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Middle Education 
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Education 
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elementary grade level  
 

 
Elementary level - Any 

Subject, Excluding 
Spelling 

(minor certification with 
permission from the 

reader/evaluator)  
 
 

 
Choice of Middle or 

Secondary level 
 

 
Choice of Elementary or 

Secondary level 
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Purpose of Portfolio 
 
This portfolio is a sample of the work that is expected of a highly qualified teacher.  Through the  
development of this Teacher Work Sample (TWS), you should demonstrate: 
 

• Ability to effectively integrate and apply content from teacher education and subject area  
      courses to a classroom setting,  
 

• Growing competence as a teacher according to the Conceptual Framework of the Learning-
Centered Educator Model of teacher education programs at Marian University, 

 

• Knowledge, skills, and dispositions expected of all teachers by the Wisconsin Teacher 
Standards, and most importantly, 

 

• A positive impact on the learning of all students. 

 
 
Support During the Process 
 
Your cooperating teacher and university supervisor, as well a teacher education faculty who will 
serve as your reader/evaluator, will provide guidance throughout this learning process: 
 

• The cooperating teacher, who has knowledge of the teaching context, the students, and the 
specific grade level curriculum, should help you make selections for the focus of each 
artifact, including the selection of appropriate learning objectives and focus students.   

 

• As a part of the learning process, you should seek continuous feedback on your growing 
competence from the cooperating teacher, university supervisor, and teacher education 
reader/evaluator.   

 

• During the development of the Teaching-Learning-Assessment Cycle, the cooperating 
teacher should formally observe your work with students and provide feedback.  It is 
optional for the university supervisor to observe a lesson that is part of the TWS 

 

• Finally, a teacher education faculty member will give you feedback, review and evaluate 
your portfolio in relation to Marian University’s Learning-Centered Educator Model and the 
Wisconsin Teacher Standards. 
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 Organizing the Contents of the Portfolio 
 
The cover of the binder should identify the contents as Clinical Practice Portfolio, your name and 
semester/year.  All materials must be type written, except for hand-written notes made during the 
Teaching-Learning-Assessment Cycle such as notations on student work, revisions and notes to 
lesson plans, and notes made by the cooperating teaching in the development and of the lesson plan 
and classroom observations. 
 

 
Portfolio  - 5 Tabbed Sections: 

 
• Section 1 – Introduction 

o Cover Page with contact Information 
o Rubric for Self-Evaluation of Teacher Work Sample 
o Reflective Essay  
o Matrix of Wisconsin Standards for Teacher Development and Licensure for all 

lessons  (Form 5) 
o Analysis of Wisconsin Standards for Teacher Development and Licensure for each 

lesson  (Form 4) 
 
• Section 2 – Pre-Planning   

o Teaching and Learning  Context 
o Pre-planning for lessons  (Form 1) 
o Pre-assessment 

 
• Section 3 – Teaching-Learning-Assessment Cycle 

o Lesson plans for each lesson with copies of focus students’ work  (Form 2) 
o Post-assessment 

 
• Section 4 – Analysis of Student Learning  (Form 3) 

o Analysis of Class as a Whole with chart 
o Analysis of each Focus Student 
o Copies of pre- and post-assessments for Focus Students 

 
• Section 5 – Appendix 

o Supervisory Visit Observation Forms from Clinical Practice, to date 
 
 
 
 
Note: Begin by doing Section 2 first, followed by Section 3-5. Your portfolio reader needs to 
check your items in Section 2 prior to your teaching of the lessons. Your initial lesson needs 
approval by your portfolio reader prior to you teaching the lesson.  Section 1 is the final 
section, which you complete after developing the other sections. 
 

• Use labeled,  tabbed dividers to separate sections as grouped above 
 

• Do not use plastic sleeves or sheet protectors for papers 
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Developing the Clinical Practice Portfolio 

 
 
Section 1: Introduction and Reflection 
 
This is the first section of your portfolio; however it is the last section that you will develop and is 
created after you have completed Section 3 and 4 of your portfolio. It is made up of five parts. 
 
 
Part 1: Cover Page: to include: Name of Course, your name, semester and year, e-mail address, 
telephone number, major and  minor (if applicable) 
 
 
Part 2: Rubric for Self-Evaluation of Teacher Work Sample 
 
You will evaluate yourself and your progress using the Clinical Practice Portfolio Rubric Self 
Evaluation. This word document is located on the School of Education website at 
http://www.marianuniversity.edu  Download a copy and evaluate yourself in each of the sections. 
For a pre-service teacher, A similar document will be used by your university reader in evaluating 
your portfolio. This document may also provide information on what criteria your portfolio will be 
evaluated on so you can use it as a guide to meet the necessary criteria for each section of the 
portfolio. 
 
As a developing teacher, it is important for you to evaluate your portfolio development as a form of 
self-reflection (Teacher Standard #9) and reflect on your progress in developing as a teacher. For 
each section of the portfolio rubric, a justification must be given with examples from your clinical 
experience. The justification, in the form of a written paragraph, should provide support for and 
evidence of your reflection on the self-evaluation. The justification for each area of the rubric 
must be typed directly on the rubric or on a separate paper. 
 
By the end of Clinical Practice (Student Teaching) experience, candidates are expected to demonstrate an  
overall rating of 3 in each area.   Scores of 4 are awarded only when there is consistent evidence of greater 
depth of understanding and work that exceeds the scope of what is required.  Scores of less than 3 indicate 
areas that must be revised and resubmitted. 
 
 
Part 3:  The Reflective Essay (WI Teacher Standards 1-10)  
 
After you have completed the analysis of how the Focused Artifact documents your competence in 
the Wisconsin Teacher Standards, you will develop a Reflective Essay. The essay provides an 
overview of your dispositions about education and children that guide your actions as an educator. 
The Reflective Essay is your opportunity to describe the aspects of your professional competence 
that are demonstrated by the completion of your Teacher Education Certification Program, 
culminating in the clinical practice experience. 
 
The Reflective Essay is organized around the Learning-Centered Educator Model, the Conceptual 
Framework of teacher education programs at Marian University. The Learning-Centered Educator 
Model describes five domains of professional competence which link to the Wisconsin Teacher 
Standards.  The Conceptual Framework is integrated with the Wisconsin Teacher Standards to show 
specific areas of professional competence that you have developed.  

http://www.marianuniversity.edu/
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Guiding questions are provided for each domain to help you reflect on the ways the Teacher 
Education Certification Program at Marian University has contributed to your professional growth 
and development.  In reflecting on this, consider all aspects of the Marian experience.You should 
not merely answer each guiding question. Instead, you should use your thoughts about each 
question to develop a cohesive response to the focus of each domain. It is important that you 
support statements about your competence by making specific references to examples.   
 
The essay should be about 5-7 typed pages, double-spaced, with 12-point font.  The reflection on 
each Domain should be at least 1 page. 
 
The sections of the essay should be clearly labeled:  
 
            Introduction 
            Domain 1:  Values & Ethics  
 Domain 2:  Knowledge 
            Domain 3:  Reflection 
            Domain 4:  Collaboration 
            Domain 5:  Accountability 
            Conclusion 
 
Developing Sections of the Reflective Essay: 
 
Introduction 

• Provide a brief introduction of yourself, both personally and professionally.  
 
Domain 1: Values & Ethics (Dispositions in each Wisconsin Teacher Standard, 1-10) 
Learning-centered educators recognize and affirm the importance of values and ethics in their lives, 
their students’ lives, and in society.  Within the context of  society, religion, and culture, as well as 
Marian’s learning-centered environment, individuals should strive to refine their ethical frameworks 
as they reflect on their beliefs and values, and on their ability to live as educators who model 
professional and ethical standards. 
 
Guiding Questions for Values & Ethics: 

• How have you demonstrated that you promote the development of values and ethics as 
standards for the behavior of learning-centered educators? 

 

• How have you demonstrated a belief that all children can learn at high levels and that you 
persist in helping all children achieve success?  How have you demonstrated that belief? 

 

• How have you demonstrated that you value and appreciate all aspects of a child’s 
wellbeing?  

 
Domain 2: Knowledge (Wisconsin Teacher Standards 1, 2, 3, 4, 5, & 7)  
Learning-centered educators recognize and affirm the need for the understanding of subject matter 
and the ability to apply pedagogical strategies that are consistent with the academic discipline.  
Equally important is the need for knowledge of human development, theories of learning, social and 
political influences, curriculum theory, research- and practice-based pedagogy, and technology.  A 
unique interplay occurs as a learning-centered educator develops and applies knowledge with the 
learners in particular sociocultural contexts.      
 
Guiding Questions for Knowledge: 
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• How have you demonstrated that you gained the knowledge and skills to apply your 
knowledge of subject matter, human learning and development, pedagogy, theory, and 
technology in ways that help all children learn? 

 

• How have you demonstrated that you consider your own content knowledge, as well as 
the student’s possible misconceptions, as you planned learning experiences? How do 
you consider the concepts, principles and generalizations of the discipline in designing 
learning? 

 

• How have you demonstrated that you know, understand and address variation in 
children’s learning styles, learning differences, and performance modes? 

 

• How have you demonstrated knowledge and skill in the process of adjusting and revising 
your teaching based on student needs and changing circumstances in ways that show 
your ability to make effective decisions as a teacher?  

 

• How have you demonstrated your knowledge and skills in creating and sustaining 
learning environments and communities in the classroom?  

 
Domain 3: Reflection (Wisconsin Teacher Standard 9)  
Learning-centered educators develop skills in reflection to critically examine educational issues and 
practices.  As educators review, reconstruct, reenact and critically analyze their own actions and 
beliefs, as well as those of diverse learners, they should ground their explanations of practice in 
evidence and determine a future course of action.  Reflection is a powerful tool for life-long 
learning, as well as for personal and professional transformation. 
 
 Guiding Questions for Reflection: 

• How have you demonstrated your ability to critically examine your practice and beliefs 
then use that analysis to guide your actions?   

 

• How have you demonstrated knowledge and skill in using reflection to learn from your 
experiences in order to create more effective learning opportunities for all students? 

 
Domain 4: Collaboration (Wisconsin Teacher Standards 6 & 10)  
Learning-centered educators value communication and community in order to benefit from the 
diverse individuals engaged in educational experiences.  Collaboration is a process of working with 
diverse groups, utilizing effective communication to address current issues and explore practices in 
education.  Through effective collaboration, learning-centered educators are able to improve the 
educational experiences for all members of the community.   
 
Guiding Questions for Collaboration: 

• How have you demonstrated that you are willing and able to collaborate with parents, 
professional colleagues, and members of the larger community in order for all students 
to learn? 

 

• How have you demonstrated that your work with other educators helped you develop 
and refine your understanding of teaching and learning as you planned, taught, and 
evaluated learning experiences that became artifacts? 

 
• How have you demonstrated respectful and productive relationship with others (ex. 

parents, counselors, special education teachers) on behalf of all students in support of 
their learning? 
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Domain 5:  Accountability (Wisconsin Teacher Standard 8)  
Learning-centered educators are accountable to, as well as advocates for, academic disciplines, 
diverse learners, and the larger community.  Accountability is far more than an understanding of 
how to assess student learning.  To be accountable, members of the educational community accept 
responsibility to one another, to the school and university, to the learner, and the broader 
community for continued growth and development.  
 
Guiding Questions for Accountability: 

• How have you demonstrated that you are accountable to students, parents, colleagues, 
and the larger community for continued growth and development, including your own? 

 

• How have you demonstrated, through planning, teaching, and assessing, that you have 
developed the confidence and ability to focus on the learning of all children in your 
classroom? 

 
Conclusion 
Summarize your professional growth and development towards becoming a full-time initial 
educator as a result of attending Marian University’s Teacher Education Certification Program. 
 
 
Part 4: Matrix of Wisconsin Teacher Standards (WI Teacher Standards 1-10) (See Form #6) 
 
The purpose of the matrix is to provide an overview of all Knowledge, Skill, and Disposition 
standards that are addressed in your Portfolio. Review the full listing of the Wisconsin Teacher 
Standards located on the School of Education Website at http://www.marianuniversity.edu 
Developing this chart will help you in creating your next section, the analysis of the teaching 
standards.  
 

• Place the appropriate number (do not type in the entire standard. Example: 1.K.1) for each 
K, S, or D identified on Form #4 under the appropriate standard.  

 

• KSDs should be demonstrated for each standard 
 

• The completed matrix should document that all 10 Wisconsin Standards for Teacher 
Development and Licensure are addressed in multiple ways. You should have a minimum 
of three KSDs identified from each standard 

 

• Identification of the standard should be evidence appropriately and notably in your portfolio 
 
Part 5: Analysis of Wisconsin Teacher Standards (WI Teacher Standards 1-10) 
 
Analyzing the Wisconsin Standards for Teacher Licensure and Development provides evidence of 
the link between those standards and your Teaching Unit. In most cases, this should be 2-3 pages in 
length, single-spaced. Focus on the major teacher standards and provide examples from all three 
areas (knowledge, skills, and dispositions). Document your analysis by developing a T-chart for the 
standards identified in Part 4, the Matrix of the Wisconsin Teacher Standards. The T-Chart should 
be two or more pages in length as you are to show examples of all ten Wisconsin Teacher Standards 
in a variety of K, S, and Ds. 
 
Development of the T-Chart (See Form 4) 
 

• On the left side of the T-chart  
 

http://www.marianuniversity.edu/
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o Identify the number of a specific Knowledge, Skill, and Disposition statement and a 
descriptive phrase that identifies the focus of that K, S, or D.  The K, S. and Ds 
should show a balance between your knowledge, skills, and dispositions as a teacher.  
For example: 

 

• Skills (ex. 1.S.1) come from and are supported by a teacher’s knowledge 
related to that skill (1.K.1)  

• A teacher’s disposition (ex. 1.D.2) is seen in his/her actions (ex.1.S.5) which 
come from his/her knowledge base (ex 1.K.2) 

 
o On the left side of the T-chart, cut and paste from the list of the Wisconsin Teacher 

Standards (available on the School of Education website at 
http://www.marianuniversity.edu ) the specific KSDs that can be documented in the 
portfolio.  Highlight or underline what part of the K, S, and D of the standards 
you feel makes a connection between the standards and/or relates to same 
concept. 

 
K, S, and Ds, from various standards, that are related should be listed in the same box on the T-
Chart. (Ex: You may find that 3.S.2, 4.S3, and 5.K3 link together 
 
 

• On the right side of the T-chart  
 

o Identify the specific place(s) in the Portfolio where the knowledge, skills, or 
dispositions are evident.  

  
o Explain how those portions of the Portfolio serve as evidence of the particular K, S, 

or D. Underline where this is evidenced in your portfolio 
 

o Do not identify K, S, or Ds unless they are clearly demonstrated in the materials 
that you are submitting as evidence.   

 
 
Your portfolio is a demonstration of multiple proficiencies that teachers demonstrate.  Therefore, 
when you complete the analysis of knowledge, skills, and dispositions that you believe were 
demonstrated through the development of the your portfolio, you should have identified multiple K, 
S, and Ds for each standard. However, all of them may not be evident in the portfolio. 
 
 
 
Section 2: Pre-Planning 
 
The Pre-Planning Section is the first section you will develop in your portfolio. It lays the 
groundwork for all other sections. It is made up of 3 parts: the Teaching and Learning Context, Pre-
Planning for the Lessons (based on one unit) and the Pre-Assessment that you will be giving to 
students prior to teaching. All of the parts in this section must be approved by your university 
portfolio reader before you can teach your lessons so plan accordingly to give the portfolio reader 
enough time to provide feedback and for you to make changes and adjustments in the pre-planning 
parts. 
 
You will work with your cooperating teacher in identifying a subject and unit area to develop 
multiple consecutive lessons. Take the time to explain the parts of your portfolio so your 

http://www.marianuniversity.edu/
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cooperating teacher provides you with the guidance and information necessary to complete the pre-
planning sections. 
 
 
 
Part 1:  Teaching and Learning Context (WI Teacher Standards 1-10) 
 
Complete this section early and first in your clinical experience. You need to have this 
approved by your university reader by the end of your third week into your clinical 
(approximately the third week in September or the second week in February). Once you have been 
notified of your placement, you can begin this assignment to discover information out about the 
community, district, and school, you can access the websites listed in the description below.  
 
Develop this in a written essay with an introduction and a conclusion. Using the information 
collected, write a description of the Teaching and Learning Context of your student teaching 
placement. This description should protect the identity of specific children in the classroom.  Also, 
when developing your Pre-Planning and the Teaching-Learning-Assessment Cycle sections, 
document how you used this information about the students to help meet their needs as learners. 
 

• In the first few weeks of your placement, plan a time to talk with your cooperating teacher 
about the diversity of students in your classroom. You will need to consider this information 
as you plan your formal lessons later in the semester. 

 

• Use the information you gathered about the students to write Part 1 of your Pre-planning 
documents 

• In the first few weeks of your placement, plan a time to talk with your cooperating teacher 
about the diversity of students in your classroom.  You will need to consider this information 
as you plan your formal lesson later in the semester. 

 
• Use the information you gathered to complete the Field Experience Class Profile (see the 

TCH 601 and TCH 602 class resources in Marian Online 2).  Keep a copy for yourself and 
submit the form to your Marian University supervisor. 

 
• Use the information you gathered about the students to write Part 1 of your Portfolio 

Artifact Rationale 
 

Community: Describe the community (city, town) where the school is located. Where is the 
community located? What is the population? What characteristics and qualities of the community 
may impact the learning situation? Check out the Chamber of Commerce webpage for the city 

 
District: How would you describe the district – its size (total number of students, teachers, and 
administrators), the mission. What is your impression of the focus and goals for learning? Check out 
the webpage for the district to find out more information. 
 
School: Develop an awareness of the school, its climate and environment: What feelings do you 
have about the school? How is this shaped or displayed? Check out the school’s webpage. Consider 
the following: 

 
• A description of the school: location, building description 
• Number of teachers, staff, administrators in the school 
• Percent of students on free and reduced lunch (indication of poverty level of the 

school) 
• A description of the feeling or culture of learning you get when you are in the school 

– what is on the walls, in the school entrance?   
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• How do students move throughout the school? How do students interact with each 
other when in the hallways? 

 
Classroom:  This covers three areas 

 
1. Describe the layout of the classroom – how is the class organized (desks, chairs, tables, 

bulletin boards, etc.)? 
 

2. Identify the demographics of the classroom and tell how this impacts the culture of the 
classroom (consider the impact of gender, the socioeconomic impact or even the impact 
of minority students in the classroom) 

• Number of students in the class 
• Number of boys and girls 
• Number of English Language Learners (ELL) 
• Number of students identified with special learning needs and/or behavior issues 
• Range of academic abilities based on your observation and cooperating teacher 

input 
 

3. Develop a class environment and climate analysis:  Describe the feeling of the classroom 
and your overall impression of how students interact with each other and the teacher. 
Consider the following: 

• How the teacher interacts with the student and the accommodations that the 
teacher makes or may need to be made for each student to support the successful 
learning of the student in the classroom  

• How the layout of the room adds or detracts to the class culture 
• How classroom management is handled 
• How students interact with the teacher and with each other 

 
 
 
Part 2: Pre-Planning for Lessons    
 
With the help of your cooperating teacher, select a subject and unit to focus on for portfolio 
development and teaching. Note that this is not a separate mix of lessons, but lesson that are related 
and fit into a larger unit. It should be consecutive lessons in one subject of at least five or more 
days. Develop the Pre-Planning Form (See Form #1).  The Pre-Planning Form must be approved 
by your university supervisor before you begin lesson planning section. Again, plan and budget 
your time accordingly to allow for revision or updating. 
 

• Identify one, possibly two, main unit objective(s). Be sure this is not a lesson specific 
objective but one that will encompass all lessons.  Ask yourself, “At the end of all of the 
lessons, what do I want the students to have learned or be able to do?” 

 
o Identify the objective(s) that is/are appropriate to the grade level and subject area. 

Student learning in each objective will be assessed. There should be a sound 
rationale for the selection of each objective. 

 
o Align the objective(s) with the appropriate Wisconsin Model Academic Standards or 

Common Core State Standards. The standards should be identified by both a number 
and a brief description appropriate to the objective.  

 
o The standards are available on the Department of Public Instruction website  

              http://dpi.wi.gov/standards/stds.html  
 
 

http://dpi.wi.gov/standards/stds.html
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• For each objective, identify the possible ways to assess student learning.  From lesson to 
lesson, how might you know whether students are learning?  What types of student work 
might be produced?  How might that student work help you assess learning? What criteria 
will you use to determine student progress? These are possibilities so you may not use all 
items, but generate a list of numerous options. This list should include both formative and 
summative assessment possibilities. 

 
• Develop a list of possible learning task (activities) students may do for the unit. This is not 

a list of what you will do but what students will do. Your cooperating teacher will be very 
helpful in providing ideas. Again, these are possible ideas and you may not use all of the 
activities, but generate a suitable number so that you have opportunity to select and chose 
throughout your unit. Base activities on student interests and needs, engagement and closure 
activities, and formative assessment ideas. Activities should align with your subject, 
concept, and objective(s). 

 
o Identify at least one language function and activity (learning task) that will 

show students actively using the language function for the lessons 
 

• Teacher Background Knowledge.  Develop an extensive outline of the specific content 
knowledge or information that you need as a teacher to develop lessons that will support 
student learning of each objective. Provide definitions of vocabulary and key items and 
descriptions of concepts as they will be used with the students.  

 
• Student Prior Knowledge: Develop a detailed and extensive outline of student’s prior 

knowledge that will be needed for them to learn from your instruction.  In addition, identify 
possible misconceptions for each objective that students may have about the topic or 
concept. Prior knowledge enables students to make essential links to new learning.  
Misconceptions can become barriers to new learning. 

 

• Seek feedback from the cooperating teacher about the effectiveness of your pre-planning. 
You need to provide a written description on how you planned and worked with your 
cooperating teacher (and others if appropriate) to plan for this teaching. 

 
 
Part 3: Pre-Assessment 
 
With the assistance of the cooperating teacher, develop and administer a pre-assessment to the 
class for the objective(s) to gather pre-assessment data.  Your pre-assessment needs to be checked  
and approved  by your portfolio reader prior to you giving the assessment, so plan early enough 
for this to occur. 
 
After Your Pre-Assessment: 
 

• Develop a chart that will show pre- and post-assessment data for the objective(s) for 
each student in the class.  Enter your pre-assessment data.  The chart will become part of 
your Analysis of Student Learning (Section 4).  The pre-assessment data should provide 
specific information about students’ current knowledge of your intended objectives and not  

• just prior knowledge of the content.  Include identifying characteristics on your chart such as 
male/female; ELL; student with disabilities; pre and post-assessment scores. Hi-lite the three 
focus students. Provide numbers or fictitious names for students to protect their identity 
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• If necessary, after the pre-assessment data is collected and analyzed, adjust your 
objective to reflect the data that was gathered. Document how the pre-assessment data 
helped you make more appropriate decisions about how to teach your intended objective(s). 

 

• Use the pre-assessment data to identify 3 Focus Students for more in-depth study.  (This 
information will be placed in Section 4 of your portfolio). The 3 students should represent a 
cross section of the class (a higher, middle, and a lower functioning student). The Focus 
Students will provide the opportunity for you to develop a better understanding of the 
varying levels of achievement/ performance within the class. The higher student should not 
be one who has no or minimal errors as it will be difficult to analyze gains in learning. The 
Focus Students should also represent the challenges for teaching and learning that exist in 
the class, such as students with special needs, gifted students, or English language learners. 

     
• Write a brief description of each Focus Student, being careful to protect student identify.  

Enter this information on the Pre-Assessment Section of Form #3. 
 

o Identify students by a letter or number, rather than their name.  Conceal student 
names on all copies of their work.  Collect copies of the work of the Focus 
students. This must be put into your portfolio 

 
o Describe each student’s present level(s) of performance in relation to each objective. 

This description should address what you learned from the pre-assessment. Provide a 
copy of the pre-assessment for each Focus Student. 

 
o Describe other factors that might potentially impact learning of the specific 

objectives such as sociocultural issues and/or special services a student receives.  
Discuss the potential implications of such factors on student learning. This is where 
you can write about such information as personality of student, interaction with 
others in class, student attitudes, family background that has an impact on student 
learning, etc. 

 
o Identify possible accommodations that may need to be made for each student to 

support the learning of the intended objective.  
 
 
 
Section 3:  Teaching-Learning-Assessment Cycle (WI Teacher Standards 1-10)  
 
The Teaching-Learning-Assessment Cycle contains two parts: all of the actual lessons used to help 
students achieve the objective(s) and the Post-Assessment. Lesson plans should not be developed 
before pre-assessment data has been collected and your university reader has approved of all 
three parts of Section 2 Pre-Planning 
 
 
Reminder: Plan your lesson several days ahead of time. Your Portfolio Reader must approve 
your first lesson prior to your teaching and they may want you to do some revision of the lesson. 
Other lessons (minimum of 4 for the portfolio) will not have to be approved by your portfolio 
reader but must follow the same format and procedures. 
 

• Focused Lesson Artifact  
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o Must contain a minimum of 4 connected consecutive lessons that are a “mini” unit 
or part of a larger unit.     

 
o The number of lessons should provide ample opportunity for all students to achieve 

the intended learning objective. The pre- and post-assessments are not part of 
these lessons. 

 
When you implement the lessons, document the Teaching-Learning-Assessment Cycle that you use 
to help students progress toward the learning objective.  
 
 
Part 1: Lesson Development (Form 2) 
 
Develop a detailed description of the procedures for Lesson 1. Use Form # 2.  Learning objectives, 
standards, and assessment that you already identified through pre-planning should be used in 
your lesson planning.  Your lesson plans will contain the other elements of the Marian edTPA 
Lesson Plan: 
 

• Essential Question/Objective: With the help of your cooperating teacher and approval 
from your Marian University instructor, select an objective for student learning that is 
appropriate to the grade level and subject area.  The lesson should align with an essential 
question for the unit. Talk with your cooperating teacher about why that objective is 
appropriate for the students at that particular time.  Ask for suggestions about ways to make 
the lesson most meaningful to students.    

 

• Type of Lesson:  Identify whether your lesson will 1) introduce a new 
concept/skill/strategy, 2) continue to development of a concept/skill/strategy, or 3) complete 
instruction of a concept/skill/strategy.   

 

• Identify the Standard(s): Standards are either from The Common Core State Standards 
(language arts or math) or from the Wisconsin Academic Standards. Your cooperating 
teacher should help you identify the standard. The standard(s) should be identified by both a 
number (ex. A.4.2) and a brief description/definition from the standard that is appropriate to 
your objective.  All standards can be found on the Wisconsin Department of Instruction 
website http://standards.dpi.wi.gov/  

 

• Academic Language: Academic Language includes instructional language needed to 
participate in learning and assessment tasks. Examples include: content vocabulary, 
instructional academic language, and the language of nonfiction texts. 

 

• Lesson Rationale: be able to explain why you are teaching this lesson and how it fits in 
with what the students are currently studying. Your lesson should not be a separate set of 
activities that does  not fit in with what students are currently studying in the classroom. 

 

• Student Prior Knowledge & (Looking for Misconceptions): Identify what students will 
need to know to learn your intended objective.  It is important to consider students’ prior 
knowledge because it enables them to make essential links to new ideas and understandings. 
You will need to talk with your cooperating teacher to help you understand the prior 
knowledge the student have in relationship to the lesson you are going to teach. In addition, 
talk with your cooperating teacher to help you understand if there are possible 
misconceptions that students might have related to the objective. Misconceptions can 
become barriers to new learning.  

 

http://standards.dpi.wi.gov/
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• Teacher Background Knowledge: Outline or describe the specific content or information 
that you must know to help students learn your intended objective.  This section should 
demonstrate that you have sufficient knowledge of the concept to teach it to students.  

 

• Materials: Identify the materials both you and the students will be using for the lesson. Also 
include the use of technology if appropriate 

 

• Management Considerations: Anticipate possible management issues that may arise as 
you teach the lesson.  Consider factors such as how the classroom will need to be arranged, 
where students will be during your lesson, how you will keep them engaged, what materials 
students will need and how you will distribute those materials.  These management 
considerations will be impacted by the teaching strategies that you select. 

 

• Learning Tasks / Procedures: Describe in detail each part of your lesson.  Explain what 
you will do and what you will expect students to do, if appropriate. Be sure to include the 
actual directions you will give, questions you will ask, etc.  The description should 
provide enough detail for another educator to understand how you will provide opportunities 
for students to learn.  

 
Consider Teaching Strategies/Approaches:  Identify the specific strategies you will use in 
your lesson to motivate, guide and support student learning.  Strategies may include ways 
that you will engage students (such as read aloud, demonstration, hands-on activity, shared 
writing, cooperative group work, individual work, question and answer discussion, direct 
instruction, lecture) ways that you will organize for students for learning (such as whole 
class, small groups, partners, cooperative think-pair-share).    

 
o Engagement:  How will you introduce the lesson in order to capture their attention to 

help them focus on the intended objective? 
o Development of lesson:  What steps will you use to present the lesson?  What do you 

expect students to do at different points in the presentation?  What will you do 
different points in the presentation? 

o Closure of the lesson:  How will you bring the lesson to closure and help students 
verbalize what they learned?   

o Extension Activity/Homework Assignment (if appropriate):  Is there a follow-up 
activity that will occur to keep students engaged in learning the objective?   (It may 
not be a part of all lessons.) 

 

• Questions: Develop a list of questions you will use with students for each section of 
your learning tasks above. Be specific and consider the level of questions you ask, 
designing them on the various levels of thinking skills.  

 

• Assessment: Identify and describe how you will assess what students learn.  Think 
about what types of student work might be produced or observed during your lesson?  
What will you look for in that student work to determine whether students learned your 
intended objective?  

 

• Accommodations to support student learning:  Describe how you will tie your 
support for your students to your objectives and how you will address students with IEPs 
and 504 plans. Talk to your cooperating teacher about the students and how to address 
this area. 

 

• Collaboration: Throughout this process, seek feedback from your cooperating teacher 
and university supervisor. Describe those interactions on the bottom of the lesson 
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plan (see Form 2). Documentation of collaboration with the cooperating teacher is 
required. Provide written comments and/or evaluation form from your teacher and 
university supervisor 

 
o Ask your Cooperating Teacher to observe the lesson that you teach and provide 

written feedback. 
o Plan a time to talk with your Cooperating Teacher about his/her feedback. 
o Include a copy of the written feedback  in your lesson plan section 

 
 
Teach Lesson 1.  As you teach, make observations of student learning related to your objectives 
during instruction, including your Focus Students. If, in the midst of teaching, you make changes to 
the lesson, be sure to note those changes on the lesson plan (can be handwritten).  You do not need 
to re-type the lesson plan. Hand-write notes on your lesson plan about what worked well, what 
students had challenges with, what you need to change or address for the next lesson, etc. 
 

• Collect and review all student work that is generated during Lesson 1.  
 

• Copy the work of each Focus Student.  Analyze the work of Focus Students from Lesson 
1 in relation to the learning objective(s) and reflect on the meaning of your observations 
during instruction.  Write your analysis directly on the copies of student work. This will 
be handwritten. Your analysis is not general comments but a narrative description on how 
you saw the student working, their success and struggles, what support you gave them 
during the activity/lesson and their growth or lack of progress and what might be the 
factors. 

 

• Throughout your lesson (after your teaching of it), make handwritten notations in the 
margins in which you describe what went well, what you might need to go back and check 
for understanding, what needs adjustment, etc. These notes will help you in planning for 
next lessons and serve as reflection for Section 4 as well as help in your development of a 
more effective lesson should you teach this lesson at another time in your teaching career. 

 

• On the bottom of your plan for Lesson 1 record the results of your analysis that will impact 
planning for Lesson 2, particularly the accommodations or adjustments that are needed for 
one or more students (may be handwritten). 

 

• Seek feedback from your cooperating teacher to support your analysis and decisions, 
especially in the early stages of the Teaching-Learning-Assessment Cycle.  His/her 
comments can also be handwritten on the lesson plan or on a separate paper. 

 
 
Remaining Lessons 
 
Continue the process of developing lesson plans for the Teaching-Learning-Assessment Cycle. 
Keep in mind that your remaining lessons need to build on each other and you will need to describe 
this in Section 4. 
 

• Develop detailed plans for Lesson 2, using your analysis of Lesson 1 
 

• Teach Lesson 2.  Write notes on your lesson, reflecting on what went well, what you would 
change, student reaction, etc. directly on Lesson Plan 2 

 

• Collect and analyze student work. Reflect on student learning in relation to objectives. 
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• Copy work for Focus Students. Make analysis notes directly on copies of focus student 
work  

 

• Use analysis/reflections to plan Lesson 3   
 

• Continue the Teaching-Learning-Assessment Cycle for all remaining lessons  
            (4 lesson minimum for your portfolio) 
 
 
Part 2: Post-Assessment 
 
Develop a post-assessment to evaluate student growth. The Post-assessment should align with  your 
lessons and the with the pre-assessment.  To be able to compare students’ learning gain, you 
may choose to use the pre-assessment as the post-assessment. Include a copy of the post-
assessment and copies of the Focus Students’ post-assessments in your portfolio in Section 4. 
 
The data of all student scores will be collected in your student data chart for Section 4. 
 
 
Organizing the Lessons in the Portfolio    
 

• Place the lessons in order of delivery. Remember, you should have 4 connected lessons 
from the same unit. They do not have to be consecutive lessons 

 

• Place copies of the analyzed work of the 3 Focus Students directly behind the appropriate 
lesson plan. Do not put all student work samples, only Focus Students work.  

 

• Separate each lesson. Place a sheet of colored paper between each set of lesson plans and 
student work. 

 

• Place the pre- and post-assessments in Section 4 of your portfolio 
 
 
Section 4:  Analysis of Student Learning  (WI Teacher Standards 1, 2, 3, 8, &9)  
 (See Form #3)    
 
From your pre-planning process, provide a brief description of each Focus Student, being careful 
to protect student identify.  Enter this information on the Pre-Assessment Section of Form #3. 
 

• Identify students by a letter or number, rather than their name.  Conceal student names on all 
copies of their work   

  
• Describe each student’s present level(s) of performance in relation to each objective. This 

description should address what you learned from the pre-assessment. Provide a copy of the 
pre-assessment for each Focus Student 

 

• Describe other factors that might potentially impact learning of the specific objectives such 
as sociocultural issues and/or special services a student receives.  Discuss the potential 
implications of such factors on student learning 

 

• Identify possible accommodations that may need to be made for each student to support the 
learning of the intended objective.  
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After the Teaching-Learning-Assessment Cycle, develop and administer a post-assessment that 
addresses the objective(s) in the Focused Artifact. To be able to compare students’ learning gain, 
you may choose to use the pre-assessment as the post-assessment. 
 

• Using data from the post-assessment, as well as the analysis of the lessons in the Teaching-
Learning-Assessment Cycle, reflect on the learning of: 

o the class as a whole, and 
o each focus student in relation to the intended learning objective(s).  

 
For the class as a whole: 

• Describe the differences noted between the pre- and post-assessments in relation to the 
learning objective and academic standards. 

o Higher, middle, lower function students according to the pre-assessment 
o Boys vs. girls 
o ELL students 
o Special needs  

 
• Describe how students implemented language function and interacted with vocabulary 
• Provide recommendations for next steps you would take to improve student learning related 

to your objectives 
• Develop a chart that shows the pre- and post-assessment information for each objective for 

each child in the class. Highlight the data for each Focus Student. 
 
For each Focus Student:   
 

• Describe the differences noted between the pre- and post-assessments in relation to each 
objective. 

• Describe observations and data from student work that helps to explain each student’s 
progress. It is not sufficient to merely use environmental and/or behavioral factors to explain 
a lack of student progress, especially if there were no accommodations or adjustments made 
for the particular student. 

• Explain how you helped each student to attain the objectives of your lesson. What did you 
do to make accommodations? How did you check on their progress? What modifications did 
you use to help student achieve the objectives? How did data you collected about each 
student impact your teaching? 

• Explain how student made adjustments to your support and interaction 
• Seek feedback concerning the appropriateness of your conclusions related to student 

learning. 
 
 

Section 5:  Appendix 
 
In this section place the copies of your observations by your university supervisor to date. By the 
time your portfolio is due, you should have 2-3 observations completed. 
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Pre-Planning 
         
Name:               Date: 
 
Artifact Topic/Title:                                                                               Grade Level: 
 
 
Concept or Essential Understanding and/or Essential Question:  
 
 
Objective(s): 
 
 
Rationale for Objective(s): 
 
 
Teacher Background Knowledge: 
 
 
Students’ Prior Knowledge and Possible Misconceptions: 
 
 
Use of information from the Teaching Context and Pre-Assessment Data in Pre-Planning: 
 
 
Evidence of Collaboration with Cooperating Teacher and/or Team teachers and/or Marian 
Faculty 
 
 
 
Alignment of Objective(s), Standard(s) & Assessments: 
 

 
Academic Standard(s): 

 
Objective(s): 

 
Possible Assessments: 

 
 
 

 
 
 
 
 

 

 
 

Possible Learning Tasks (Activities) for Objective(s) * 
 
 
 
 
 
 
   
  *At least one task to address Academic Language – language function 
 
 

Form 1 
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Lesson Plan for edTPA 
Marian University 

Name        Date taught   
 
Lesson Title       Course Title/Grade level(s) 
 
School       Field Experience Teacher  
 
Type of Lesson:      ___ introduction              ___ continues development          ___ completes instruction 
 

Big Idea or Essential Question   
 
Learning Target /Objective(s)    
 

Assessment of Objective(s) 

Standard(s)   Common Core State Standards or Wisconsin Academic Standards  
 
Academic Language (describe function and form and student application)  / Vocabulary (list & define) 
 
Lesson Rationale     
 
Student prior knowledge and prior thinking (include student misconceptions about what will be taught): 
 
Teacher Background Knowledge 
 
Instructional Materials, Resources, and Technology 

List 
 

Rationale 
 

Classroom Management Considerations 
 
Learning Tasks  
• aligned with learning targets, state standards,  big idea and/or essential question 
• aligned with  students’ learning needs of  individuals and  whole class 
• aligned with the academic language demands of this lesson. 

Time & 
Questions 

 

Plan 
1.   Engagement/Anticipatory Set  

Rationale 
1.    
    
2.  
 
3.      

 2.  Development (steps and procedures during lesson) 
 

 3.  Closure 
 

Questions to elicit higher thinking in students during the lesson and provide opportunities for students to engage in 
dialogue about their learning. Develop for each section for your learning tasks above 
 
Assessments: Assessments to help teacher and students monitor and support student learning: 
• Assessing prior knowledge and readiness for lesson  (pre-assessment) 
• Assessing learning during lesson and at end of lesson including student self-assessment of learning as associated with 

the learning target (Formative / informal assessment) 
• Planning the next steps of learning based on the data or information gained through the lesson’s assessments 

Plan 
1.  Pre-Assessment 
2.  Formative (informal) 
3.  Post Assessment 

Rationale 
 

Accommodations / Differentiation to support student learning 
Plan 

 
Rationale 

 
Collaboration 
 

Form 2 
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Analysis of Student Learning 
 
Class as a Whole 

• Describe the level(s) of performance as determined by pre-assessment(s) in relation to the learning 
objective(s). Attach copies of all pre-assessment instrument(s) 

• Describe level(s) of performance/functioning as determined by post-assessment in relation to the learning 
objective(s). Attach copies of all post-assessment instruments 

• Describe the gains in learning made by the class as a whole.  Consider the differences between boys and girls, 
for students with disabilities, and for English language learners (if appropriate) 

• Describe what students did right and wrong during your instruction and assessment processes and support 
with evidence from your student work samples 

• Describe how students implemented the targeted language function and vocabulary in your lessons 
• Explain what you propose as the next steps you would take to improve student learning related to your 

objectives 
• Attach a chart that shows the results of both pre- and post-assessment for each child in the class. Data pre- 

and post-assessment data should be shown for each objective.  The data for each Focus Student should be 
highlighted. 

 
Focus Student #1 
Provide a brief description of the focus student 

• This is the information you collected in Section 2, Part 3 Pre-Assessment 
 
Pre-Assessment (prior to related lessons) 

• Describe the level(s) of performance as determined by pre-assessment(s) in relation to each learning 
objectives. Attach copies of all pre-assessment instruments showing student responses and your analysis. 

• Describe other factors that might potentially impact learning of the specific objective. 
• Describe possible accommodations that may need to be made for this student. 

 
Post-Assessment (after related lessons) 

• Describe level(s) of performance/functioning as determined by post-assessment in relation to each learning 
objective. Attach copies of all post-assessment instruments showing student responses and your analysis. 

• Describe interventions you implemented during the Teaching-Learning-Assessment Cycle to help the student 
attain the learning objectives. 

• Provide explanation for any student who did not attain the learning objective(s) using the data in the 
Teaching-Learning-Assessment Cycle to support your conclusions. 

 
Analysis of Support 

• Describe the feedback you provided this student to correct his/her errors and/or build on his/her strengths. 
• Explain how the student used your feedback to revise his/her current work or make other adjustments and 

changes 
 
Focus Student #2 

Brief Description  
Pre-Assessment 
Post-Assessment 
Analysis of Support 

 
Focus Student #3 

Brief Description  
Pre-Assessment 
Post-Assessment 
Analysis of Support 

Form 3 
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Analysis of Wisconsin Teacher Standards 
 
The “boxes” on the left side of the chart should include K,S and D’s that represent the similar concept(s) from 
various standards. The “boxes” should not be completed as “stand alone” standards. An example follows. 
 
Title of the Artifact: 
 

Wisconsin Teacher Standard (K,S,D) Documentation of Standards in the Artifact 
1.K.1 The teacher understands the major concepts, 
assumptions, debates, processes of inquiry, and ways 
of knowing that are central to the discipline she 
teaches. 
 
1.K.2 The teacher understands how students’ 
conceptual frameworks and their misconceptions for 
an area of knowledge can influence their learning. 
 
7.K.1 The teacher understands learning theory, subject 
matter, curriculum development, and student 
development to plan instruction and to meet 
curriculum goals based on content standards. 
 

My understanding of the content I taught is shown throughout the planning 
of the unit, namely in the pre-planning section (Form 1) of the Teacher 
Work Sample (TWS). In this section, I listed all of the background 
knowledge needed in order to teach the unit to the class. This 
understanding of the subject matter is essential in being able to present 
factual and correct information to students. Without fully understanding the 
concepts I will teach, I will be unable to ensure that my students will gain 
full understanding. 
 
Linked to my understanding of the subject matter is my understanding of 
misconceptions students could have of the information I present to them. 
This can also be seen in my pre-planning (Form 1). Knowing where 
students could misconstrue something, allows me to come up with 
strategies that would prevent the misconceptions even before they actually 
occur. 

2.K.1 The teacher understands how to use 
instructional strategies that promote student learning 
for a wide range of student abilities. 
 
2.D.1 The teacher appreciates individual variation at 
each developmental level and shows respect for the 
diverse talents of all learners, and is committed to help 
them develop self-confidence and competence. 
 
3.K.2 The teacher understands and can provide 
adaptations for areas of exceptionality in learning. 
 
3.S.3 The teacher makes appropriate provisions for 
individual students who have particular learning 
differences or needs (in terms of time and 
circumstances for work, tasks assigned, 
communication and response modes). 

In my teaching context, I pointed out that the class I taught my unit to 
encompassed a wide range of academic abilities, from honors students to 
average students with one lower achieving student. With these ranges in 
ability, it was necessary to make my lessons available to all of the students. 
In each of my lessons, I included an accommodations section where I 
discussed how I would challenge the honors students in the class. I also 
made accommodations for the lower achieving student as noted in my 
Analysis of Student Learning for Student 3. She was allowed more time for 
her assignments and assessments, so that we could work together one-on-
one. 

6.S.2 The teacher supports and expands learner 
expression in speaking, writing, and other media. 
 
6.D.2 The teacher values many ways in which people 
seek to communicate and encourages many modes of 
communication in the classroom. 
 
8.S.1 The teacher appropriately uses a variety of 
formal and informal assessment techniques to enhance 
her knowledge of learner, evaluate students’ progress 
and performances, and modify teaching and learning 
strategies. 
 
8.S.4 The teacher evaluates the effect of class 
strategies on both individuals and the class as a whole, 
collecting information through observation of 
classroom interactions, questioning, analysis of 
student work. 

In order to fully understand a language, one must be able to read it, write it, 
speak it, and understand it through listening. In my lesson plans, students 
communicated using each of these methods, making students more well-
rounded Spanish language users. 
 
Also, it was through assessing students’ abilities to speak, read, write, and 
listen that I was able to see students’ progress and then make lesson 
planning decisions. I continually conducted informal assessments for 
learning by observing students writing and speaking abilities in class. 
Through assessing students this way, I was able to make decisions 
regarding further instruction on the topic. I also used a formal assessment 
at the end of the unit as an assessment of learning to ultimately see how 
well students were able to read, write, and understand the material 
presented in the unit. Analyzing the class as a whole, as well as individual 
students (as can be seen in my Analysis of Student Learning) after this 
assessment allowed me to track growth that students made after my 
teaching. 

 

Form 4 
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Matrix of Wisconsin Teacher Standards 
 

 Standard 1 
Subject 
Matter 

Standard 2 
Development 
& Learning 

Standard 3 
Adapting 
Instruction 
 

Standard 4 
Instructional 
Strategies 

Standard 5 
Motivation& 
Management 

Standard 6 
Communication 

Standard 7 
Instructional  
Planning 

Standard 8 
Assessment 

Standard 9 
Reflection& 
Prof Dev 

Standard 10 
Relationships 
& Ethics 
 

 
The K, S 
and D’s of 
the WI 
Standards 
for Teacher 
Development 
and 
Licensure 
that were 
noted in the 
T-chart 
should be 
included 
under each 
standard.  
This column 
is left blank. 
 
 
 
 
 
 

          

 

 

Form 5 
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