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Gate 2: 

Admission to Student teaching 

Most of the collected evidence to move students into their student teaching semester came from the completion 
of mandatory coursework and the passing of the embedded assessments; therefore, much of what we look at for 
GATE TWO comes from our assessment plan that aligns our embedded assessments to our program outcomes.  
All students moving to their clinical student teaching semester must have passed their classes and their 
embedded assessments must be complete and will be tracked in proficiency levels in our database collection site 
called LiveText.  If remediation is requested on embedded assessments, students are notified (in the course).  
Currently, our first cohort is moving to student teaching in the fall of 2014 and therefore completion of the 
comprehensive portfolio of collected work will be determined by all the professors of the targeted courses at the 
end of the spring semester 2014.  Other additional information collected to move students into their student 
teaching include a set GPA of 3.0 or above on 30 credits,  a field seminar clinical passing grade of a “B” or 
better, and the passing of the PPST (all three subject areas) and Praxis II (middle school content knowledge). 
Students also must turn in forms that request student teaching, allow for background checks to be completed 
and include medical forms signed and dated by their doctor (requirements of the state) by April for fall semester 
student teaching and end of October for the spring semester student teaching. 

Response: The Special Education Graduate Program is completing its first cycle of all coursework and its first 
group of students in Cohort 1 will be student teaching in the fall of 2014.  Some students who started with the 
cohort fell out of the program for various reasons from illness, conflicting time commitments, lack of interest in 
special education and the difficulty of the coursework (decided to transfer to alternate certificate programs) or 
dislike for online learning.  Many students decided to drop out of the cohort but not out of the program in order 
to manage their working lives and their school work, so although the first graduating cohort will be small, the 
other cohorts coming forward will include students who are taking the program one class at a time to 
completion. With that said, we are considering how to advise students dropping out of the cohort schedule and 
how best to support them to completion. A trend of many students is an emergency license for Special 
Education Cross Categorical with a paraprofessional background.  

Gate 3: 

Completion of the program and/or certification and Master’s degree 

To complete the program for certification, students must pass their clinical student teaching semester with a “B” 
or above and as of fall 2014, complete the EdTPA portfolio (University and State requirement as of spring 
2015) as well as the Wisconsin Reading Test (before licensing request).  Additional requirements of six credits 
including Action Research (TDE 612) and Action Research in Education; Reporting the Findings (TDE 613) 
are required to complete the Master’s degree (M.A.E.) 

Our first cohort will undergo the completion of the EdTPA portfolio during the student teaching semester. A 
portfolio course for this work will coincide with the student teaching semester and will provide students with 
the framework, processes, and essential artifact templates to roll out their EdTPA portfolios in a timely manner.   
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Response:   

As a faculty we have been planning for the implementation of this new requirement from the state of Wisconsin 
Department of Public Instruction.  We have trained as faculty to understand all the expected pieces of the 
EdTPA and this training coincided with the coursework roll out of many of our special education courses. 
Therefore, much of the preparation for the EdTPA was considered in the development of expectations of our 
students and expectations of our courses. For instance, as a special education teaching faculty, we created a 
lesson plan that requires students to consider annual goals and objectives of students with disabilities, the 
development of academic vocabulary and academic language, and that demands alignment of critical 
assessments and instruction. Our Reading (SPE 621), Curriculum and Instruction (SPE 626), and Behavioral 
Management (SPE 637) cover essential content needed to plan effectively using evidence based practices in 
special and regular education.  Our Collaboration and Consultation course (SPE 624), includes lesson planning 
for co-teaching experiences and our Field Seminar (SPE 697) prepares students to complete consecutive lessons 
that target annual goals and objectives and reflections on focus learners as well as reflections of the work of 
planning, instruction and assessment.   

Additional Findings: 

1. Students who have not taken Praxis I and/or Praxis II are being advised to take both of these tests as soon as 
possible when entering the program (within the first six credits for Praxis I and within the first two semesters 
for Praxis II).  We are not seeing any failed assessments thus far which is encouraging and therefore, we do 
not feel that students need additional supports in these two exams.  Because the mandatory (as of January 
2014) Wisconsin Reading Test covers a great deal of new material, we are advising students to sign up to 
take the WI Reading Test as soon as the Special Education Reading course (SPE 621) is over.  Students are 
also offered online modules of practice to work through and the literacy Professor is offering day long 
training for the assessment in a face to face format as well as online for those interested. 

2. We have looked at the information collected from the backgrounds of our students when entering our 
program and the results of classroom assessments in the first two semesters of coursework including 
Diagnosis and Assessment( SPE 634), Curriculum and Instruction (SPE 626), and Reading Instruction (SPE 
621), and the students coming in without a teaching degree or without teaching experience (such as 
paraprofessional work) seem to need more support to build background knowledge in teaching and learning 
basics.  We are considering what we can do to offer students an introduction course in special education 
teaching and learning or building online modules for students to access and review before beginning 
coursework. 

3. With the Common Core State Standards, the new mandatory WI Reading Test, and the focus of much of the 
intervention work completed with students in literacy, we have moved to evaluate students as they enter to 
flag those who have no literacy teaching courses and offer a two credit professional development graduate 
credit or graduate beginner course as a prerequisite to the Special Education Reading course (SPE 621).  The 
classroom assessments (quizzes) in the SPE Reading course (SPE 621) have indicated a need for students to 
have more education in literacy teaching content.  
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4. With the focus on literacy and mathematics screening and progress monitoring in multi-tiered systems of 
support, we believe that special education students must be prepared to co-teach, create interventions and 
perform as teachers in these areas.  With the addition of an extra clinical during the semester that SPE 
Reading (SPE 621) and SPE Curriculum and Instruction (SPE 626) is offered, we can help students bridge 
that learning to authentic situations in the field. We believe this might also help students who seem to be 
struggling in the Reading (SPE 621) and Curriculum and Instruction (SPE 626) courses to view this work 
going on in real classrooms. 

Changes to program based on data: 
 
1. Dr. Colleen Pennell, our literacy specialist professor, is creating an online Foundations of Reading course (to 

roll out in April 2014) to fill gaps for students in literacy teaching and learning content and processes.  
Students were struggling with the coursework in Reading for Students with Disabilities (SPE 621) which 
was shown in the weekly quizzes and course assessments.  Dr. Pennell created opportunities in the course to 
review and redo assessments to better final results for better understanding of the material but additional 
support for this learning is a must for today’s teachers. 

2. Dr. Colleen Pennell is creating both online and face to face options for students to practice and prepare for 
the Wisconsin Reading Test. The test became a mandatory requirement of Wisconsin teacher licensure as of 
January 2014 so embedded practice for the content of the test was placed in the Special Education Reading 
class (SPE 621) in the summer of 2013. We intend to track the student testing scores as they take this test 
starting this semester!  

3. Education is a field of practice; therefore, we are also aligning the field seminar (SPE 697) to the behavioral 
management course (SPE 637) which is offered in the same semester, so students may become more familiar 
with the processes involved with a functional behavioral analysis and behavioral intervention plan.   Students 
may also view transition plans for students and possibly observe an IEP.  

4. With the focus on literacy and mathematics screening and progress monitoring in multi-tiered systems of 
support, we believe that special education students must be prepared to co-teach, create interventions and 
perform as teachers in these areas.  With the addition of an extra clinical during the semester that Reading 
(SPE 621) and Curriculum and Instruction (SPE 626) is offered, we can help students bridge that learning to 
authentic situations in the field. We believe this might also help students who seem to be struggling in the 
Reading course (SPE 621) and Curriculum and Instruction course (SPE 626) especially. Additional Clinical 
practice will also give us more time to help students develop an understanding of the planning process of 
teaching which will include pieces such as pre and post assessment, progress monitoring, lesson planning, 
aligning evidence-based instruction and assessments to class objectives and student needs, etc.  The 
completion of these planning pieces and processes are critical to preparing for the student teaching semester 
and the Ed TPA portfolio which is mandatory for licensure. 

5. Special Education is a unique field and our courses must address key areas of this work to best prepare our 
teachers. We are considering changing the “Behavioral Management” course (SPE 637) to a course entitled 
with some of the following: “Functional Behavioral Analysis and Behavioral Interventions” , to reflect the 
critical work involved in special education and the true focus of the coursework. 
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PART VI: Teacher Education Dept. / Educational Technology MAE Program 

Section 1: Educational Technology Program Overview  
 

Mission: 
The mission of Educational Technology program is to educate candidates in the field of technology integration 
by providing candidates with the knowledge-base necessary to transform curricula and teaching practices for 
the 21st century. Candidates examine current educational trends, issues, ethics, and theory while meeting 
teaching and technology standards in order to meet the changing needs of all students. 
 
Program Learning Outcomes (PLO): 
After completion of this program, candidates will demonstrate: 

1. An understanding of the teaching standards, including the dispositions expected of professional 
educators that are able to accurately describe, assess and reflect on best practices as they pertain to their 
development as teachers. The candidates make commitments to engage in ongoing professional 
development as master degree candidates that focus on teaching strategies, technology integration and 
learner outcomes. In addition, the candidates must maintain a 3.0 GPA. 

2.  The ability to design instruction, effectively use a variety of instructional strategies and adapt 
instruction to encourage the development of critical thinking, problem solving and performance skills 
of all students. The candidates continually examine and evaluate technology and the impact it has on 
student learning.  

3. Collaboration with peers, professional colleagues, and community members while designing 
multimedia projects to promote effective teaching and student learning.  

4. Knowledge and skills in researching, planning, budgeting, reporting, and evaluating grant proposals 
integrating technology.  The major emphasis is on the application of analytical thinking, problem 
solving, persuasive writing, collaborating and assessing outcomes through practical experience to 
obtain funding for project initiatives. 

5.  Demonstrate the pedagogy, methodology, facilitation methods, and assessment methods necessary for 
effective instruction in the online environment. The candidates demonstrate understanding of the 
technology tools used to create and maintain online courses, best practices for online teaching and 
learning, and develop their own online course/unit.  

6. Demonstrate current best practices in the integration of mobile technology and learning through 
productivity and classroom work flow. Candidates will meet the diverse needs of their students’ 
through learning extensions.  

 
Candidates examine current educational trends, issues, ethics, and theory while meeting teaching and 
technology standards in order to meet the changing needs of all students. The graduate program focuses on the 
use of technology in support of student learning and integrating technology into teaching. This program will 
provide students with an opportunity to reflect on classroom practice and identify ways to use technology 
effectively. By completing this program, candidates will earn a Technology Coaching Certificate. The program 
is aligned with the International Society for Technology in Education (ISTE) National Educational Technology 
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Standards (NETS) for Teachers (NETS-T), Coaches (NETS-C), and the international teacher education 
standards (InTASC).  
 
Technology Coaching has become quite a popular model in K12 schools across the state. The Wisconsin 
Department of Public Instruction does not require a license for Technology Coaches. We at Marian have 
aligned our curriculum with the National Educational Technology Standards for Teachers (NETS-T) and the 
National Educational Technology Standards for Coaches (NETS-C). We believe this certificate is cutting edge 
and provides sound pedagogical approaches for technology integration for educators and those in technology 
leadership roles. Graduates of the Educational Technology Master’s Degree Program will now earn a 
Technology Coaching Certificate upon completion of the program. 

 
Section 2: Educational Technology Program Annual Goals 
 

1. Align all EDT courses to the ISTE Standards for Coaches and ISTE Teaching standards, identifying 
where each standard is addressed and assessed. 

2. Align all EDT courses to the national InTASC teaching standards 
3. Write outcomes for each course that align with the program learning outcomes.  
4. Develop proposal for Technology Coaching Certificate for former students. 
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Table11: Educational Technology 2013-14 Annual Goals/Outcome/Activity and Assessment/Status 

Department Goal (SOE Goal 
Alignment) 

Desired Outcome/Activity Assessment Method/ Measure   Status/ Results 
• Next Steps 

Align all EDT courses to the 
ISTE Standards for Coaches and 
ISTE Teaching standards, 
identifying where each standard 
is addressed and assessed. (SOE 
Goal 3) 

Connect all learning objectives in EDT 
courses to the ISTE Standards for Technology 
Coaches & ISTE Standards for Teachers. This 
will serve as an element of our curriculum 
mapping. 

By Spring 2014 all courses will be aligned 
to the standards. Documentation will 
include updated syllabi and a chart of 
course objectives aligned with the 
standards. 

Completed: Standards were mapped for 
each course within the program. 
Curriculum Map with ISTE NETS-T & 
ISTE NETS-C 

Align all EDT courses to the 
national InTASC teaching 
standards 

Connect all learning objectives in EDT 
courses to the national InTASC teaching 
standards. Document within each course 
syllabi. 

By Spring 2014, all courses will be aligned 
to the standards. Documentation will 
include updated syllabi and a chart of 
course objectives aligned with the 
standards. 

Completed: All courses, objectives, and 
assessments are aligned with InTASC 
standards. Evidence is available in syllabi. 
Also available in the attached chart - Ed 
Tech Standards Alignment. 

Write outcomes for each course 
that align with the program 
learning outcomes. (SOE Goal 2) 

Utilize program learning outcomes to create 
course level outcomes. Collaborate on writing 
effort to assure alignment across courses 
within the program.  

By Summer 2014, course outcomes will be 
written to align with program learning 
outcomes. Documentation will be provided 
in a formal document. 

Completed: Course-level outcomes were 
written for each course in the Educational 
Technology Program and were aligned 
with Program Learning Outcomes. 
Course Level Outcomes 

Develop proposal for 
Technology Coaching Certificate 
for former students. (SOE Goal 
6) 

Define Criteria: EDT 710 Introduction to 
Technology Coaching 
EDT 720 Leadership for Technology Coaches 
Propose to SOE Curriculum Committee, 
Propose to SOE, Propose to Graduate Council 

Proposal was Developed, passed by all 
bodies, first course will be offered in 
Summer II Session 2014. 

Completed: Classes will be offered for 
graduates of the Educational Technology 
Program in Summer and Fall of 2014 and 
Spring of 2015 

https://docs.google.com/document/d/1Hiu5aIFBY0XpY0TPCXKTlsttBrmdtirrkTFLm7pgBfA/edit?usp=sharing
https://docs.google.com/document/d/1Hiu5aIFBY0XpY0TPCXKTlsttBrmdtirrkTFLm7pgBfA/edit?usp=sharing
https://docs.google.com/document/d/1oWjiCK-YbCV8wmnQvCFQIw1Ujvuep2idF_yRTcj7iXY/edit?usp=sharing
https://docs.google.com/document/d/1oWjiCK-YbCV8wmnQvCFQIw1Ujvuep2idF_yRTcj7iXY/edit?usp=sharing
https://docs.google.com/document/d/12EE0I1LYSRc1sqEOIuknhz0Fx_T8cmo5_vEWltBM4fU/edit?usp=sharing
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Section 3: Educational Technology Program Accomplishments 
 

1. Technology Coaching Certificate - The Educational Technology Program now includes a 
Technology Coaching Certificate. The program is aligned with the International Society for 
Technology in Education (ISTE) National Educational Technology Standards for Coaches 
(NETS-C). The certificate approval was passed by all of the appropriate university organizations. 
The addition of this certificate was to fit the needs of educators throughout the state of Wisconsin. 
Technology coaches are becoming common-place in K12 schools; however, a certification or 
prerequisites are not defined. Offering this certificate in a program that is aligned with the NETS-
C provides educators with a credential for a technology coaching position.  

2. LiveText Implementation - Candidates in the Educational Technology Program begin their 
portfolio in the first class of the program, EDT 650 Foundations of Educational Technology. The 
candidates add artifacts to their portfolio to demonstrate their competency in the Educational 
Technology Program Learning Outcomes. The candidates use LiveText to upload their embedded 
assignments, instructors then use rubrics within LiveText to enter their assessment of the student 
projects. The rubrics are aligned with the InTASC, NETS-T, and NETS-C standards. When 
additional data is collected, the department will be able to use the rubric data to assess 
comprehensive assessment data for program evaluation and changes. The candidates have been 
building their electronic portfolios using LiveText since spring 2013; four cohort groups have 
portfolios in-progress in LiveText.  

3. The Educational Technology Department began collecting survey data using LiveText in fall 
2013. In the first class and the last class, pre- and post-survey data is collected for the following 
surveys: 

o InTASC Progression of Standards Survey 
o NETS-T Survey 
o NETS-C Survey  
o Dispositions Survey (Related to the Conceptual Framework) 

After additional cycles of candidates, the survey data and the rubric data will provide the 
Educational Technology Department with data that will be used to make program changes. 

4. ISTE NETS-C Standards Aligned to all Courses 
The International Society for Technology in Education (ISTE) National Educational Technology 
Standards for Coaches (NETS-C) have been implemented. The entire Educational Technology 
Program is now aligned with the NETS-C. The movement to the NETS-C was necessary to 
remain cutting edge in the field and to offer the Technology Coaching Certificate. In the coming 
year, we will work towards being ISTE recognized as a certified aligned program. We have also 
included a NETS-C survey in our assessment data for pre- and post-program data collection. 

5. InTASC Standards Alignment  
The Educational Technology Program is now aligned with the InTASC standards. The 

movement to the InTASC standards was necessary to remain current in education. Due to the 
movement to InTASC, the WI Teacher Standards Survey was replaced with a Progression of 
InTASC Standards Survey. This survey has provided rich data for the students in the beginning of 
the program. The students have noticed a need for development in the areas of differentiated 
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instruction and individualized learning. The Educational Technology Department has been 
working on implementing these elements into the program. 

6. Technology Coaching Certificate Developed for Program Graduates  
Students that have graduated from Marian University’s Educational Technology Program (prior 
to the Online 1 Cohort) will need to take EDT 710 Introduction to Technology Coaching and 
EDT 720 Leadership for Technology Coaches to earn a Technology Coaching Certificate.  
Students that have graduated from Marian University’s Educational Technology Program in the 
Online 1 or 2 Cohorts will need to take the EDT 720 Leadership for Technology Coaches to earn 
a Technology Coaching Certificate. All future graduates of the Educational Technology Program 
with receive the MAE as well as the Technology Coaching Certificate.  

Section 4: Educational Technology Program Challenges 
 

1. Lack of Effective Marketing for Graduate Programs from the University 
 
Program marketing has gone through several revisions and modifications with changes in 
personnel and loss of funding in the budget lines. The Educational Technology Department 
Faculty have attempted to help with marketing the program at state and national educational 
technology conferences where they are presenting, including the Florida Educational Technology 
Conference (FETC), the Illinois Computing Educators Conference (ICE), the Northwest Council 
for Computer Education (NCCE), Wisconsin Educators of Media and Technology Association 
(WEMTA) Conference, School Leaders Advancing Technology in Education (SLATE) 
Conference, Wisconsin Business Educators Association (WBEA) Conference, and APP Fest at 
Marian University. In addition, the Educational Technology Faculty planned and executed an 
EdCamp Fond du Lac conference for K12 educators and attended several other EdCamp 
conferences throughout the state where all of the programs in the School of Education were 
advertised.  
 
In addition to our face-to-face efforts in marketing, the faculty maintain an Educational 
Technology Program Facebook Page with over 220 regular visitors. The Educational Technology 
faculty also maintain professional Twitter, LinkedIn, and Google Plus profiles where we 
advertise our program. The faculty have quite a following in the Educational Technology 
Community throughout the state and beyond; we work to use our connections as marketing tools 
where appropriate. 
 
Additional funding and marketing efforts need to be in place and implemented to help drive up 
the number of students entering and completing the MAE  in Educational Technology. 
Educational Technology Faculty need additional funding to support their efforts in recruiting 
new students and showcasing their program while attending and presenting at the state and 
national conferences. Graduate program marketing needs to be a high priority among Marian 
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administration.  Bob Wagner will take on responsibility of assisting with marketing all School of 
Education graduate programs by traveling to the Marian outreach locations in West Allis, 
Wausau, and Appleton in order to promote programs and recruit new students. This proposal has 
been sent through our Dean to the VP of Marketing and Enrollment Management. 
 
2. Reduction in Cohorts Due to Low Numbers 
 
The Educational Technology Department Faculty have expanded their course load by teaching 
courses in the following programs: Special Education, Teacher Education (undergraduate), 
Teacher Education (graduate), and Differentiated Instruction for All Learners. In addition, the 
Educational Technology faculty worked closely with the Institute of Professional Development 
to provide courses for teacher professional development. This relationship with the Institute of 
Professional Development will continue to expand and grow now that the Educational 
Technology and Institute of Professional Development are housed in the Department of 
Innovations in Education. 

Section 5: Student Learning Outcomes / Summary Outcome Assessment 
Report 

Table 12: Educational Technology Program Assessment Plan 

Means of Assessment and Targets:   

Outcome 1 The candidates demonstrate an understanding of the teaching standards, including 
the dispositions expected of professional educators that are able to accurately 
describe, assess and reflect on best practices as they pertain to their development as 
teachers. The candidates make commitments to engage in ongoing professional 
development as master degree candidates that focus on teaching strategies, 
technology integration and learner outcomes. In addition, the candidates must 
maintain a 3.0 GPA. 

Target All candidates will meet or exceed expectations for all criteria in the professional 
development plan, complete the teacher standards and dispositions surveys and maintain a 
3.0 GPA. (See appendix A) 
Artifacts included in Candidate’s Portfolio 

1. Initial Professional Development Plan (EDT 650), addition of evidences 
(throughout the program) and reflection of Professional Development Plan 
(end of program). 

2. Completed Teacher Disposition Survey in EDT 650 and at the end of 
program 

3. Completed InTASC Standard Survey in EDT 650 and at the end of the 
program 

4. Completed NETS-C Standard Survey in EDT 650 and at the end of the 
program 

5. Professional Development Plan Rubrics – Part 1 and 2.  
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Data Source Acceptance to the program, GPA, professional development plan, teacher standards and 
dispositions surveys – and final portfolio  
These artifacts are also used for Gate One of the Unit Assessment System. 

Means of Assessment Candidates meet or exceed standards on rubric used with professional development plan, 
take and reflect on teacher standards and dispositions surveys. Meet or exceed the 
minimum GPA of 3.0. 

Means of Scoring Professional Development Plan Rubric – Part 1 and 2 (see appendix A) and 3.0 GPA 
Candidates will complete and submit the Teacher Disposition Survey, InTASC Survey 
and NETS-C Survey with reflections. Documented in LiveText. 

Outcome 2 
  

The candidates demonstrate the ability to design instruction, effectively use a variety 
of instructional strategies and adapt instruction to encourage the development of 
critical thinking, problem solving and performance skills of all students. The 
candidates continually examine and evaluate technology and the impact it has on 
student learning. 

Target All candidates will meet or exceed expectations for all criteria in the instructional design 
plan assessment rubric.  
Artifacts in Candidates’ Portfolios 

1. Instructional Design Plan (EDT 674) and 
2. Completed Rubric 

Data Source Instructional design plan and rubric from EDT 674: Effective Strategies 
3.0 GPA is also continually monitored 

Means of Assessment Rubric of instructional design plan – meets or exceeds expectations in all areas 

Means of Scoring Rubric – See Appendix B 
GPA 

Outcome 3 
  

The candidates demonstrate how they collaborate with peers, professional 
colleagues, and community members while designing multimedia projects to 
promote effective teaching and student learning.  

Target All candidates will meet or exceed expectations for all criteria in the Electronic 
Publication (e-Pub) assessment rubric – See Appendix C. 
Artifacts included in Candidates’ Portfolio 

1. E-Pub Assessment (EDT 658) and 
2. Completed Rubric 

Data Source The e-Pub artifact with rubric from EDT 658: Multimedia in Education 
3.0 GPA is also continually monitored 

Means of Assessment Rubric of e-Pub project – meets or exceeds expectations in all areas 

Means of Scoring Rubric – See Appendix C  and GPA 

Outcome 4 
  

The candidates demonstrate knowledge and skills in researching, planning, 
budgeting, reporting, and evaluating grant proposals integrating technology.  The 
major emphasis is on the application of analytical thinking, problem solving, 
persuasive writing, collaborating and assessing outcomes through practical 
experience to obtain funding for project initiatives. 
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Target All candidates will meet or exceed expectations for all criteria in the Grant Proposal rubric 
– See Appendix D. 
Artifacts included in Candidates’ Portfolio 

1. Grant Proposal (EDT 655) 
2. Completed Rubric 

Data Source The Grant Proposal artifact with rubric from EDT 655: Grant Writing.  
3.0 GPA is also continually monitored. 
These artifacts are also used for Gate Two of the Unit Assessment System 

Means of Assessment Rubric of Grant Proposal project – meets or exceeds expectations in all areas. 

Means of Scoring Rubric – See Appendix D and GPA 

Outcome 5 
  

The candidates demonstrate the pedagogy, methodology, facilitation methods, and 
assessment methods necessary for effective instruction in the online environment. 
The candidates demonstrate understanding of the technology tools used to create 
and maintain online courses, best practices for online teaching and learning, and 
develop their own online course/unit.  

Target All candidates will meet or exceed expectations for all criteria in the Online Teaching and 
Learning Rubric – See Appendix E. 
Artifacts included in Candidates’ Portfolio 

1. Final Online Teaching and Learning Blueprint of Online Course (EDT 672) 
and  

2. Completed Rubric 

Data Source The Online Teaching and Learning artifact with rubric from EDT 672: Online Teaching 
and Learning.   
3.0 GPA also continually monitored 

Means of Assessment Rubric of Final Online Teaching and Learning Blueprint – meets or exceeds expectations 
in all areas 

Means of Scoring Rubric – See Appendix E and GPA 

Outcome 6 The candidates demonstrate current best practices in the integration of mobile 
technology and learning through productivity and classroom work flow. Candidates 
will meet the diverse needs of their students’ through learning extensions.  

Target All candidates will meet or exceed expectations for all criteria in the Mobile Device 
Integration Plan Rubric – See Appendix F. 
Artifacts included in Candidates’ Portfolio 

1. Mobile Device Integration Plan (EDT 670) 
2. Completed Rubric 

Data Source The Mobile Unit Plan artifact with rubric 
3.0 GPA is also continually monitored 

Means of Assessment Rubric of Mobile Device Integration Plan – meets or exceeds expectations in all areas 

Means of Scoring Rubric – See Appendix F and GPA 
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Capstone Project –  
 
Portfolio 

The above listed artifacts will be placed in a portfolio as they are completed and this 
portfolio will be the capstone project for the Educational Technology program. 
The Portfolio is the artifact for Gate Three of the Unit Assessment System 

 
 
Section 6: Educational Technology Assessment Executive Summary 
 

Gate 1:  

Ed Tech Gate 1 Data Collected 

• GPA 
• Dispositions Survey 
• Professional Development Plan 

All Gate One Forms, Rubrics and Handbooks for Ed Tech are located on MyMarian for easy access by 
students and faculty at https://my.marianuniversity.edu/schools/soe/EDT/forms/default.aspx 

Analysis and Response:  

The Dispositions Survey is used to introduce the candidates to the dispositions expected of a teacher. The 
survey is meant to expose them to the dispositions and then self-rate. Candidates often times say this is a 
good reminder of what it means to be a professional.  As these teachers are experienced teachers in a 
graduate program, it is expected they would score high but they are encouraged to be honest and pick out 
some dispositions that they could work to improve on and make that a part of their professional plan that 
they will create at the beginning of their program.  

In response it was noted that this is a good way to introduce the dispositions but faculty were encouraged 
to continue discussion of dispositions in online course discussion areas. This survey is being changed to 
reflect InTASC standards in the future.  

The Professional Plan is meant to provide the teachers a framework to set goals and areas where they 
want to focus during their enrollment in this master degree program. While it mimics the State of 
Wisconsin Teacher Professional Development Plan it is meant to focus on their goals and expectations for 
increasing their Knowledge, Skills, and Dispositions while in the Ed Tech MAE program.  We gather 
data, verifying that they complete the plan and then track which standards they pick most often to focus 
on. It is not surprising that most teachers who take this program want to focus on improving teaching and 
increase learning. Standard 3: Teachers understand that children learn differently. The teacher 
understands how pupils differ in their approaches to learning and the barriers that impede learning and 
can adapt instruction to meet the diverse needs of pupils, including those with disabilities and 
exceptionalities. It is the focus on using technology for improving teaching and learning rather than 
learning to use technology for technologies sake. Many graduates actually go on to obtain technology 
leader positions in their schools to help others learn to integrate technology more effectively. 

In response it was discussed if the plan should instead copy the State PDP so candidates could use it for 
both, however the Ed Tech faculty decided that while the MAE program might also show up on a PDP 

https://my.marianuniversity.edu/schools/soe/EDT/forms/default.aspx
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plan of a teacher, that they wanted to continue to use this as a goal setting device and plan for the MAE 
program. It was also discussed that because so many teachers in this program become educational 
technology leaders in their schools, that the program should be aligned with NETS Coaching standards. It 
was previously aligned with NETS Teaching Standards, which still remains in addition to the NETS 
Coaching standards.  

Gate 2: 

Ed Tech Gate 2 Data Collected 

• Accumulative GPA 
• Technology Grant 
• Embedded Assessments – evaluated in courses and uploaded to Portfolio 

All Gate Two Forms, Rubrics and Handbooks for Ed Tech are located on MyMarian for easy access by 
students and faculty at https://my.marianuniversity.edu/schools/soe/EDT/forms/default.aspx 

Analysis and Response -  

There were no Ed Tech students who were dismissed from the program for a low GPA; however 2 
students withdrew themselves after failing a course.  

In response it was noted that students who are dismissed or drop out of the program should be contacted 
to let them know that they could be readmitted to the program on probation however they would have to 
retake the class they failed and bring their GPA to a 3.0 before being fully readmitted. 

The Action Research project was replaced with an Educational Technology Grant writing class. This 
seemed more practical than the Action Research project when many of these teachers were learning a lot 
about technology integration yet all schools are having budget issues. It also fulfilled many of the 
requirements we were looking at as learning outcomes in the Action Research class. Both can inform 
teachers about their practice and empower them to take leadership roles in their local teaching contexts. 
The grant writing class, just as action research, provides systematic inquiry conducted by teacher 
researchers to gather information about how they teach and how well their students learn. The information 
is gathered with the goals of gaining insight, developing reflective practice, effecting positive changes in 
the school environment and improving student outcomes by using technology effectively. In the case of 
the Grant Writing class, instead of doing the research project they write a grant proposal. In addition, the 
Grant Writing class provides students with the experience of researching for and planning technology 
budgets; a key component in the NETS coaching standards. 

As a result of moving from Action Research to the Grant Writing class, we have enabled some of our 
teachers to get grant money to buy technology for their schools.  There are no Incompletes as there were 
with Action Research (usually due to the failure of timely IRB review or student populations changing). It 
was determined that this was a very wise move as teachers continue to learn how to gather information 
and develop strategies to improve learning outcomes through the integration of technology.  

The embedded assessments have just been implemented, new rubrics designed, and data will be gathered 
starting this semester.  This will be used for baseline data going forward. 

 

https://my.marianuniversity.edu/schools/soe/EDT/forms/default.aspx
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Gate 3:  

Ed Tech Gate 3 Data Collected 

• Accumulative GPA 
• Disposition Survey 
• Embedded Assessment – evaluated in courses and uploaded to Portfolio 
• Portfolio 
All Gate Three Forms, Rubrics and Handbooks for undergraduates are located on MyMarian for easy 
access by students and faculty at https://my.marianuniversity.edu/schools/soe/EDT/forms/default.aspx 

Analysis and Response –  

Same survey as in Gate 1 there were no Ed Tech students who were dismissed from the program for a low 
GPA; however 1 student withdrew due to finances.  

In response it was noted that students who are dismissed or drop out of the program should be contacted 
to let them know that they could be readmitted to the program on probation if necessary or in this case, 
when the person’s finances improve.  

The Exit Dispositions Survey to reinforce the importance of the dispositions expected of a teacher. The 
candidates again self-rate and are encouraged to reflect on where they have improved during the time they 
were enrolled in the program.  

In response it was noted that this is a good way to re-emphasize the dispositions and have teachers reflect 
on them however, at the retreat at the end of the year we will discuss ways to improve this tool. This 
survey is being changed to reflect InTASC standards in the future.  

The embedded assessments have just been implemented, new rubrics designed, and data will be gathered 
starting this semester.  This will be used for baseline data going forward. 

Prior to using embedded assessments for gathering key gate data and for candidates to use, gate 3 data 
was collected through the rubrics used to score artifacts in portfolios chosen by candidates that they felt 
demonstrated their proficiency on the 10 standards. The Ed Tech candidates continue to meet or exceed 
expectations on all the standards. This is a requirement for graduation. 

In response, the Ed Tech faculty decided to have artifacts that are embedded throughout the program 
aligned with the teaching and technology standards and then rubrics for each of these assessments. This 
will give the program more data at key areas throughout the program and the portfolio will just build on 
those with reflections by candidates.   

 
Program Changes 
 
A. Technology Coaching Certificate 
The Educational Technology Program now includes a Technology Coaching Certificate. The program is 
aligned with the International Society for Technology in Education (ISTE) National Educational 
Technology Standards for Coaches (NETS-C). The certificate approval was passed by all of the 

https://my.marianuniversity.edu/schools/soe/EDT/forms/default.aspx
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appropriate university organizations. The addition of this certificate was to fit the needs of educators 
throughout the state of Wisconsin. Technology coaches are becoming common-place in K12 schools; 
however, a certification or prerequisites are not defined. Offering this certificate in a program that is 
aligned with the NETS-C provides educators with a credential for a technology coaching position.  

 
B. InTASC Standards 
The Educational Technology Program is now aligned with the InTASC standards. The movement to the 
InTASC standards was necessary to remain current in education. Due to the movement to InTASC, the 
WI Teacher Standards Survey was replaced with a Progression of InTASC Standards Survey. This survey 
has provided rich data for the students in the beginning of the program. The students have noticed a need 
for development in the areas of differentiated instruction and individualized learning. The Educational 
Technology Department has been working on implementing these elements into the program. 

 
C.  Live Text Implementation 
Candidates in the Educational Technology Program begin their portfolio in the first class of the program, 
EDT 650 Foundations of Educational Technology. The candidates add artifacts to their portfolio to 
demonstrate their competency in the Educational Technology Program Learning Outcomes. The 
candidates use LiveText to upload their embedded assignments, instructors then use rubrics within 
LiveText to enter their assessment of the student projects. The rubrics are aligned with the InTASC, 
NETS-T, and NETS-C standards. When additional data is collected, the department will be able to use the 
rubric data to assess comprehensive assessment data for program evaluation and changes. The candidates 
have been building their electronic portfolios using LiveText since spring 2013; four cohort groups have 
portfolios in-progress in LiveText.  
 
The Educational Technology Department began collecting survey data using LiveText in fall 2013. In the 
first class and the last class, pre- and post-survey data is collected for the following surveys: 
InTASC Progression of Standards Survey 
NETS-T  and NETS-C Survey  
Dispositions Survey (Related to the Conceptual Framework) 
 
After additional cycles of candidates, the survey data and the rubric data will provide the Educational 
Technology Department with data that will be used to make program changes. 
 
D.  Course Changes 
The new EDT 670 Mobile Learning class replaced the traditional iPad class and the addition of the EDT 
680 Technology and Leadership in the Information Age class.  
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PART VII: Leadership Studies Dept. / Leadership Studies MAE Programs 

Section 1: Leadership Studies Program Overview  
 

Mission 
The mission of the Educational Leadership program is to prepare candidates for leadership positions in 
public and private settings by providing candidates with opportunities to study and apply theories, 
standards, and practices in educational leadership. 
 
Program Learning Outcomes (PLO): 
   After completion of this program, candidates will: 

1 Facilitate the development of a shared vision of learning.   
2 Promote a school culture and instructional program conducive to student learning and staff 

professional growth.  
3 Manage the learning organization, including operations and resources for a safe, efficient, and 

effective learning environment.  
4 Collaborate and mobilize resources to meet the needs of a diverse learning community.  
5 Act with integrity, fairness, and in an ethical manner.  
6 Analyze and influence the larger political, social, economic, legal, and cultural context. 
7 Demonstrate content knowledge and processes in the field of Educational Leadership necessary to 

promote effective teaching and learning.  
 
Beginning in 1990, Marian has offered a Master of Arts in Education (MAE) program in educational 
leadership in multiple sites in the state of Wisconsin.  Currently, the program is offered in West Allis, 
Wausau, Appleton, and Fond du Lac.   
 
The Educational Leadership program is a 32-credit program designed to meet the needs of educators who 
want to continue their professional competence in leadership roles under the Wisconsin Department of 
Public Instruction Teacher Education Program Approval and Licenses: Chapter PI 34. The Educational 
Leadership Program leads to licensure as School Principal (WI code 51), Director of Instruction (WI code 
10), School Business Administrator (WI code 08) or Director of Special Education and Pupil Services 
(WI code 80).   
 
The program provides students with opportunities for enrichment and growth in a collegial environment.  
Relevant coursework motivates growth in personal and professional competence in leadership roles.  As 
students develop critical thinking skills and an attitude of self-reflection, they are encouraged to define the 
valuing process, its foundations, and its applications.  Throughout the coursework, students explore the 
interface of current theory with practical applications. 
 
During the program, students develop an electronic portfolio that documents their learning and levels of 
performance.  Students analyze and reflect upon samples, artifacts, and demonstrations of their actions as 
educational leaders who promote effective teaching and student learning.  Near the end of the program, 
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students complete a practicum experience under the guidance and support of a licensed school 
administrator.  In addition to the electronic portfolio, all degree-seeking students are required to complete 
successfully a master’s exam.  
 
Licensure-Only Administrative Programs 
Students, who already hold a master’s degree and do not wish to earn another, may seek initial licensure 
as a principal, director of instruction, director of special education/pupil services, or school business 
administrator.  These students take the same coursework as the degree-seeking students and complete an 
electronic portfolio.  

Section 2: Leadership Studies MAE Program Annual Goals 
 

1. Improve candidate learning (mastery of content and skills) in Leadership Studies programs. 
2. Provide professional development opportunities to area administrators. 
3. Enhance a culture of academic collegiality and research collaboration. 
4. Ensure LS programs reflect current thinking practice, and meet state and national standards 
5. Increase faculty knowledge & use of technology in the classroom. 
6. Strengthen partnerships with area schools. 
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Table 13: Leadership Studies MAE 2013-14 Annual Goals/Outcome/Activity and Assessment/Status 

Department Goal (SOE 
Goal Alignment) 

Desired Outcome Activity Assessment Method/ 
Measure 

 May 2014 Status/ Results 
• Next Steps 

Goal 1: (SOE 1 & 2) 

Improve candidate 
learning (mastery of 
content and skills) in 
Leadership Studies 
programs. 

 

Specific data to improve 
dept. decision making 
about student learning 
and program changes. 

 

 

Better orientation to 
program & resources at 
Marian to support 
student learning. 

 

1. Implement new rubrics for 
course- embedded assessments. 

2. Design or adopt instrument to 
better assess leader dispositions. 

3. Revise master’s exam rubric. 

4. Create and generate reports of 
assessment results from student 
portfolios & LiveText. 

5. Develop and implement new 
online EDL 604 LS Program 
Orientation during which students 
receive their LiveText accounts to 
set up their portfolios. 

 

 

 

1. Data collected from 
embedded assessments by 
end of Spring 2014. 

2. Disposition assessment 
adopted by end of Spring 
2014. 

3. Master’s exam rubric 
revised by end of Spring 
2014. 

4. LiveText assessment 
report templates completed. 

5. All new students receive 
LiveText accounts. 

 

 

1..Embedded assessments implemented 
in Spring & Summer 2014 for EDL 705, 
EDL 745, EDL 755, EDL 765  (In-
Process) 

2. Strengths Finder explored as a 
possible assessment tool for leader 
dispositions; pursuing partnership with 
another group of colleges to pilot the 
School Leaders’ Disposition Inventory.  
(Deferred to 2014-15) 

3. Master’s exam rubric will be 
approved for use in fall 2014. (In 
Process) 

4. LiveText assessment report templates 
still underway (In Process).  

5.  EDL 604 LS Program Orientation 
developed by Nancy Riley & Kristi 
Shaw; course changed to permanent 
number EDL 601; implemented in Fall. 
(Completed) 
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Department Goal (SOE 
Goal Alignment) 

Desired Outcome Activity Assessment Method/ 
Measure 

 May 2014 Status/ Results 
• Next Steps 

Goal 2:  (SOE 4)  

Provide professional 
development 
opportunities to area 
administrators. 

 

Learning (knowledge & 
skills) on current topic is 
increased. 

 

Develop a workshop/course on 
current topic for students, 
supervisors, faculty, and practicing 
administrators. 

 

1 workshop developed by 
summer 2014; workshop 
evaluation from attendees is 
positive. 

 

Deferred to summer 2015 

Goal 3:   

Enhance a culture of 
academic collegiality and 
research collaboration. 

1. Scholarship & 
research is shared among 
fellow educators. 

2. Increased number of 
faculty publications and 
participation in 
scholarship. 

1. Encourage faculty and students to 
participate in Academic Symposium 

2. Faculty research and scholarship 
plans are developed and approved. 

3. Brown Bag discussion to be held 
on possible research topics. 

1. Number of LS 
attenders/participators in 
Academic Symposium 
increase 50% from last year. 

2. All LS faculty have 
approved research plan for 
next 2 years. 

3. Brown Bag discussion to 
be held in spring semesters 

1. In fall 2013, students in doctoral class 
(taught by Sr. Donna) developed a 
session with panel speakers for pre-
Academic Symposium.  Attended by 
other students & faculty. (Completed) 

2. Scholarship/research plans – (In 
Process) 

3.  Brown Bag-  (Deferred to Spring 
2015) 

Goal 4:  (SOE 2 & 3)  

 

Ensure LS programs 
reflect current thinking 
practice, and meet state 
and national standards 

 1. NETSA standards 
better integrated into 
administrative licensure 
program coursework. 

2. Stronger content/skills 
incorporated into 
coursework for each 
specific licensure 
program. 

1. Review and revise leadership 
admin. licensure programs for 
compliance with NETSA standards. 

2. Revise MAE program to include 
courses with stronger content/skills 
in curriculum leadership, 
technology, special education, & 
ethics.  

3. Review and revise assessments 
for the school practicum/internship 
experiences.  

1. Student learning outcomes 
created/revised. 

2.  Curriculum mapped; 
syllabi updated. Proposed 
changes to Grad Council in 
Feb. 

3. Embedded assessments 
developed 

 

. 

1. Deferred to 2014-15 
2. Revision of MAE program brought 
forward in Feb. Graduate Council 
meeting and passed.  Proposal included 
additional course in technology, 
curriculum, and special ed law as 
electives in MAE; one additional credit 
added to ethics course; portfolio course 
and online program orientation now 
required of all students beginning Fall 
2014.  (Completed)  

3. Pending  
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Department Goal (SOE 
Goal Alignment) 

Desired Outcome Activity Assessment Method/ 
Measure 

 May 2014 Status/ Results 
• Next Steps 

Goal 5:   

Increase faculty 
knowledge & use of 
technology in the 
classroom. 

 

Technology modeled to 
support student learning. 

 

Faculty will participate in 
workshops/courses to increase 
knowledge of the use of technology.  

 

Summary data of 
coursework/workshops 
attended by faculty  related to 
improvement of  technology 
skills 

 

LS faculty participated in various 
workshops to increase knowledge of use 
of technology to support student learning 
– reports due next fall (In Process) 

Goal 6: (SOE 4) 

 

Strengthen partnerships 
with area schools 

 

 

 

Better understanding of 
needs for area schools 

1.Assign full-time faculty to 
supervise practicum/interns; connect 
with area administrators to 
determine their needs, 

2. Provide a full-time faculty with 
reduced load to act as LS Field 
Coordinator 

1. FT faculty involved in 
practicum/internships. 

2. Faculty reports of needs 
for area schools 

1.Full-time LS faculty supervised 
practicum/internships in state (from 3 to 
this year, due to Dan Maloney’s death 
and no replacement) 

2. Full-time faculty, Dr. Eickholt,  
continued to serve as LS Field 
Coordinator in 2013-14 

3.  Faculty report of any needs in area 
schools due at end of summer (In 
Process). 
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Section 3: Leadership Studies MAE Program Accomplishments 
 

1. Curriculum redesign for MAE program to address need for more content/skills in curriculum 
theory, technology for leaders, special education law, and ethics. 

2. Administrative Portfolio revised and strengthened. 
3. Revision of MAE program  to better implement assessment system  
4. Successful DPI and NCATE accreditation visits. 

 
Program coursework changes: 
The department updated current syllabi and adjusted the program to add more coursework and content for 
leadership in technology, special education, diversity, and curriculum.   
LS Assessment Committee used survey data from the exiting candidates, the content alignment charts 
with the 2010 Wisconsin content guidelines to inform us on areas of strength or gaps in our curriculum, 
including areas, such as those related to technology, special education, and curriculum leadership. 
In spring 2014, changes were approved in the current program to be implemented in fall 2014.  The 
changes below are based on data results and need for implementation of new course-embedded 
assessment system.   
 
1. EDL 604 Educational Leadership Program Orientation, 0 cr. –Data from program completer surveys 

and verbal feedback from current candidates suggested that we needed to improve our communication 
with candidates.   In the past for the most part, candidates simply began their first course in the 
program after an initial discussion with an admission counselor; it was left to the student to read the 
important information on the website or to faculty advisor to orient the student to the program.  
Attempts to hold face-to-face orientations had been unsatisfactory, partly due to low attendance and 
the logistics of driving to 4 sites.   
 
As a response, for the past year we have been requiring all new candidates to meet with the 
department chair to develop a course sequence plan and provide individual counseling.  After that 
initial meeting with the department chair, candidates are assigned an advisor who works with them 
during the remainder of the program.    However, we still found that communication with candidates 
was a problem.  For example, in spite of the reminder emails about due dates and other critical 
information, candidates do not necessarily check their Marian email in a timely fashion.   
 
In order to strengthen communication, this fall an online EDL 604 Program Orientation course for 0 
credits was piloted for beginning candidates entering fall 2013 and was offered again in spring 2014 
to  provide new candidates important information about the Leadership Studies policies and 
procedures and the assessment system in a more deliberate, systematic way.  In this course, 
candidates receive their LiveText accounts and appropriate portfolio template. This orientation course 
was approved in February 2014 by the School of Education and Graduate Council for inclusion as a 
requirement for candidates beginning fall 2014-15 and will be offered as EDL 600 Educational 
Leadership Program Orientation, 0 cr., online. This orientation will be required in the first semester of 
classes and taught by the department chair or designee. 
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2. EDL 601    Educational Leadership Portfolio, 1 credit 

Although the administrative portfolio is a major summative assessment for the educational 
leaderships programs, currently, candidates, are not required to take a portfolio class.   Instead, we 
offer EDL 712 Online Portfolio for Administrators as an elective in the program.  Candidates who do 
not take this class are required to read the Online Portfolio Guidelines on their own; student questions 
and need for further explanation is left to each individual advisor, which is time-consuming on the 
part of faculty.  Implementation of Gate 1, which requires entries into the portfolio, has been 
problematic, because many candidates do not set up a portfolio until they apply for practicum, much 
too late in the program.  In order to implement the new assessment system and addresses these 
concerns, EDL 601 Educational Leadership Portfolio, 1 cr., will be required for all new candidates 
beginning fall 2014. Requiring a 1 credit portfolio course ensures we are providing candidates with 
consistent information and guidance in setting up the portfolio at the beginning of their program and 
should allow candidates to progress in a timely fashion through the Gate assessment system.   
 

3. EDL 735 Research Application to Practice, 3 cr.  -  moved to an elective in the program beginning 
fall 2014  
Currently, all candidates in the Educational Leadership programs at the master’s level are required to 
take EDL 735 Research Application to Practice, a course in which they develop a research proposal.  
We allow candidates who wish to actually conduct the research to continue after the course is over 
and use this research as a substitute for the master’s exam.   Very few candidates have chosen to do 
this over the past five years.  In addition, candidates who hold master’s degrees from other programs 
commonly transfer in an equivalent course so enrollments of this course have been quite low over the 
past several years. 
In February 2014, EDL 735 was approved as an elective in the program for candidates beginning fall 
2014.  Candidates can still choose either to take the master’s exam or conduct a research project by 
taking the course under the guidance of a faculty advisor.  Candidates planning to pursue the 
doctorate in Educational Administration would be advised to take EDL 735. 
 

4. EDL 765 Communications, School-Community Relations, and Strategic Planning, 3 cr. – Title 
change to EDL 765 School-Community Relations. 
 

5. EDL 792 Values and Ethical Leadership, 2 cr. replacing EDL 790 Values Development for 
Educational Leaders, 1 cr.  
In response to program completer surveys and portfolio assessment data, we determined that 
candidates require more content on ethics for administrators than can be delivered in a one credit 
course.  EDL 790 was expanded to a two-credit course, renamed to EDL 792, and a course-embedded 
assessment was placed within the course.   
 

6. EDL elective, 2 cr. to EDL elective, 3 cr. – Changes above allow us to add 1 credit to the elective 
requirements, keep the total credits for the degree the same (32 credits), and to allow candidates to 
take a preapproved course related to their license.  The only elective option offered currently is EDL 
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712 Online Portfolio for Administrators, 2 cr.    This course remains an elective for add-on licenses 
and candidates under “old” portfolio. 
LS Assessment Committee used survey data from the exiting candidates, the content alignment charts 
from the 2010 Wisconsin content guidelines to inform us on areas of strength or gaps in our 
curriculum.  It had been determined that we needed to include more content in three areas from the 5 
year data analysis in technology, special education, and curriculum leadership.  
As a result, the guidelines for the preapproved elective will be the following:    for #10 Director of 
Instruction license, graduate course in advanced curriculum; for #80 Dir. of Spec. Ed./Pupil Services 
license, graduate course in special ed. law; for #51 Principal license, graduate course in technology 
and leadership.  A list of preapproved electives will be determined later.    
 

7. EDL 762 Advanced School Business Administration, 2 cr. to 3 cr.  – Currently, this is the only 2 cr. 
course in the School Business Administrators licensure program, while all other courses in the 
program are 3 credits.  Faculty review of the course determined that based on faculty and student 
feedback, and review of DPI content guidelines, the course should also be offered at 3 credits.  The 
minor program changes above allow us to add one credit to this course to give more time to address 
current content and assessments.  The overall credits for the MAE in School Business Administration 
would remain at 3 cr. 

 

Section 4: Leadership Studies MAE Program Challenges 
  

Disposition Assessment:  
We have found that dispositions are difficult to measure and continue to explore ways of best assessing 
this.  For next fall, we will continue to pursue a better instrument to assess candidate’s dispositions.   In 
fall 2013 the faculty assessment committee explored the merits of Strengths Finder from Gallup and 
brought in a speaker, Dr. Deb Golias, who is a trained expert in Strengths Finder to discuss the use of the 
instrument for assessing dispositions.   Faculty is also considering the School Leaders Disposition 
Inventory as a possible assessment of dispositions. Faculty reviewed the research article, Validation Study 
of the School Leader Dispositions Inventory, from AASA Journal of Scholarship & Practice, Vol. 8, No. 
2, summer 2011.   
For 2014-15 Dr. Riley will be contacting Georgia Southern University and Winthrop University to see if 
we can partner with this group of colleges to assess dispositions.  
 
Enrollment challenges:  Our enrollments in the actual degree program are down significantly from 
several years ago, partly due to Act 10, which changed the reimbursement policies for teachers who were 
pursuing degrees in Educational Leadership.  Many of our current students are returning to add additional 
administrative licenses, which only requires a few courses.    
To try to assist admissions, we are hiring a new position, Graduate Academic Advisor in the School of 
Education, +who will responsible not only for graduate Leadership Studies advising but also for assisting 
with pre-admissions advising, follow up with inquiries, and students who have dropped out of the 
program.   Our goal is to have this position filled by July 1, 2014.    
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Section 5: Student Learning Outcomes / Summary Outcome Assessment 
Report 

Table 14: Leadership Studies MAE Program Assessment Plan 

Means of Assessment and Targets:   
All candidates will be able to 

Outcome 1 Facilitate the development of a shared vision of learning. (Vision) 

Target 1. All candidates will achieve a minimum level of “Proficient” on sections 1,2,3,4 
of the rubric for the Personal Best Leadership Project in class EDL 705 
Educational Leadership.  

2. All candidates will achieve a minimum level of “Proficient” on sections 4,5,6,7, 
8 of the rubric for the School Improvement Plan in class EDL 725 Curriculum 
and Assessment. 

Data Source (measure) 1. Rubric for Personal Best Leadership Project embedded  in class EDL 705 
2. Rubric for School Improvement Plan embedded  in class EDL 725 

Means of Assessment 1. Personal Best Leadership Project embedded  in class EDL 705 
2. School Improvement Plan embedded  in class EDL 725 

Means of Scoring Rubrics – See Appendix A* for EDL 705 & Appendix B* for EDL 725 

Outcome 2 
 

Promote a school culture and instructional program conducive to student 
learning and staff professional growth.  (Student & Staff Success) 

Target 1. All candidates will achieve a minimum level of “Proficient” on sections 2,3,5 
of the rubric for the Student Support Services Plan in class EDL 745 Student 
Support Services for Diverse Learners.  

2.  All candidates will achieve a minimum level of “Proficient” on sections 
2,3,4,5,6,7,8 of the rubric for the School Improvement Plan in class EDL 725 
Curriculum and Assessment. 

Data Source  1. Rubric for Student Support Services Plan embedded  in class EDL 745 
2. Rubric for School Improvement Plan embedded  in class EDL 725 

Means of Assessment 1. Student Support Services Plan embedded  in class EDL 745 
2. School Improvement Plan embedded  in class EDL 725 

Means of Scoring Rubric – See Appendix C* for EDL 745 and Appendix B* for EDL 725 

Outcome 3 
 

Manage the learning organization, including operations and resources for a safe, 
efficient, and effective learning environment. (Management) 

Target 1. All candidates will achieve a minimum level of “Proficient” on section 4 of the 
rubric for the Needs Assessment Analysis Project in class EDL 755 Supervision 
and Personnel Development.  

2.  All candidates will achieve a minimum level of “Proficient” on sections 4 & 5 
of the rubric for the Personal Best Leadership Project in class EDL 705 
Educational Leadership. 
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Data Source 1. Rubric for Needs Assessment Analysis Project in class EDL 755 
2. Rubric for Personal Best Leadership Project embedded  in class EDL 705 

Means of Assessment 1. Needs Assessment Analysis Project in  EDL 755 
2. Personal Best Leadership Project in EDL 705 

Means of Scoring Rubric – See Appendix D* for EDL 755 & Appendix A* for EDL 705 

Outcome 4 
 

Collaborate and mobilize resources to meet the needs of a diverse learning 
community (Collaboration) 

 

Target All candidates will achieve a minimum level of “Proficient” on sections 
1,2,3,5,6,7,8 of the rubric for the Strategic Planning Project in class EDL 765 
Communications, School-Community Relations, & Strategic Planning  

Data Source Rubric for Strategic Planning Project in class EDL 765 

Means of Assessment Strategic Planning Project in class EDL 765 

Means of Scoring Rubric – See Appendix E* 

Outcome 5 
 

Act with integrity, fairness, and in an ethical manner. (Ethics) 

Target All candidates will achieve a minimum level of “Proficient” on row 1, 2, 3, 4,5,6 
of the rubric for the Code of Ethics project in class EDL 790 Values 
Development for Educational Leaders 

Data Source Rubric for Code of Ethics project in class EDL 790 

Means of Assessment Code of Ethics project  in class EDL 790 

Means of Scoring Rubric – See Appendix F* 

Outcome 6  Analyze and influence the larger political, social, economic, legal, and cultural 
context. (Context Affecting Schools) 

Target All candidates will achieve a minimum level of “Proficient” on sections 1, 3,5 , & 
8 of the rubric for the Strategic Planning Project in class EDL 765 
Communications, School-Community Relations, & Strategic Planning 

Data Source Rubric for Strategic Planning Project in class EDL 765 

Means of Assessment Strategic Planning Project in class EDL 765 

Means of Scoring Rubric – See Appendix E* 

Outcome 7 Demonstrate content knowledge and processes in the field of Educational 
Leadership necessary to promote effective teaching and learning.  

Target 1. All candidates for the MAE Degree will receive a minimal rating of “Pass” or 
“Pass with Distinction” from at least 2 raters on the comprehensive masters’ 
exam in the areas of knowledge, application & communication.  

2. All candidates for administrative license at the master’s level will receive a 
minimal rating of “Proficient” on the electronic portfolio. 

3. All candidates for superintendent’s license will receive an assessment of at 
least “Proficient” on twenty four components & with an assessment of 
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“Accomplished” or higher on twelve of these. 
4. Candidates will attain 80% of targeted area strengths through a 

practicum/internship rubric that documents specific activity aligned with the 
Wisconsin Administrator Standards. 

5. 80% of the candidates will receive a minimum rating of “Proficient” on the 
content section of each embedded assessment. 

Data Source 1. Rubric for Master’s Exam 
2.  Rubrics for Online Portfolio  
3. Course Embedded rubrics 
4. Practicum/intern rubrics 

Means of Assessment 1. Comprehensive Master’s Exam 
2. Portfolio (revised portfolio with embedded assessment)  
3. Superintendent portfolio of appropriate evidence in one component of each 

of the six WI PI 34.03 Standards 2 through 7, and another eighteen 
components from any of the Standards, for a total of twenty four (24) 
components. 

4. Practicum intern rubrics 
5. Course-embedded rubrics 

Means of Scoring Rubrics –  
1. See Appendix G* for  Master’s Exam rubric 
2. See Appendix H* for Portfolio Rubrics 
3. See Appendix I* for Practicum/Intern Rubrics 
4. See Appendices A – F* for course embedded rubrics 

* Any references to appendices are referring to the appendices in the LS complete assessment plan and not to 
appendices in this annual report. 

Section 6: Leadership Studies MAE Assessment Executive Summary 
Over the past two years, we have been making progress in strengthening our data assessment system.    
We have made changes to the actual data being collected, including the addition of embedded 
assessments in key courses, revised the administrative portfolio for candidates beginning fall 2013, and 
approved adjustments to program coursework for candidates beginning fall 2014.  Data continued to be 
collected through the former system with continuing candidates, which is reflected on the Gate charts.   

Gate 1: 

The Gate 1 data requirements for new candidates entering Fall 2013 have been changed  to allow us an 
earlier review of the cumulative GPA (now candidates must have a 3.0 at 6 credits) and the student must 
begin the administrative portfolio as a requirement in the first Gate by the end of 6 credits or the first 
semester.  All candidates who applied for Gate 1 successfully passed.  The average GPA for all 
candidates this fall was 3.94.  

Gate 2: 

From Gate 2 master’s exam data, all candidates successfully completed the fall 2013 exam with “Pass” 
ratings.  We continue to find that although the current rubric provides data for assessing a candidate’s 
overall understanding, knowledge, and application of theory to practice, we aren’t finding the data as 
helpful as we wish.  In order to obtain specific information for assessing candidate competencies the 
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program, the master’s comprehensive exam, including an appropriate rubric, will be changed developed 
for possible implementation by fall 2014.   

Gate 3: Practicum and Portfolio Review data:   

Currently, the candidate, the on-site supervisor, and the Marian university supervisor rate the candidate’s 
performance in at least 2-3 areas in each standard as a “Strength” area or as a “Challenge” area.   We 
continue to see the rating form for the practicum as giving us limited data for decisions regarding 
potential program changes In order to gain more specific information, the practicum rating forms are 
being analyzed for possible changes.   

Review of the practicum and intern experiences as well as the assessment data are planned to take place 
during the 2014-15 academic year.   

In reviewing the data for the portfolio assessments, all portfolio completers successfully demonstrated a 
performance level of at least “Developing” for 12 components and “Proficient” in at least 6 components 
and have met all standards.  (All candidates for superintendent licensure received an assessment of 
“Accomplished” on all 24 components.)    

The Leadership Studies Assessment Committee is creating a new rubric to assess the revised portfolio for 
candidates seeking administrative licenses beginning in the fall, which will better inform the faculty on 
areas of strength or gaps in our curriculum.   

Program Completer’s Survey: 

 From the program completer’s survey, the majority of the exiting students felt Marian’s licensure 
program prepared them well overall, especially in regards to ethics.  Students continue to rate the 
instructional competence of the instructors as one of the strongest aspects of the program; however, some 
students indicated the need for stronger communication with advising.   

Administrative portfolio & beginning course: 

The required administrative portfolio has been changed so that this major summative assessment also 
allows candidates the opportunity to better document, analyze and reflect on their own growth over time.  
The structure of the portfolio is now organized around the student learning outcomes, which are aligned 
with the Wisconsin administrator standards.  New candidates are being advised into a beginning course, 
EDL 705 Educational Leadership or EDL 715 Educational Administration, and experiencing their first 
major assessment within the course.  We are purposefully assigning the first courses to an experienced 
full-time Marian faculty, Dr. Bradd Stucky, who is knowledgeable about LiveText system and an 
experienced portfolio evaluator. Within this first course, student will begin their first entries into the 
administrative portfolio. This change was made in response to the concern that in the past, we found that 
many candidates waited until near the end of their program to begin their administrative portfolios.     
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Course-embedded assessments: 

We have used 2013-14 as a pilot year for the use of the first major embedded assessment in EDL 705 
Educational Leadership and are using this data to set up our first reports.  This spring we began to collect 
additional data from the embedded assessments in EDL 725, 745, 755, 765, and 790.  By the end of fall 
2014, we plan to have the revised assessment system in place, with data collected from various sources, 
such as the course-embedded assessments & program surveys. 

 

PART VIII: Leadership Studies Dept. / Ph.D. Program 

Section 1: Ph.D. Program Overview  
 

Mission:   
The mission of the Ph. D. program is to prepare candidates for leadership positions in public and private 
settings by providing candidates with opportunities to study and apply theories, standards, and practices 
in leadership. 
 
Program Learning Outcomes: 

1. Gain substantive knowledge of the field  
2. Think theoretically and critically  
3. Frame fruitful ideas & dialogue on course materials  
4. See research as socially situated   
5. Design Research: Joins research problems to appropriate methods of inquiry  
6. Collect and analyze data  
7. Communicate with various audiences about research  

 
The Ph.D. program is a 60 credit interdisciplinary leadership post-master’s program that supports study 
for active professionals across a wide range of sectors, including business, government, PK-12 education, 
health care, social services, and non-profit organizations.  The inter-disciplinary program promotes 
research and scholarship, increases leadership capacity, and develops reflective practitioners with a 
deepened commitment to service.   
 
The program consists of a Leadership Core of 9 credits, 12 credits of  Research Methods, 24 credits of 
coursework with a concentration in either Educational Administration (leading to Wisconsin 
superintendent licensure), in Curriculum and Instruction Leadership, or general Leadership Studies.  After 
completion of the 45 credits of coursework, students design and conduct a research study under the 
guidance of a dissertation committee during the remaining 15 credits.   
 
 
 



93 
 

93 
 

Section 2: Ph.D. Program Annual Goals 
 

1. Improve candidate learning (mastery of content and skills) in Ph.D. programs. 
2. Provide professional development opportunities to area administrators. 
3. Enhance a culture of academic collegiality and research collaboration. 
4. Ensure LS programs reflect current thinking practice, and meet state and national standards 
5. Increase faculty knowledge & use of technology in the classroom. 
6. Strengthen partnerships with area schools 
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Table 15: Ph.D. Program 2013-14 Annual Goals/Outcome/Activity and Assessment/Status 

 Department Goal (SOE 
Goal Alignment) 

 

Desired Outcome Activity Assessment Method Dept. Goal/Major Activity 
Status – May 2014 

  
Goal 1: (SOE 1 & 2) 
Improve candidate 
learning (mastery of 
content and skills) in 
Ph.D. programs. 

 
Specific data to improve 
dept. decision making 
about student learning and 
program changes. 
 
Better orientation to 
program & resources at 
Marian to support student 
learning. 

 
1. Implement new rubrics for course- 
embedded assessments by Spring 
2015 
2. Design or adopt instrument to better 
assess leader dispositions by Fall 2015 
3. Create and generate reports of 
assessment results from student 
portfolios & LiveText. by Spring 2015 
4. Develop and implement new online 
EDL 601 LS Program Orientation 
during which students receive their 
LiveText accounts to set up their 
portfolios. 

 
1. Data collected from 
embedded assessments by 
end of Spring 2015 
2. Disposition assessment 
adopted by end of Spring 
2014. 
3. LiveText assessment 
report templates completed 
by Spring 2015 
4. All new students receive 
LiveText accounts. 
 

 
1. In Progress 
2. In Progress 
3. In Progress 
4.  EDL 601 LS Program 
Orientation will be 
implemented Fall 2014 to 
supplement the doctoral studies 
face-to-face orientation. 
Students seeking 
superintendent licenses will 
receive LiveText accounts in 
the course.  

. Goal 2:  (SOE 4)  
 
Provide professional 
development 
opportunities to area 
administrators. 

  
 
Learning (knowledge & 
skills) on current topic is 
increased. 
  
 

 
 
Develop a workshop/course on current 
topic for students, supervisors, faculty, 
and practicing administrators. 
 

 
 
1 workshop developed by 
summer 2014; workshop 
evaluation from attendees is 
positive.   
 

 
 
Deferred to summer 2015 

 Goal 3:   
 
Enhance a culture of 
academic collegiality and 
research collaboration. 

1. Scholarship & research 
is shared among fellow 
educators. 
2. Increased number of 
faculty publications and 
participation in 
scholarship. 
 

1. Encourage faculty and students to 
participate in Academic Symposium 
2. Faculty research and scholarship 
plans are developed and approved. 
3. Brown Bag discussion to be held on 
possible research topics. 

1. Number of LS 
attenders/participators in 
Academic Symposium 
increase 50% from last year. 
2. All LS faculty have 
approved research plan for 
next 2 years. 
3. Brown Bag discussion to 
be held in spring semesters 

1. In fall 2013, students in 
doctoral class (taught by Sr. 
Donna) developed a session 
with panel speakers for pre-
Academic Symposium.  
Attended by other students & 
faculty. (Completed) 
2. Scholarship/research plans – 
(In Process) 
3.  Brown Bag-  (Deferred to 
Spring 2015) 
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 Department Goal (SOE 
Goal Alignment) 

Desired Outcome Activity Assessment Method Dept. Goal/Major Activity 
Status – May 2014 

 Goal 4:  (SOE 2 & 3)  
 
Ensure LS programs 
reflect current thinking 
practice, and meet state 
and national standards 

 1. NETSA standards 
better integrated into 
administrative licensure 
program coursework. 
2. Stronger content/skills 
incorporated into 
coursework for 
superintendent licensure 
program. 
3. Updated Ph.D. program 

1. Review and revise leadership 
admin. Licensure programs for 
compliance with NETSA standards. 
2.  Revise Superintendent program to 
include courses with stronger 
content/skills in curriculum 
leadership, technology, special 
education, & ethics. 
3. Review and revise assessments for 
the school internship experiences.  
4. Review and update Ph.D.in 
Leadership Studies & Curriculum and 
Instruction  program 

1. Student learning outcomes 
created/revised. 
2.  Curriculum mapped in all 
Ph.D. programs; syllabi 
updated. 
3. Embedded assessments to 
be developed. 

1. EDL 852 revised to integrate 
NET Standards (Sue Stoddart) 
2. Curriculum mapping has 
begun in spring 2014 and is in 
Progress (anticipated 
completion Spring 2015)  
3. Deferred to 2014-15 

 Goal 5:   
Increase faculty 
knowledge & use of 
technology in the 
classroom. (SOE 3) 

Technology modeled to 
support student learning. 

Faculty will participate in 
workshops/courses to increase 
knowledge of the use of technology.  

Summary data of 
coursework/workshops 
attended by faculty  related to 
improvement of  technology 
skills 
 

LS faculty participated in 
various workshops to increase 
knowledge of use of 
technology to support student 
learning – reports due next fall 
(In Process) 

 
 

 Goal 6: (SOE 4) 
Strengthen partnerships 
with area schools 
 

Better understanding of 
needs for area schools 

1.Assign full-time faculty to supervise 
interns;  
2. Provide a full-time faculty with 
reduced load to act as LS Field 
Coordinator 

1. FT faculty involved in 
practicum/internships. 
2. LS Field Coordinator 
Assigned 

1.Full-time LS faculty 
supervised 
practicum/internships in state 
(from 3 to 2 this year, due to 
Dan Maloney’s death and no 
replacement) 
2. Full-time faculty, Dr. 
Eickholt, served as LS Field 
Coordinator in 2013-14 and 
supervise all internships and 
evaluate superintendent 
portfolios. (Completed) 

 



96 
 

96 
 

 
Section 3: Ph.D. Program Accomplishments 

 
1. Successful DPI and NCATE accreditation visits for the Ph.D. in Educational Administration. 
2. Began Ph.D. Program Review – will continue through 2014-2015 Academic Year. 

 
Section 4: Ph.D. Program Challenges 
 

1. Faculty:   
a. Urgent need for full-time faculty with strong statistics background to teach doctoral level 

advanced quantitative research courses and serve as a methodologist on dissertation 
committees.   We experienced disappointing results with adjunct faculty for two years now.  
In 2013-14, to address this problem, we invited Dr. Jon Nicoud, who taught statistics for 
Marian for years but retired from Marian last year, to work with EDL 903 students (creating 
their major ideas and proposals).  He has also been volunteering his time on dissertation 
committees to help us in the short term. However, he has indicated that he will not be 
continuing indefinitely.  

b. Dissertation advising/chairs:  Due to the untimely death of Dan Maloney and the departure of 
Dr. O’Toole, we began the school year without enough full-time faculty to teach critical 
courses and serve as chairs on dissertation committees.  Dr. Bugenhagen was released 50% to 
serve in another role at the university.  As a result, dissertators were delayed because we have 
so few full-time faculty in the doctoral program to chair committees.   
 

  During the year, we hired Dr. Sarah Chace as a full-time doctoral faculty to begin  in 
 January.  This helped the situation.   Our workload policies accommodate reasonable 
 expectations for faculty; however, the number of students at or near dissertation level 
 indicates that we need an additional faculty in Leadership Studies.     
 
 We plan to continue to request an additional faculty assigned primarily to the doctoral 
 program.  
 

2. Enrollments:   
We continue to be concerned about the enrollments for the program.  We have a unique 
Leadership Studies program that  no other university offers, yet almost all our current doctoral 
students indicate that they had never heard of our program , except by referral or by accident.    
 
SOE plans to hire a Graduate Advisor, hopefully, by July 1, 2014, to assist in recruiting, pre-
admission advising that includes face-to-face Information Sessions to encourage students to come 
into the program.  This person will work collaboratively with Admissions to strengthen our 
recruitment.   
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Section 5: Student Learning Outcomes / Summary Outcome Assessment Report 

Table 15: Leadership Studies Ph.D. Program Assessment Plan 

(Note: This assessment plan is being revised – (revisions started spring 2014 and will be completed spring 2015). 

Outcome 1: Have substantive knowledge of the field 
 
Knowledge and Skills 

Demonstrate knowledge of theories, analytical frameworks, empirical results, and ideas of the field 
Demonstrate an understanding of major controversies or theoretical positions 
Demonstrate an understanding  of a historical perspective on the field & its evolutions 
Demonstrate an understanding of the nature of particular claims and theories. 

Habits of Mind to 
Demonstrate  

Curious about how others have thought about an area 
Read partly to get more substance and partly to identify the growth points of a field 
Keep up with developments in the field in and outside of one’s own area and course readings 

Outcome 2: Think theoretically and critically 
 
Knowledge and Skills 

Distinguishes conceptual and analytical from empirical issues 
Understands different theoretical perspectives and what each illuminates and obscures 

Reads broadly from the offered readings, and other fields, seeking connections that are not at first 
obvious 
Compares across traditions of research and allied philosophical traditions 

 
Habits of Mind to 
Demonstrate 

Has humility to respect prior work, courage to question accumulated wisdom. 
Aware of my assumptions and have the disposition to examine them critically. 
Discriminates between knowledge and belief 
Willing to change my mind based on argument or evidence 

Outcome 3: Frame fruitful ideas & dialogue on course materials 
 
 
Knowledge  
and Skills 

Understands issues in the field (Where are gaps or unexamined issues?  Where is controversy? Where is 
something that needs to be challenged?) 
Reads literature beyond course assignments and in related fields 
Able to articulate researchable questions. 
Formulates hypotheses and hunches 
Connect my work to that of others 
Identify critical elements of problems. 

Habits of the Mind to 
Demonstrate 

Have passion for the ideas but dispassion for scholarship (genuine curiosity or desire to develop a 
careful, analytical contribution to a problem.) 
Willing to take intellectual risks 

Outcome 4: See research as socially situated 
 
Knowledge & Skills 

Aware of different people or groups who have worked on related issues 
Understands the history of my research tradition or field.. 
Connects the purposes of work to the work of others (for example, challenging, adding, shifting, 
refuting) 
Keeps up with the literature in course readings or my field 
Grounds questions in practice as well as theory & literature of the field 

 
Habits of Mind to 
Demonstrate 

Sees criticism as contributing to the quality of my work & beyond coursework 
Views work as a contribution to an ongoing conversation & seek that conversation outside of coursework 
Recognizes and use local knowledge in the inquiry process 
Is sensitive to different discourses in the design, conduct, and communication of research in different 
settings & with different audiences 
Sees research as part of an ongoing conversation. 
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Outcome 5:  Design Research: Joins research problems to appropriate methods of inquiry 
 
 
 

Looks for different sources of data. 
Match questions to kinds of information needed 
Conceptually map aspects of the readings, developing methods to address particular aspects of the map 

Knowledge & Skills Knowledgeable of different methodological traditions and orientations 
Understand central conceptual constructs (for example: dependent & independent variables, change, 
comparison) 
Know and use different methods of data collection 

 
 
Habits of the Mind to 
Demonstrate 

Able to conceptually map aspects of the inquiry & develop methods to address particular aspects of the 
map 
Able to create frameworks 
Has intellectual honesty and integrity, respecting settings and participants in course and setting up 
participation to investigate, not merely support, belief. 
Seek and use criticism 
Choose methods without partisan loyalties, matched instead to intention and question 
Seek methods, designs, instruments from others’ work 

Outcome 6: Collect and analyze data 
 
 
Knowledge and Skills 

Proficient in the use of data analysis 
Proficient in the use of standards of evidence 
Proficient in the use of different methods of data analysis 
Demonstrate an knowledge of sources of ideas and uses of literature 
Demonstrate writing using the mechanics of APA  
Writing for professional conferences, publications or with faculty  

 
Habits of Mind to 
Demonstrate  

Open to surprise 
See and use criticism 
Look for disconfirming evidence, considering alternative interpretations or explanations. 
Use the literature to help develop explanations; balance such use, neither directly importing others’ 
ideas nor using unnecessary invention 

Outcome 7: Communicate with various audiences about research 
 
 
 
Knowledge 
&  
Skills 

Address different audiences 
Demonstrate ways to use different genres and forms (for example: essay, empirical article, case study, 
conceptual analysis, etc.) 
Know what constitutes “findings” or “products” of particular programs of research 
Understands the kinds of claims being made and what are effective means of presentation and 
provision of evidence 
Write well, generally and technically (using APA) 
Persuade and argue using evidence of the field 
Structure arguments using evidence of the field 
Participate in oral presentation, debate, or dialogue 

 Examine ways in which the research activity is a form of dissemination 
 
Habits of the Mind to 
Demonstrate 

Seek opportunities to present draft analyses or arguments and revise as a result of listeners’ reactions  
See and use criticism 
Expect the revision that writing and rewriting entail 
Have respect for language; use caution in introducing new terms; take care in creating needed ones 
Sensitive to different discourses in the design, conduct, and communication of readings 
See research as contributing to an ongoing conversation 
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Section 6: Ph.D. Program Assessment Executive Summary 
 
The Ph.D. Program Outcomes, Curriculum, and Assessment are undergoing a review, which began in 
spring of 2014.  At this point, the only assessment method was a GPA progress check, proposal 
acceptance and the dissertation at the end of the program.  
 
We anticipate having a revised set of program outcomes and a complete updated assessment plan once the 
curriculum revisions have been made.   
 

 

PART IX: Institute of Professional Development 

Section 1: Institute of Professional Development (IPD) Program Overview  
 
Mission Statement: The Institute of Professional Development provides leadership in creating 
professional development opportunities for educators to assist them in implementing best practices in 
their schools to educate students for the 21st century and beyond. 
 
Marian University’s Institute of Professional Development offers a comprehensive and inclusive 
approach to professional development of educators by providing access to high quality graduate-level 
professional development at an affordable cost. Professional development is offered in a variety of 
formats including online courses, face-to-face courses, workshops, and in-services. All courses offered for 
credit are applicable for Wisconsin Department of Public Instruction (DPI) license renewal. 
 
IPD highlights 

• Courses and workshops are offered to meet the individual needs of today’s educators.  Topics 
may include differentiation, co-teaching, Common Core State Standards, assessment, technology, 
teacher effectiveness and more. 

• IPD works with many surrounding school districts to provide in-service opportunities, developed 
around the needs of each educational community, with the opportunity for teachers and 
administrators to earn graduate credits.  These professional development opportunities are geared 
toward school improvement and enhanced student learning.  

 
Section 2: Institutional of Professional Development Annual Goals 
 

1. Restructure the data collection for IPD to accurately reflect data. 
2. Continue to update course offerings and professional development that develop and improve 

educators’ 21st century knowledge and skills. 
3. Increase professional development opportunities for K-12 Schools and the Educational 

Community. 
4. Develop positive community relationships with area schools, teachers, and communities. 
5. Propose a new program to promote growth.
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Table 16: IPD Program 2013-14 Annual Goals – Outcome/Activity and Assessment/Status Chart 

Department Goal (SOE 
Goal Alignment) 
 

Desired Outcome Activity Assessment Method Dept. Goal/Major Activity 
 End of Year June 2014 

1. Restructure the data 
collection for IPD to 
accurately reflect data 
(SOE 1 & 2) 

Specific data that is 
accurate and collected in 
a timely manner 
 

Change the analysis cycle so 
that head counts and courses 
are correctly identified 
Change course titles to reflect 
IPD in the course 
identification number 

Analyze reports and determine if 
all data is being reflected 
Spreadsheet reflecting new course 
numbers 

On target to have new recording system for fall 
2014 
Still working on changing course number to reflect 
IPD 

2. Continue to update 
course offerings and 
professional 
development that 
develop and improve 
educators’ 21st century 
knowledge and skills. 
(SOE 3) 

Technology modeled to 
support educator 
learning 

IPD faculty attends and 
participates in state and 
national conferences to 
update skills. 
Continue to revise courses 
and syllabi to include 
technology component 
 

Summary data of 
coursework/workshops attended 
by faculty related to 21st century 
skills 
Summary data of new courses and 
course revisions related to 21st 
century skills 
Summary data of new or revised 
professional development related 
to 21st century skills 

Various faculty attended workshops to increase 
skills in this area 
Added iPad classes online 
Ran parallel tracks of educational technology 
classes for educators to take the class as 
professional development and not degree seeking 
Added new professional development in science 
based on the new science standards 
 
 

3. Increase professional 
development 
opportunities for K-12 
Schools and the 
Educational Community 
(SOE 4) 

Provide professional 
development training 
and assistance to 
educators in K-12 
settings 

Meet with school districts to 
determine professional 
development needs 
Keep K-12 community 
informed about state and 
national initiatives and 
provide professional 
development in these areas 

Summary data on number of 
professional development offered 
Feedback and evaluations from 
area schools and faculty on 
growth and improvement 

Offered workshops in co-teaching, educational 
technology, assessment, PDPs, science education 
In progress: email list to reach educators so they are 
aware of our offerings, better website access to 
IPD, online registrations for IPD courses 
Working with 4 new districts and have 3 new 
MOUs for next school year 
Offering two full days of science education 
professional development in August 
Dr. Pennell, Dr. Hameister, Dr. Shaw, and Dr. 
Kneser all provided in-district professional 
development during the 2013-14 school year. 
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Department Goal (SOE 
Goal Alignment) 
 

Desired Outcome Activity Assessment Method Dept. Goal/Major Activity 
 End of Year June 2014 

4. Develop positive 
community relationships 
with area schools, 
teachers, and 
communities (SOE 5) 

Provide support and 
assistance to K-12 
community and Marian 
University faculty  in 
writing state and federal 
grants 

Seek opportunities to help  
K-12 community to write 
state and federal grants 
 
 

Data summary on number of 
grants written and number of 
proposals accepted 

Currently principal investigator for one grant and 
consultant for two additional grants 
Writing two charter school grants for School year 
2014-15 
Writing one Title IIB grant with UW-Madison 
Writing NOYCE Grant for STEM teacher 
education 

5. Propose a new 
program to promote 
growth (SOE 6) 

Model good professional 
development for 
administrative teams to 
take back and use for 
professional 
development in their 
districts 

Faculty presents current 
topics once per month to 
administrative teams. 
Administrative teams 
replicate the topic and 
professional development 
with their staff back in their 
district 

Evaluations of professional 
development 
Number of administrators in 
attendance at sessions 

In progress: monthly Friday meetings for K-12 
administration teams to receive quality professional 
development 
Working on good marketing strategy to get the 
administrative teams to Marian University 
Have completed an email data base for all 
administrators in CESA 5, 6, and 7.  
Want to hold first Friday meeting in October. 
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Section 3: Institute of Professional Development Program Accomplishments 

 
1. 97 courses offered for 203 credits; 774 students enrolled for 1,564 total student credit hours producing 

$275,455. 
2. Workshops and in-services generated $29,480 revenue with a net of $12,645.50 for an IPD overall total 

of $288,100.50. 
3. Courses were offered in the areas of art education, educational technology, special education and at-risk 

education, teacher effectiveness, leadership, and literacy.  These courses were taught by 8 SOE faculty 
members and 14 adjunct faculty members. 

4. Through IPD, Marian University faculty provided K-12 outreach to 20 different public or private 
schools and districts.  IPD connected with 7 new schools or districts this year.  As part of K-12 outreach 
three conferences were brought to the University campus.  AppFest, August 5 – 8, 2013, brought 122 
educators to campus to improve their technology literacy.  Ed Camp, November 2, 2013, brought 62 
educators to campus for a free learning experience.  This professional development opportunity allowed 
educators to be in charge of their own professional development and was focused on implementation of 
technology. The third conference was The Next Generation Schools Conference. This was attended by 
80 educators and was focused on future and current innovations in k-12 education. 

5. IPD is now offering three options for professional development:  workshops (fee per registrant), in-
services ($125 per hour), and graduate credit ($250 per credit).  Dr. Toni Hameister and Dr. Deb Kneser 
offered the first workshop for IPD on November 1, 2013, Introduction to Co-Teaching in the Inclusive 
Classroom.  

6. CESA 6 is holding their Next Generation School Symposium on March 18th (full day) and pre-
conference on March 17th (half-day) in the Stayer Center.   This is a new conference for IPD. 

7. Dr. Deb Kneser has successfully written three grants for professional development: 
o Planning grant for Catalyst Charter School, New London School District. The grant is paying for 

one teacher to complete the DIAL program to become an alternative education teacher for the 
school. The school also enrolled 13 teachers in the 3 required courses to add on the alternative 
education licensure through DIAL.   

o Implementation grant for Next Generation Academy, New London School District. This grant is 
paying to hire an educational consultant from Marian University ($25,000). 

o Adams/Friendship Math and Science Partnership grant.  This grant is a three year grant that is 
hiring a math coach for 20 days per year for three years and 6 credits per summer for three years 
for high school math teachers.  Year 1: 20 days X 7 hours X $125 per hour = $17,500 and 27 
teachers X 6 credits x $250 per credit = $40,500 to be billed summer 2014.  

Section 4: Institute of Professional Development Program Challenges 

 
1. Trying to start a monthly ½ day seminar to invite CESA 5, CESA 6, and CESA 7 administration to 

attend professional development on “hot” topics in education today.  Professional development will be 
provided by SOE faculty.  Administrators will be able to take the information back to their school 
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districts. This will provide quality professional development for K-12 and will allow Marian University 
to have contact with school districts in our area.  
o Target is October 2014. 
o Have built an email data base to invite administrators 
o Need a budget to also mail information, too much of our email goes into spam and is never 

viewed by the educators 
o We have to find a quality way to invite administration to attend, getting administration to campus 

will help all programs in the SOE 
2. No one can find us… 

o Working with Stacey Akey to build a quality email list, however most Marian University email 
goes into spam at school districts 

o Need to set up an easily accessible web page, no one can find IPD page 
o Need a budget to find other means to market professional development 
o Require a solid marketing plan 

3. Working on online registration for workshops and classes 
o Without online registration we cannot sign up anyone for workshops 
o Students have to do too much paperwork to just enroll in a professional development class – the 

system has to change. 
 

PART X: Early Childhood Center Annual Report 
 
The Early Childhood Center continued a path of excellence set forth in the mission and vision of Marian 
University.  Janell Nielsen as Director and Barb Tengesdal as coordinator for the School of Education navigated 
through a successful 5 year NAEYC accreditation and a successful collaboration with Fond du Lac School 
District running a 4K afternoon program. 
 
NAEYC Accreditation: 
Achieving NAEYC 5-year Accreditation was a milestone for this staff. 
The Early Childhood Center staff worked throughout the summer and fall of 2013 to prepare for a highly 
difficult to achieve 5 year re-accreditation of the NAEYC Academy.  Creating electronic portfolios for both 
morning and afternoon programs, and an extensive administrative/program portfolio proved challenging but 
rewarding.  The Early Childhood Center received 8 out of 10 commendations meaning achieving 100% on 
criteria.  This is a remarkable score.  The Center is now accredited until 2019. This is a difficult accreditation to 
achieve and means that the ECC is a 5 star program in Wisconsin’s Youngstar system making us eligible for a 
25% higher reimbursement rate for Child Care Shares program. 
 
Technology: 
Working with the School of Education, the ECC obtained nine generation one IPad’s to replace the outdated 
computers.  The new technology is expanding curriculum in many ways.  The many Apps available allowed a 
translation program to be used with a non-English speaking 4K child and expanded her ability to participate. 
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Family Involvement: 
Engaging families in all activities is key to a high quality early childhood program.  The ECC has held fall and 
spring parent/teacher conferences, numerous field trips, Pizza party, Thanksgiving feast, Christmas program, 
and a wild campus search for the Gingerbread man!  Teacher Kelly Schisel has developed Shutterfly pages for 
parents and staff to post pictures of what classes are doing each week.  It is a great way to keep families 
connected and document curriculum activities. A Parent survey conducted showed a high level of satisfaction 
with the curriculum, staff and programs. 
 
4K: 
The ECC has joined with Fond du Lac School District to offer a 4K classroom for the 2013-14 school year.  
This program complements our traditional ½ day morning programs and full-day child care options.  We serve 
16 children M-TH from 12:00-3:45 pm.  The ECC is considered a “model 3” program which receives $2631 per 
child in return for providing our own qualified teaching staff.  Janell Nielsen the contracted Director of the ECC 
also serves as the 4K teacher and attends monthly meetings and trainings with the District. 
 
Curriculum Planning: 
Changes have occurred with how teachers plan curriculum and aligned with WMELS state standards.  Themes 
are used, concept webs developed, reflective questions and vocabulary identified and hands-on activities 
developed to challenge and assess child outcomes.  This has become a great model for pre-service teaching 
students to observe and participate in.  Assessment strategies will be the focus for the 2014-15 school year staff 
training and professional development. 
 
Marian Student Participation: 
Serving as a lab school for Marian students, over 175 hours have been logged by students doing a variety of 
observations or practicum activities.  Besides these hours additional work was completed as follows: 

• 8 Work-study  students as “child care teachers”- 4 ECE, 3 nursing , 1 Social Work 
• 1 Clinical practice student teacher in the Fall semester 
• ECE 101- Child Development students studied 11 children doing in-depth authentic assessment 

portfolios that included: skills checklist, PALS, home-study, language samples and 15 hours of 
observation at the Center. 

• 7 Field Experience students ( 3 in 010, 1 in 020, 3 in 040) 
• ECE 302 methods students – February 17-21  (transportation theme) & April 28-May 2 

(Rainforest theme) participated as lead teachers- curriculum planning, assessments linked with 
core standards, and setting up learning environments that inspired learning in our youngest 
Marian University students. 

 
Fall 2014 Enrollment: 
To date we have 19 registered for T & TH mornings, 18 for M, W, F mornings, 17 in the 4K afternoon class.   
The center also offers wrap-around childcare to support students and staff needing a full-day option for care. 
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Marian Staff involvement: 
The University staff has been incredible this year- reading to children each month and hosting a book drive in 
November.  So many wonderful storytellers are in our midst! 
 
4K Program:  
The ECC has joined with Fond du Lac School District to offer a 4K classroom for the first time during 2012-13 
school year.  This program was highly successful and complemented our traditional ½ day morning programs 
and full-day child care options.    The ECC is considered a “model 3” program which receives $2631 per child 
in return for providing our own qualified teaching staff.  Janell Nielsen the contracted Director of the ECC also 
served as the 4K teacher.   
 
Financial Reporting: 
The ECC finished the 2013-14 year with income exceeding projections.  Janell Nielsen held spending down as 
asked by the Marian University administration.   
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Appendix A: SOE Year at a Glance 

Table 17: School at a glance for 2013-2014 Academic Year 

MARIAN SCHOOL OF EDUCATION at a Glance 
  Academic Year 2013-2014 
  

        ACADEMIC OFFERINGS 
   

DEGREES AWARDED 
   

UNDERGRADUATE MAJORS 

   

MAJOR ’13-
14 

  Early Childhood-Elementary Education 
  

PHD 6 
  Elementary-Middle Education 

   
M: EDL 47 

  Middle-Secondary Education Programs 
  

M: DIAL 20 
  General Education 

   
M: ET 53 

  MINORS 
   

M: GE 1 
  Athletic Coaching Education 

   
M: TE 2 

  Religious Education 
   

Grad: OT 14 
  

    
EC/EE 10 

  GRADUATE PROGRAMS 
   

EM 5 
  Certificate - Online Teaching 

   
GE 5 

  
MAE or License - Teacher Education 

  

TOTAL 16
3 

  MAE – Educational Technology 
       MAE – Education Leadership 
   

STUDENT CHARACTERISTICS 
  MAE – Differentiated Instruction for At-risk Learners 

 
STUDENT GENDER  AY 13-14 TRAD MAE PHD 

MAE - Special Education 
   

Men 11.8% 20.0% 46.7% 
Administrative Licensure 

   
Women 88.2% 72.5% 53.3% 

LQ – Alternative Education Licensure 
  

AY Student Enrollment 93 1143 90 
LQ – Director of Instruction Licensure 

      LQ – Director Special Education 
   

STUDENT ETHNICITY TRAD MAE PHD 
LQ – Principal Licensure 

   
African American 2.2% 1.0% 5.6% 

LQ – School Business Manager Licensure 
  

Asian 0.0% 0.4% 2.2% 
PHD -  Educational Administration 

   
American Indian 0.0% 0.5% 4.4% 

PHD -  Leadership Studies 
   

Caucasian 91.4% 90.7% 87.8% 
PHD – Curriculum & Instruction Leadership 

  
Hispanic 5.4% 0.2% 0.0% 

PHD/LQ – Superintendent Licensure 
  

2+ 1.1% 0.0% 0.0% 

 
   

Unknown 0.0% 7.3% 0.0% 
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FACULTY CHARACTERISTICS (Nov 1) 

  ’13-14 
  

MAJORS (Annual Undup.) ’13-14 
  TOTAL FACULTY 48 

  
UNDERGRADUATES    

  Full Time & Pro Rata 20 
  

PRE - Early Child.-Elem. Ed. 47 
      % Professor 35% 

  
PRE - Elem.-Middle Ed. 36 

      % Associate Professor 10% 
  

Early Child.-Elem. Ed. 38 
      % Assistant Professor 45% 

  
Elem.-Middle Ed. 23 

      % Instructor 10% 
  

General Educ./Other 2 
  Gender - % female 75% 

  
GRADUATES   

                     % male 25% 
  

Alternative Ed 18 
  % with doctorate 75% 

  
Educ. Leadership 95 

  TRAD MAJORS per FT Faculty 7.3 
  

General Educ./Other 3 
  GRAD MAJORS per FT Faculty 32 

  
Teacher Dev. & Ed. Tech. 170 

  
    

Online Teaching 5 
  AVG CLASS SIZE ’13-14 

  
Special Ed 66 

  Undergraduate 7.9 
  

At-Risk Learners 19 
  Graduate 7.6 

  
Teacher Educ. 109 

  
    

DOI Licensure 24 
  

    
Principal Licensure 40 

  
    

PhD Programs 91 
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Appendix B: Scholarship/Creative Work 
 

1. Presentations at national meetings sponsored by professional organizations: 

Boers, D.  (2013). Milwaukee movers: James Groppi/Vel Phillips. Paper presented at the annual 

meeting of the Association for the Study of African American Life and History, 98th Annual 

Convention, Hyatt. October: Jacksonville, FL 

http://citation.allacademic.com/meta/p665418_index.html 

Boers, D.  (2014). Abolition impact in the case of Joshua Glover, National Association of African 

American Studies & Affiliates (NAAAS) Annual National Conference. February: Baton Rouge. LA 

(cancelled due to weather) 

Bugenhagen, M., & Harding, H. (2013).  Becoming resilient: playing at the growth edges.  International  

Leadership Association International Conference. October: Montreal, CN.  

Bugenhagen, M., Matkin, G., Murphy, S., & Moss, J. (2013).  Leadership education as doctoral 

study:  What does this really mean? International Leadership Association International Conference. 

October: San Diego, CA. 

 Chace, S. (2014). Leadership learning: A case study on influences of a leadership training program on 

one group of urban school superintendents. McDonough Leadership Conference, Marietta 

University. April: Marietta, OH 

Dallmann-Jones, A. (2014). Keynote Address. Fixing public education. National At-Risk Education 

Network Annual Conference. April: Baltimore MD. 

Hameister, T., Hoffmann, M., & Shaw, K. (2014). Mobile application evaluation. Florida Educational 

Technology Conference. January: Orlando, FL. 

https://sites.google.com/site/mobileapplicationevaluation/ 

Hameister, T., Hoffmann, M., & Shaw, K. (2014). Mobile application evaluation. Florida Educational 

Technology Conference. January: Orlando, FL. 

https://sites.google.com/site/mobileapplicationevaluation/ 

Hoffmann, M., & Shaw, K. (2014). Heads or tails, should you flip your class? Florida Educational 

Technology Conference. January: Orlando, FL. 

http://maliahoffmann.wikispaces.com/Flipped+Classrooms 

Hoffmann, M., & Shaw, K. (2014). Creating ePublications on mobile devices. Florida Educational 

Technology Conference. January: Orlando, FL. https://sites.google.com/site/epubworkflow/ 

Kneser, D.  (2014). Connecting science and inquiry with the common core ELA standards. Presentation 

at STEM National Conference. May: New Orleans, LA.  

http://citation.allacademic.com/meta/p665418_index.html
https://sites.google.com/site/mobileapplicationevaluation/
https://sites.google.com/site/mobileapplicationevaluation/
http://maliahoffmann.wikispaces.com/Flipped+Classrooms
https://sites.google.com/site/epubworkflow/


109 
 

109 
 

Linskens, J. (2013). iPad® applications for the struggling reader [Concurrent Session]. International 

Society for Technology Education (ISTE) National Conference. June: San Antonio, TX.  

Linskens, J. (2013). Using the iPad® for effective teaching and learning for beginners [Workshop]. 

Campus Technology Conference. July: Boston, MA. 

Linskens, J. (2013). Advanced uses of the iPad® for effective teaching and learning [Workshop]. 

Campus Technology Conference. July: Boston, MA. 

Linskens, J. (2013) Using digital storytelling on the iPad® to foster key skills [Webinar]. December: 

Simple K12. 

Linskens, J. (2014). Integrating iPads for math intervention [Workshop]. Florida Educational 

Technology Conference (FETC). January: Orlando, FL. 

Linskens, J. (2014). iPad® apps for language arts [Workshop]. Florida Educational Technology 

Conference (FETC). January: Orlando, FL. 

Linskens, J. (2014). Science apps for middle and high school [Featured Session]. Florida Educational 

Technology Conference (FETC). January: Orlando, FL. 

Linskens, J. (2014). Secondary appShare [Featured Session]. Florida Educational Technology 

Conference (FETC). January: Orlando, FL 

Linskens, J. (2014).  iPad® applications for the struggling reader [Webinar]. April: Simple K12. 

Michlowski, A.  (2013). The instructor factor in building virtual learning communities – Kappa Delta 

Pi Convocation. October: Dallas, TX 

Nienhaus, C. (2013). Heavens and earth: A Jewish creation story as a teaching metaphor. The 

International Organization of Social Sciences and  Behavioral Research. October: Las Vegas, NV 

 International Reading Association (IRA) 2014 Annual Convention New Orleans, LA. Research Poster 

Presentation. Epistemic Beliefs Underpinning Discourse: A Multi-Case Study. 

 Literacy Research Association (LRA) 2013 Annual Conference, Dallas, TX. Paper presentation: 

Epistemic Beliefs Underpinning Discourse: A Multi-Case Study. 

Shaw, K. (2013). iTunes U from start to finish. International Society for Technology in Education 

Conference. June: San Antonio, TX. https://itunes.apple.com/us/course/iste-itunes-u-ibooks-

author/id664659256 

Stoddart, S. (2014). Educational crossroads: Preparing teachers for 21st century learners. Paper 

presented at the Society for Information Technology in Teacher Education (SITE), March: 

Jacksonville, FL. 

 

 

 

https://itunes.apple.com/us/course/iste-itunes-u-ibooks-author/id664659256
https://itunes.apple.com/us/course/iste-itunes-u-ibooks-author/id664659256
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2.  Presentations at state or regional meetings sponsored by professional organizations: 

Breunig, T, & Bugenhagen, M., (2013).  Establishing a constructive leadership theory from traditional 

leadership approaches.  Midwest Academy of Management Annual Meeting.  October: Milwaukee, 

WI. 

Dallmann-Jones, A., (2014). Keynote Speaker. Rising above the ashes of ordinary education. 

NARENWICH Annual Conference. March: Stevens Point, WI. 

McElvray, L.J., Gambrell, K., Miller, J., Harding, H., Postier, J., & Bugenhagen, M. (2013).  Panel: 

Complexity and developing leadership – Where should research be headed? Midwest Academy of 

Management Annual Meeting. October: Milwaukee, WI. 

Hameister, T.  (2013). The technology supported inclusive classroom. State Leaders Advancing 

Technology in Education (SLATE) Conference. December: Wisconsin Dells, WI. 

Hameister, T. & Ibarren, J. (2014). How do ELLs fit in a multi-level system of support? Response to 

Intervention (RTI) Summit Meeting. March: Green Bay. WI.   

Hameister, T., Kneser, D., & Shaw, K. (2014). Building collaboration: A deeper look at the IHE mini-

grants. DPI IHE Mini-Grant 2014 Spring Institute. May: Green Bay, WI. 

Kneser, D. (2013) Presentation at Math and Science Partnership Meeting, DPI, December: Wisconsin 

Dells, WI. 

Linskens, J. (2013). Teaching in a BYOD world [Concurrent Session]. Wisconsin Business Educators 

Association (WBEA) Annual Conference. October: Madison, WI. 

Linskens, J (2013). Teaching in a BYOD world [Concurrent Session]. School Leaders Advancing 

Technology Education (SLATE) Annual Conference. December: Wisconsin Dells, WI. 

Linskens, J. (2013). iSee, iDo, iLearn on iPads: Applications and uses in the classroom [Hands-on 

Session]. School Leaders Advancing Technology Education (SLATE) Annual Conference. 

December: Wisconsin Dells, WI. 

Linskens, J. (2013). Teaching in a BYOD world [Concurrent Session]. Minnesota TIES Annual 

Convention. December: Minneapolis, MN. 

Linskens, J. (2013). Free tools for project based learning and authentic assessment [Concurrent 

Session]. Minnesota TIES Annual Convention. December: Minneapolis, MN. 

Linskens, J. (2013). Using iPads as dynamic teaching tools [Workshop]. Minnesota TIES Annual 

Convention. December:  Minneapolis, MN. 

Linskens, J. (2013). iPad applications and uses for administrators [Workshop]. December: Minnesota 

TIES Annual Convention. December: Minneapolis, MN. 

Linskens, J. (2014). Teaching in a BYOD world [Workshop]. Illinois Computing Educator (ICE) 

Annual Convention. February: Pheasant Prairie, IL. 
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Linskens, J. (2014). iPads: Applications & uses for administrators [Workshop]. Illinois Computing 

Educator (ICE) Annual Convention. February: Pheasant Prairie, IL. 

Linskens, J. (2014).  Just apps for 6-12 [Concurrent Session]. Western Wisconsin Educators 

Convention (WWEC). February: LaCrosse, WI. 

Linskens, J. (2014).  Any device will do [Concurrent Session]. Western Wisconsin Educators 

Convention (WWEC). February: LaCrosse, WI. 

Linskens, J. (2014). Using iPads as a dynamic teaching tool [Concurrent Session]. Wisconsin 

Educators of Media and Technology Association (WEMTA) Annual Conference. March: 

Wisconsin Dells, WI. 

Linskens, J. (2014). iTunesU: Ideas you’ll flip over [Concurrent Session]. Wisconsin Educators of 

Media and Technology Association (WEMTA) Annual Conference. March: Wisconsin Dells, WI. 

Linskens, J. (2014). Teaching in a BYOD world [Concurrent Session]. Wisconsin Educators of Media 

and Technology Association (WEMTA) Annual Conference. March: Wisconsin Dells, WI. 

Postier, J. & Bugenhagen, M., (2013).  The complexity of intercultural development. Midwest Academy 

of Management Annual Meeting. October: Milwaukee, WI. 

Nienhaus, C. (2013). Teaching the Faith to our Children and Youth. Milwaukee Archdiocese Districts 

6, 7, 8 Catholic School Teachers (2 presentations). 

Pennell, C. University of Wisconsin Reading Research Symposium (2014), Milwaukee, WI.  Research 

Poster Presentation, The Epistemic Climate in a Dialogically Organized Reading Intervention  

Pennell, C. (2014) Wisconsin State Reading Association (WSRA) Annual  Convention, Milwaukee, 

WI. Workshop Presentation, Facilitating Accountable Talk in the Early Childhood Classroom. 

 Pennell, C. (2014). Poverty, access, and children’s literacy development. Marian University Academic 

Symposium. Fond du Lac, WI. 

Shaw, K., & Gorman, S. (2014). Create and innovate with iTunes U. Wisconsin Educational Media and 

Technology Association Conference. Wisconsin Dells, WI.  

Shaw, K. (2014). Professional development with open educational resources. Illinois Computing 

Educators Convention. St. Charles, IL. https://sites.google.com/site/openprofessionaldevelopment/ 

Shaw, K. (2014). Creating ePublications on mobile devices. Northwest Council for Computer 

Education Conference. Seattle, WA.   

Tengesdal, B. (2013). The use of role play kits to support imaginative fantasy play. Valley-AEYC 

Super Saturday Conference.  November: Kimberly, WI. 

Watry, D. (2014).  Marian edTPA program development. Wisconsin Association of Colleges of 

Teacher Education WACTE Presentation May 2014 on  

https://itunes.apple.com/us/course/wemta-presentation-create/id844321319
https://sites.google.com/site/openprofessionaldevelopment/
http://ncce2014.ncceconnect.org/F201+%C7%80+Creating+ePubs+on+Mobile+Devices+%C7%80+Kristi+Shaw
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3.  Professional associations you were actively involved (officer, committee member, journal review 

board, etc.): 

Boers, D.  National Association for Multicultural Education (Officer) 

Bugenhagen, M. Midwest Academy of Management – 2013 Annual Meeting Program Chair; President 

October 2013-2014 

Bugenhagen, M. Editorial Board: Journal of Student Affairs Research and Practice, National 

Association for Student Personnel Administrators.  2011-2014 

Bugenhagen, M. Editorial Management Board: Journal of Leadership Education, Association of 

Leadership Educators; 2014-2017 

Bugenhagen, M. Manuscript Reviewer: Journal of Student Affairs Research and Practice 

Linskens, J. (August, 2013) Florida Educational Technology Conference – Presentation Reviewer. 1105 

Media and Florida Technology Conference. Orlando, FL. 

Michlowski, A.  Kappa Delta Pi Alpha Delta Theta Chapter Counselor and Doctoral Dissertation 

Reviewer 

Michlowski, A.  Article Reviewer of  T.H.E. Online Journal 

Michlowski, A.  ISTE paper proposal reviewer 

Michlowski, A.  Member of the Equity Advisory Panel of the (Pearson) National Testing Service 

Nienhaus, C. Board member, TYME OUT Youth Ministry and Retreat Center 

Nienhaus, C. Board member, Greater Milwaukee Catholic Education Consortium (GMCEC) 

Nienhaus, C. Member, Archdiocese of Milwaukee continuing Formation Commission 

Nienhaus, C. Member (Flautist), Fond du Lac Symphonic Band and Symphonic Band Flute Choir 

Pennell, C.  Wisconsin State Reading Association – Early Childhood Literacy Committee 

Pennell, C.  Wisconsin State Reading Association – Peer Reviewer for WSRA Journal 

Pennell, C.  DPI – Common Core Committee for Higher Ed (pending) 

Shaw, K. (2013-2014). Board member for non-profit Global Science Institute [STEM integration 

organization]. 

Shaw, K. (2013). Reviewer for conference proposals. Florida Educational Technology Conference.  

Stoddart, S.  American Association of Colleges for Teacher Education (AACTE) – Paper/Presentation 

Reviewer for National Conference. 

Tengesdal, B.  AACTE- Peer reviewer for Current Issues in Education Publications 

Tengesdal, B.  North East WECCP (collaborating partners) Leadership team 

Tengesdal, B.  Valley AEYC- Tour of Schools 10/16 – Took Marian 12 University Students 

Watry, D. Reviewer for MERLOT: online education resources 
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4. Articles published in a national referred journal: 

Boers, D.  Two articles pending under review 

Barbuto, Jr., J., Bugenhagen, M., & Bovaird, J. (2013).  Testing the antecedents of young adult 

leadership behaviors: A cross-level analysis. Journal of Adult Development. (R&R). 

Dallmann-Jones, A. (2013). Educating for Human Greatness - A New Educational Paradigm. 

Leadership.  Focus. Vol. 30. (pp. 6-8). 

Nienhaus, C.  (2014). Heavens and Earth: A Jewish Creation Story as a Teaching Metaphor. Journal of 

Ecumenical Studies, anticipated publication date: June 2014.  

Nienhaus, C. (Oct. 2013) Nostra Aetate and the Religious Literacy of Catholic Students.  Catholic 

Education: Journal of Inquiry and Practice, 17:1. 

Pennell, C. (2014). In the age of analytic reading: Understanding readers’ engagement with text. The 

Reading Teacher.   

5.  Articles published in journals of national professional organizations (excluding those already counted 

in e above): 

Boers, David (2013). Teachers Make the Difference. Silhouettes Q1(Spring). eJournal of the National 

At-Risk Education Network.  

Bugenhagen, M.J. (2014). Leader Resilience. National Clearinghouse for Leadership Programs. 

6. Books published with national publishers (excluding vanity press): 

Boers, D.  Manuscript under revision 

 Dallmann-Jones, A. (2014). Fixing Public Education. Sarasota FL: Peppertree Publishing. 

DeThomasis, L. & Nienhaus, C. (2014).  The Silent Schism: Healing the Serious Split in the Catholic 

Church, ACTA Publications.  

Kneser, D.  NSTA publishing book March 2014  Introducing Teachers and Administrators to 

the NGSS: A Professional-Development Facilitator’s Guide 

7. One or more chapters in books with national publishers (excluding vanity press and excluding those 

already counted in g above): 

Stoddart, S.  (2014). Chapter in book, Fixing Public Education. Sarasota FL: Peppertree Publishing. 

Tengesdal, B. Finding a Voice for children Advocacy in Action, chpt. 15 in Olsen, G & Fuller, M.L. 

(2014) Home, School Relations working successfully with Parents and Families 5th ed. Pearson 

Education Publishers, Boston, MA 

8. Other creative works that were published or marketed (such as computer software, musical 

compositions, tests, works of art): 

Shaw, K. (2014) Dissertation completed: “Is iTunes U a mobile learning game changer? A study of 

instructional design in mobile learning”  Kristi completed her Ph.D. at Capella University, 
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Minneapolis, MN through their School of Education in the area of Instructional Design for Online 

Learning. 

Tengesdal, B. (2014) Dissertation completed: Handing Over the Torch:  Leadership Transitions Among 

the Boomer Generation in Early Childhood Education.  University of North Dakota in Grand Forks, 

ND with a Ph.D. in  Teaching and Learning: Higher Education Cognate: Human Development 

9.  Proposals written for external funding (i.e., sources outside the unit) that were funded: 

Hameister, T., & Shaw, K. (2013-2016). Assistive technology tools and strategies-preparation for the 

inclusive classroom. IHE Mini-Grant. Three Year, $30,000. 

Kneser, D.  Next Generation Charter School Implementation Grant - $175,000 

Kneser, D.  Catalyst Charter School Planning Grant - $175,000 

Kneser, D.  MSP Grant Adams/Friendship - $145,000 

Kneser, D.  Submitted Next Generation Charter School Implementation Renewal Grant - $150,000 

(4/15/14) 

Kneser, D.  Submitted Catalyst Charter School Implementation Grant - $150,000   (4/15/14) 

Michlowski, A.  Marian Teacher Initiative Project, a DPI Precollege Scholarship Grant 

Michlowski, A.  Dr. Seuss Day- a Literacy Alive! Grant from Kappa Delta Pi ($100) 
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Appendix C - Service 
 

Bugenhagen, M. U.S. Department of Personnel Management, Federal Executive Institute, Charlottesville, VA:  

Adaptive Leadership Course for federal executives. August 2013 

Bugenhagen, M.  U.S. Department of Personnel Management, Federal Executive Institute, Charlottesville, VA:   

Meta-leadership for Inter-Agency Collaboration Course for federal executives. May 2014. 

Bugenhagen, M. - Oakdale Elementary School, Oshkosh School District: Staff Development Program, April 2 

& 16, 2014.  One Big Thing: Overcoming Professional Development Immunity to Change. 

Bugenhagen, M., Outside Reviewer: Tenure and promotion review for Dr. Rachel Clapp Smith, College of 

Business, Purdue University Calumet. 

Hameister, T.  Lakeside Lutheran High School, Professional development plan in Assessment for 

Learning-3 year role out (October 2013, Feb 2014 and July 2014-3 days this school year)-2013-

2014 first year (contract not confirmed for year two or three-waiting on school funding 

confirmation) 

Hameister, T.  Co-Teaching Institutes- Three professional all day workshops available through IPD-co-

taught with Dr. Deb Kneser-(October 2013 and March 2014)-one day was cancelled because of low 

enrollment) 

Hameister, T.  Boys and Girls Club-Presentation for beginning of school semester-Working with 

students effectively-especially at-risk populations (September 2013) 

Hameister, T. Adams-Friendship School District-Math and Charter School grant support-summer 

professional development in assessment, co-teaching and multi-tiered systems of support.  

(June 23rd, 25th, and 26th, 2014) 

Hameister, T.  IHE Grant-Administrator and coordinator of Grant- to provide support services for 

professional learning communities in the areas of Reading Support, Paraprofessional training for 

inclusive classrooms and Co-teaching strategic work  (partnership with North Fond du Lac School 

District).  This is a three year rolling grant. (October 2013-August 2014 (first year) and August 

2014 to August 2016 for second and third year) 

Kneser, D.  Paraprofessional Training for Campbellsport School District.  August 2013 

Kneser, D. Paraprofessional Training for New London School District. January 2014 

Kneser, D.  Charter School Governing Board Training – New London. November 2013 

Kneser, D.  Drafted Catalyst Charter School Charter. December 2013 

Kneser, D.  Professional Development for Project Based Learning – New London. November 2013 

Kneser, D.  Reviewed and verified six Professional Development Plans for K-12 teachers. 2013-14 

Academic Year.  
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Kneser, D.  Coordinated and facilitated 4 teacher visit to Elementary Multiage School in Milwaukee. 

October 2014 

Kneser, D.  Facilitated Instructional Rounds – Adams Friendship School District. March 2014 

Kneser, D. Professional Development on Assessment and UbD - St. Matthews School, Campbellsport. 

February 2014 

Kneser, D. Provided facilitated PDP support for North Fond du Lac School District. April 30, 2014 

Kneser, D. Reviewed STEM Grant Proposals for DPI. April 2014 

Linskens, J. (July 2013). Digital Citizenship in Social Media. Upward Bound (UBMS). Marian 

University, Fond du Lac, WI. 

Linskens, J. (August 2013). Mobile Literacy Tech Splash. Wisconsin Dells School District & 

Innovative Educator. 

Linskens, J. (October 2013).  Thinking Tools: Visual Ranking Tool and App. UW-Oshkosh Google and 

Intel Mini-Summit. Oshkosh, WI. 

Linskens, J. (November 2013). edCamp Fond du Lac. Marian University, Fond du Lac, WI. 

Linskens, J. (December 2013). Salvation Army of the Fox Cities. Appleton, WI. 

Linskens, J. (September 2013 - May 2014). Volunteer Substitute for 6 half-days in Kindergarten and 

First Grade. Badger Elementary School, Appleton. 

Linskens, J. (April 2014). Judging for: Computer & Game Simulation, Digital Video Production. Future 

Business Leaders of America (FBLA) State-wide Competition. Appleton, WI. 

Linskens, J. (August 2013 – June 2014). Volunteer Technology Coordinator , Co-President & Board 

Member. Jurnie’s Shelter Domestic Violence Center. Waupaca, WI. 

Linskens, J. (March 2014 – June 2014). Event Volunteer. Unforgettable Underdogs Animal Rescue. 

Appleton, WI. 

McCord, K.  Science Fair Judge at Faith Lutheran School. Fond du Lac, WI 

Michlowski, A.  Edcamp Milwaukee –May 11, 2013 

Michlowski, A.  Edcamp Oshkosh – August 7, 2013 and August 13, 2014 

Michlowski, A.  Edcamps Fond du Lac – November 2, 2013 

Nienhaus, C. Member of two dissertation committees: Cheryl Passel and Janis Giblin. 

Nienhaus, C. Attended and Participant. The Overlooked Revolution: The Shift in Catholic Teaching on 

the Jews since Vatican II at the US Holocaust Memorial Museum, June 2013 

Pennell, C.  (2014) Wisconsin Department of Public Instruction (DPI) Content Guidelines Committee for ELA 

Shaw, K. (August, 2013). Volunteer at EdCamp Oshkosh. Oshkosh, WI. 

Shaw, K. (August, 2013). Google Apps for Education. St. Mary Springs Academy. Fond du Lac, WI. 

Shaw, K. (August, 2013). SMART Notebook. Freedom School District. Freedom, WI. 
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Shaw, K. (October, 2013). Co-Organizer of EdCamp Fond du Lac. Fond du Lac, WI. 

Shaw, K. (October, 2013). Google for beginners. Green Bay Diocese. Appleton, WI. 

Shaw, K. (October, 2013). Portfolios with Google Sites. Green Bay Diocese. Appleton, WI. 

Shaw, K. (October, 2013). Google Scripts. Green Bay Diocese. Appleton, WI. 

Shaw, K. (2013-2014). Provided service to All Saints Catholic School through volunteering for 

multiple days/events.  

Shaw, K. (March, 2014). Going 1:1 in the K-8 school. Our Lady Queen of Peace. Madison, WI. 

Stoddart, S. (2014) IHE Reviewer / Professional Development Plan Review/Verification for 12 teachers 

Tengesdal, B. (2014) Fox River Academy Charter School- Appleton- Governing Board 

Tengesdal, B. (2014) Current Issues in Education online scholarly article peer reviewer - 1 article 9/26 

Tengesdal, B. (2014) Fond du Lac School District- 4K leadership team 

Tengesdal, B. (2014) First English Lutheran Church- confirmation large group instructor- 

“Communion” 

Tengesdal, B. (2013) SPROUTS (Fond du Lac area) early childhood coordinating council 9/26 

Tengesdal, B. (2013-14) NEWECCP (North East WI Early Childhood Collaborating Partners) 

Leadership team 

Tengesdal, B. (2013-14) Greater Milwaukee Catholic Education consortium 11/1 & 5/14/14 

Tengesdal, B. (2013) WI Innovative School Network 10/16  

Tengesdal, B. (2014) Work with UW- White Water- “ECE Growth Agenda Grant App” 

Watry, D. (2014) CESA 6 – IHE representative for Teacher Effectiveness Project 
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Appendix D - Finance 

Table18: Production Snapshot for 2013-2014 

 

 

The School of Education was asked to do SOE projections for the first time this past year and we projected at an 
accurate rate.  Projections were $2,382,000.00 and production was $2,398,112.00.  This represents a 1% over 
projection for the 2013-2014 school year while staying within our budget for the academic year.  
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Appendix E – Personnel Changes 
 

1. Dr. Deb Kneser – Institute of Professional Development (started July 2013) 
Replaced Dr. Deb Golias, CSA – Moved to Student Engagement (June 2013 and retired June 2014)  

2. Dr. Sarah Chace – Leadership Studies (hired in January, 2014) 
Replaced Dr. Daniel Maloney – Leadership Studies (passed away June, 2013)  

3. Dr. Patrick Saunders – Leadership Studies (starts August, 2014) 
Replaced Dr. John Eickholt – Leadership Studies (retired July 2014) 

4. Ms. Malia Hoffmann – took job at Concordia, Irvine CA  
Not Replaced 
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