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Introduction 

 
 This manual has been written to assist you in developing your portfolio. An essential part of this 

manual includes the documents located in the Appendix.  

 
Background 
 
 At a special meeting of the Educational Studies Department (now the School of Education) held 

at the beginning of summer 2003, the decision was made to change from the eleven Marian Standards as 

the conceptual underpinning for the Educational Leadership Program at Marian University, to the seven 

Administrator Standards specified in chapter PI 34 of the Wisconsin Administration Code (Wisconsin 

Department of Public Instruction, 2000). The Administrator Standards in PI 34.03 were formed by 

prefixing the ten Teacher Standards of PI 34.02 as a complete set to the six Standards for School 

Leaders which emerged from the Interstate School Leaders Licensure Consortium (ISLLC) initiative of 

the Council of Chief State School Officers (CCSSO, 1996). The clear implication was that those 

individuals taking on administrative roles should demonstrate prior expertise as teachers. (The exception 

to this observation is those seeking licensure as School Business Administrators.) 

 
The Structure of PI 34.03 
 
 As mentioned above, PI 34.03 begins with the ten Teacher Standards from PI 34.02 subsumed 

under Standard 1. These ten Teacher Standards deal with content of instruction, pupil growth and 

development, learning styles, classroom instruction and management, communication, lesson planning, 

assessment, reflection, and community relationships. The remaining PI 34.03 Administrator Standards 

(2 through 7) exactly duplicate the six ISLLC Standards. 

 
 Each of the PI 34.03 Administrator Standards 2 through 7 commences with a general statement 

which sets the scope of the standard (Wisconsin DPI, 2000). 

 
2. A school administrator is an educational leader who promotes the success of all students 

by facilitating the development, articulation, implementation, and stewardship of a vision of 

learning that is shared and supported by the school community. 

3. The administrator manages by advocating, nurturing, and sustaining a school culture and 

instructional program conducive to pupil learning and staff professional growth. 
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4. The administrator ensures management of the organization, operations, finances, and 

resources for a safe, efficient, and effective learning environment. 

5. The administrator models collaborating with families and community members, 

responding to diverse community interests and needs, and mobilizing community resources. 

6. The administrator acts with integrity, fairness, and in an ethical manner. 

7. The administrator understands, responds to, and interacts with the larger political, social, 

economic, legal, and cultural context that affects schooling. 

 
 Under each of these Standards, a number of knowledge, skills, and dispositions (KSDs) were 

identified as describing an administrator who adequately addressed that particular standard in his or her 

practice. For instance, under Standard 2, an effective administrator would be able to show that he or she 

had knowledge and understanding of learning goals in a pluralistic society (a knowledge aspect), the 

skill to ensure that the vision and mission of the school were effectively communicated to staff, parents, 

students, and community members (a skill aspect), and that he or she was disposed to believe in, value, 

and be committed to the educability of all (a dispositional aspect). 

 
 

Your Portfolio Documents Your Performance: The Context 
 
 PI 34.13(3)(b) states that “each student shall have a portfolio of evidence that the standards… 

have been met.” 

 
Statement of Purpose 

 
 The portfolio process is intended to provide a way for those studying in the Department of 

Leadership Studies to document their competent practice with respect to the PI 34.03 

Administrator Standards both prior to and after graduation. The documentation of the student’s 

competent practice complements the evidence provided by the student’s satisfactory completion of 

academic coursework, and constitutes the basis for licensure. The online nature of the Portfolio is 

intended to streamline the review and assessment process for the Portfolio, as well as providing a way 

for the student to document improvement in performance after graduation. 
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The Framework 
 
Components 
 
 The PI 34.03 Administrator Standards and the large number of KSDs associated with them 

“define the elements of appropriate practice, (but) they are not mean to measure, assess, or analyze 

behaviors of leaders or the various ways school leaders articulate or implement these Standards” (Hessel 

& Holloway, 2002, p. 26). If a student set about demonstrating competence in each of the 184 KSDs, the 

task would be overwhelming. Working with the original ISLLC Standards, Hessel and Holloway set 

themselves the task of translating theory into practice by “distilling the essential features of each 

Standard into four concise phrases” (p. 26), thereby developing a set of 24 components of professional 

practice for school leaders (see conceptual schema on p. 7). Re-numbering Hessel and Holloway’s 

ISLLC analysis to match the PI 34.03 numbering, the 24 components are: 

 
Standard 2: The Vision of Learning 

2a. Developing the vision 

2b. Communicating the vision 

2c. Implementing the vision 

2d. Monitoring and evaluating the vision 

 
Standard 3: The Culture of Teaching and Learning 

3a. Valuing students and staff 

3b. Developing and sustaining the culture 

3c. Ensuring an inclusive culture 

3d.  Monitoring and evaluating the culture 

 
Standard 4: The Management of Learning 

4a. Making management decisions to ensure successful teaching and learning 

4b. Developing procedures to ensure successful teaching and learning 

4c. Allocating resources to ensure successful teaching and learning 

4d. Creating a safe, healthy environment to ensure successful teaching and learning 

 
Standard 5: Relationships with the Broader Community to Foster Learning 

5a. Understanding the community needs 
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5b. Involving members of the community 

5c. Providing opportunities for the community and school to serve each other 

5d. Understanding and valuing diversity 

 
Standard 6: Integrity, Fairness, and Ethics in Learning 

6a. Demonstrating a personal and professional code of ethics 

6b. Understanding one’s impact on the school and community 

6c. Respecting the rights and dignity of all 

6d. Inspiring integrity and ethical behavior in others 

 
Standard 7: The Political, Social, Economic, Legal, and Cultural Context of Learning 

7a. Operating schools on behalf of students and families 

7b. Communicating changes in environment to stakeholders 

7c. Working with policies, laws, and regulations 

7d. Communicating with decision-makers outside the school community 

 
Themes 
 
 Hessel and Holloway (2002) went further in nominating four themes which recur throughout the 

ISLLC Standards and permeate the KSDs. They suggested that these four themes unified the Standards, 

and created a “redefined vision of effective school leadership” (p. 21). These four central recurring 

themes were nominated as: 

 
1. A Vision for Success 

2. A Focus on Teaching and Learning 

3. An Involvement of all Stakeholders 

4. A Demonstration of Ethical Behavior 

 
Performance Levels 
 
 Finally, Hessel and Holloway (2002) suggested that one of five performance levels could be 

described in relation to an educational learner’s performance on each of the themes within each of the 

components. They described the five performance levels as: 

 
Not evident No evidence exists for the set of behaviors called for by the specific component. 
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Rudimentary Little evidence exists for the set of behaviors called for by the specific 

component. (This does not necessarily mean that the school leader is not 

capable overall, or not capable of the specific set of behaviors found within the 

component. This designation simply means that there is little evidence of 

achievement of this theme under this component, judging by performance.) 

 
Developing This describes limited evidence. The evidence may not address the component 

in its complexity, may be lacking in breadth or depth, or may be less effective 

than is expected. For example, the school leader may be aware of the fact that 

stakeholders should be involved in the decision-making process, but there is 

only limited evidence that the leader knows when or how to get them involved, 

or he or she is not consistent with the involvement policy over time. 

 
Proficient This describes clear evidence. The evidence is specific and reasonable, and 

addresses the complexity of the component. At times, the evidence may be 

somewhat uneven, with specific features within a component addressed more 

effectively than others. In general, the school leader shows he or she knows 

what to do and does it. 

 
Accomplished This describes clear, convincing, and consistent evidence. The evidence is very 

specific and credible. It is comprehensive and thoughtful, presenting an 

integrated, highly effective approach to the behaviors specified in the 

component. 

 
Unevenness in Performance 
 
 Hessel and Holloway (2002) saw two issues with implementing their evaluative framework in a 

real situation. Firstly, “no one individual will perform at the same level in each component” (p. 28). 

They suggested that this unevenness is to be expected, and liken it to a bumpy ride across the terrain of 

educational leadership. Secondly, they pointed out that the power of the descriptors that they generated 

under their rubric to describe each performance level in each theme on each component should be 

adapted to fit the circumstances and expertise of each school leader. 
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Summary 
 
 The Hessel and Holloway (2002) framework represents a comprehensive analysis of the spirit 

and letter of the ISLLC Standards which transfers conceptually to the Wisconsin PI 34.03 Administrator 

Standards 2 through 7. By applying their framework, the range of the 184 KSDs in PI 34.03 Standards 2 

through 7 are conceptualized into a manageable number of  components (24), each of which can be 

viewed through four different lenses (themes). Appropriate actions and performances by an educational 

leader can be placed at the relevant intersection between theme and component, and then evaluated as 

fitting one of four levels of performance. 

 
 The following conceptual schema also illustrates graphically the relationship between the 

portfolio (related to performance in the school environment) and coursework (related to excellence in 

the graduate classroom environment). In general, coursework has no place in the Portfolio. The 

exception is coursework which has been specifically designated as a performance component (for 

example, the Leadership Challenge Planner exercise in EDL 705). 

 
Online Arrangements 

 
 The framework as discussed by Hessel and Holloway (2002) has been modeled online to form 

the Online Leadership Portfolio. This enables your actions and performances as an educational leader to 

be submitted for collaborative review by your advisor prior to its eventual assessment. Using LiveText, 

your advisor can peruse your uploaded material and dialog with you about it a number of times before 

finally assessing each of your selected components on the rubric discussed above at one of the four 

levels: rudimentary, developing, proficient, or accomplished. All this review and assessment is private to 

you and your advisor. If you wish to grant access to your Portfolio to someone else as part of a job 

application or similar, you can do that by assigning that potential visitor a password. While such a 

visitor can see your Onlne Portfolio, no one else can see the dialog between you and your advisor. 
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Portfolio Expectations 
 

 Expectations for successful portfolio completion for administrative licenses differ for those 

seeking the superintendent’s license and those seeking other administrative licenses.   

• Master of Arts in Education  or one of the following administrative licensure  
programs:   Principal (WI #51);  Director Instruction (WI #10);   Director of Special Education &  
Pupil Services (WI #80); or School Business Administrator (WI #08).  
 

At the master’s level, by the time you have finished your MAE or administrative licensure program,  

we expect you will have entered (and had assessed) appropriate evidence in one component of each 

of the six PI 34.03 Standards 2 through 7, and another six components from any of the Standards, for 

a total of twelve (12) components. In terms of assessment, it is expected that you will receive an 

assessment from your reviewer of at least “Developing” on all twelve of these components, with an 

assessment of “Proficient” or higher on six of these.  

 

• Ph.D. Education Administration/Superintendent’s Licensure Only – Superintendent (WI 
#03) 
 

At the post master’s level, by the time you have finished your Ph.D. in Educational Administration 

or superintendent’s licensure program, we expect you will have entered (and had assessed) 

appropriate evidence in one component of each of the six PI 34.03 Standards 2 through 7, and 

another eighteen components from any of the Standards, for a total of twenty four (24) 

components. In terms of assessment, it is expected that you will receive an assessment from your 

reviewer of at least “Proficient” on all twenty four of these components, with an assessment of 

“Accomplished” or higher on twelve of these. 

 

The general descriptions of the levels of assessment are as follows. 

Rudimentary: The presented artifacts provide little or no evidence that the student has acted out 

of a meaningful engagement with the four themes. 

 

Developing: The presented artifacts provide limited evidence that the student has acted out of a 

meaningful engagement with the four themes. 

 

Proficient: The presented artifacts provide clear evidence that the student has acted out of a 

meaningful engagement with the four themes. 
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Accomplished: The presented artifacts provide clear, convincing, and consistent evidence that 

the student has acted out of a meaningful engagement with the four themes. 

 

Deadlines for Portfolio Submission 

All students seeking any administrative license should submit requirements to their advisors by the 

published deadlines below: 

 

November 15  Online Portfolio components for fall practicum/internship due 

July 15  Online Portfolio components for summer practicum/internship due  

April 15  Online Portfolio components for spring practicum/internship due 

 

Component Expectations at Gates 

As part of the portfolio process for students seeking a degree and/or licensure program completion at the 

master’s level, the following indicates the number of components expected at each gate:    

 

Gate 1 (12 credits):                  Resume, Leadership Philosophy, and one component required 

Gate 2 (24 credits or more):     None required 

  (but submission of additional components for review encouraged) 

Gate 3 (Program Completion):  Practicum - minimum of 3 components required   

                                                           Licensure: 12 components  

 

Add-on license: Portfolio Component Requirements 

Current Marian Student:  

 If a current Marian student completes the portfolio requirements for the initial administrative license at 

Marian and seeks another licensure while active in the program, an additional three components are 

required for each additional license area (except for superintendent).  For example, a student who has 

completed 12 components for the first license (principal) at Marian would be required to complete an 

additional 3 components specifically addressing the second licensure area (director of instruction), or 15 

components in all for two licenses. This only applies to actively enrolled students (enrolled in two 

successive semesters, such as fall and spring.)  Graduated students who seek to add on another license 
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after non-enrollment of two successive semesters must reapply for admission and meet the program 

requirements at the time of admission. 

 

Student with License from Another Institution:   

Students already holding an administrative license earned at another institution who seek an additional 

administrator license from Marian must follow Marian’s portfolio requirements and address 24 

components for superintendent license or 12 components for other administrative licenses.   Other 

institutions’ portfolios will not be accepted for review.  For example, a student seeking the director of 

instruction license who had already received her superintendent’s license from another institution would 

be required to complete another portfolio and meet the portfolio requirements (12 components) from 

Marian.  

Non-completion of Portfolio 
Students who are seeking the administrative license are encouraged to complete the portfolio in a 

timely fashion; otherwise, failure to complete the portfolio at the end of a student’s program can result in 

additional coursework and program requirements.  Students who complete the course requirements of 

the licensure program but not the portfolio requirements will not be eligible for licensure or MAE degree 

completion.  (The portfolio is not a degree requirement for the PhD. in Educational Administration 

program.)   Only students who have been enrolled continuously are considered active with an assigned 

advisor who can evaluate the portfolio.  

 

Once a student has become inactive, (non-enrollment for two or more continuous semesters), the 

student must reapply and be admitted to the program.  Students returning to complete their portfolios 

would be evaluated based on the program and portfolio requirements that are in effect at the time of 

readmission.  In addition, students must be enrolled for coursework in order to be assigned an advisor 

who can evaluate the portfolio; therefore, student should expect to complete additional coursework or 

other program requirements when attempting to finish an uncompleted portfolio after an absence of two 

semesters or more.    
  



Marian Online Leadership Portfolio 

 

Page 12 8/28/2012 

The Onlne POrTfOliO PrOcess 

Welcome! The following pages contain information which should help make the process of developing your 
Online Portfolio a lot easier. Please let us know if there are improvements you would like to see. 

Under PI 34 (Wisconsin’s Teacher Education Program Approval and Licenses legislation), “Each student shall 
have a portfolio of evidence that the standards [in PI 34.03] have been met” (PI 34.13(3)(c)). The 
Department of Leadership Studies decided to use an Online Portfolio mainly to facilitate the collaborative 
process of developing the Portfolio. LiveText provides the infrastructure for the Online Portfolio process. 

The following Concept Diagram is both a flowchart for the process of working with your Portfolio and an index 
to this manual.   
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The Online POrTfOliO PrOcess 

1. Register with LiveText (see video here: http://bit.ly/HspPhm) 

  

Step Action Comment 

A Go to: www.livetext.com  Directions may vary slightly as LiveText 
updates its website. 

B Click on Purchase/Register  

C 
Click on Purchase Membership/Select 
This Option 

 

D 
Click on Standard Edition/Select 
Membership 

 

E Enter information in all required fields  If you don’t know your student ID select 
unavailable. 

F Click on Continue to Billing A credit card is necessary at this point. 

G Enter Personal Information   
H Print out username and password for your 

records 
Please don’t skip this step. 

 

2. Download the Marian University Template (video: http://bit.ly/H12A1A) 
 

Step Action Comment 

A Login to LiveText account  

B Click on Documents tab  

C Click on New  

D Choose a Folder –Marian University—Portfolios   

E 
Choose a Template--***Marian Master’s Ed. 
Leadership Candidate 

 Marian University 

F Enter a Title—Leadership Portfolio by John Doe  

G Click Save as New Document 

Once you’ve created your portfolio, you 
will not need to repeat this step again.  
All future modifications will be made 
your Leadership Portfolio. 

http://bit.ly/HspPhm
http://bit.ly/H12A1A
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3. Read the component definitions (See Appendix A). 

Each of PI 34.03 Administrator Standards 2 through 7 has been broken into four components, so 
there are 24 components in all. The definitions of these components are essential reading at this 
stage (if not before) so that you cast your performances in terms of the definitions instead of 
guessing what the components are about. 

Step Action Comment 

A 
Read the component definitions 
(see  Appendix A). 

The work of Hessel and Holloway (2002) in developing the 
components as cross-cutting themes through the ISLLC 
standards is referenced and acknowledged there. The definitions 
of each component are included in the Appendix of this document 
(see  Appendix A). 

 

4. Decide which components best fit your performance(s) 
 

Step Action Comment 

A 
Decide which components are your 
“strong suit.” 

It helps if you begin the process with the components in which 
you have the greatest expertise, and in which you can most 
confidently cite and provide evidence for your performance. 

 

5. Describe your performance(s) within LiveText creating coherent 
rationale statements (See guidelines and sample below) . 

If you are continuing from the previous step, you are already in your Leadership Portfolio. The first 
time you log in as a new user—and every time thereafter—you’ll need to open your Leadership 
Portfolio by clicking on My Work, then clicking on your portfolio document. 

 

Step Action Comment 

A 
To start adding information, click on edit to 
the right hand end of the title bar for the 
section you want to work on.  

The smallest unit of organization within your Portfolio is 
called a Section. There is a Section for each of the 
components, and Sections for the parts of your Résumé, 
etc. Sections are grouped into Pages. 

B 

Delete the prompt material you will see in 
the text editor, and type in your own. When 
you have finished editing, click on Save and 
then Finish. 

The text editor acts like a “cut-down version” of Word. It 
may be easier for you to compose rationale statements in 
your word processor of choice—and then “copy” and “paste” 
them into the LiveText editor. 

C 
To add an image (image), click on the edit 
word in the graphics area underneath the 
text editor. 

The image editing screen requires you to carry out three 
numbered steps, deal appropriately with the three steps, 
and click Save. 
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HOW DO I WRITE A RATIONALE STATEMENT? 

 
Paragraph 1 - Affirm the component. In a brief paragraph reflect on why you believe this particular 
component is important for educational leaders. Why must educational leaders exhibit knowledge, skills, 
and dispositions (KSDs) in this area? 
 
Paragraph 2 - Describe your actions.  Take some time to detail what you have done (it is appropriate 
to write in first person).  What actions have you taken?  What role did you play?  How did you lead 
others?  Was this a classroom, building level, district wide project? 
 
Paragraph 3 - Describe your artifact(s).  Each component must have evidence attached in LiveText.  
Explain to the reader (maybe your future employer?) exactly how each evidence/artifact relates to your 
leadership knowledge, skills, and dispositions (KSDs). 
 
Paragraph 4 - Describe how your actions/leadership display proficiency in the component.  Reflect 
on how your actions have helped you grow as a leader.  By your actions, what knowledge, skills, and 
dispositions have been evidenced?  Consider using the KSDs as “I” statements. KSDs must be cited. 
(see KSDs in Appendix B; see sample below). 

SAMPLE 

3A: Valuing Students and Staff 
 
Successful schools set high standards for achievement and success of both students and staff.  It is 
through these high standards that a school begins to form and identity and sense of pride.  Likewise, the 
students and staff through their achievements, also develop their own identity and sense of pride within 
the school.  An important component of school leadership is recognizing the achievements of these 
individuals.  Recognition of individual accomplishment in education provides students and staff with a 
sense of value within the school and promotes an atmosphere of pride and dignity.   
 
I have had the opportunity to recognize individual efforts on many occasions over the past several years.  
Whether it is through a written note, a verbal compliment or a presentation at an award ceremony, the 
recognition of accomplishment demonstrated a sense of values and respect for these many students and 
colleagues.  I understand that taking the time to celebrate hard work should not be overlooked in the day 
to day operations of a school. 
 
I have attached several documents that represent my belief in valuing students and staff.  The first 
document that I have attached is a copy of a recommendation letter that I wrote for student that received 
the Chancellors Award from UW-Madison this past school year.  The second piece of evidence is a copy 
of the presentation that I made at the All-School Awards Ceremony last school year at Wisconsin High 
School.  My final document that I have attached is a letter of recommendation that I wrote for a fellow 
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colleague recognizing his achievements in coaching and working with youth in the community.  In each 
document, I have excluded the names of the individuals for privacy reasons.   
 
My artifacts listed above demonstrate my participation in activities that ensure students and staff feel 
valued and important (3.S.3).  Furthermore they provide evidence of my ability to recognize and 
celebrate individual accomplishments of students and staff at my school (3.S.10).  These documents also 
show my work towards a culture in my school that promotes high expectations for performance (3.S.8) 

 
 
6. Add your artifact(s) 

If you are continuing from the previous step, you are already in your Leadership Portfolio. The first 
time you log in as a new user—and every time thereafter—you’ll need to open your Leadership 
Portfolio by clicking on Documents, then clicking on your portfolio document. 

  

Step Action Comment 

A 

In LiveText, artifacts are 
added as “attachments.” 
To add an attachment, click 
on the edit in the 
attachment area underneath 
the text editor. 

Analogous to the image editing screen, the attachment editing screen 
requires you to carry out three numbered steps. Notice that there is 
nothing grayed out because you are allowed multiple attachments. You 
are encouraged to name your attachment documents in a way that is 
likely to be meaningful for the reviewer, and discuss the relevance of each 
attachment (using the document name) in your rationale statement. 
 

B Insert your Resume  You may need to update this by the end of the program. 

C 
Insert your Leadership 
Philosophy 

You should include 3 references with APA citation. ( You may also insert 
your Teaching Philosophy if you wish.) 

 

7. Submit your portfolio to your advisor 

If you are continuing from the previous step, you are already in your Leadership Portfolio. The first 
time you log in as a new user—and every time thereafter—you’ll need to open your Leadership 
Portfolio by clicking on Documents, then clicking on your portfolio document. 

Step Action Comment 

A 
Click on Send for Review link 
at the top of the screen. 

You have to open your Portfolio before you will see this option. 

B Type in your advisor's name. (Maloney, Eickholt, Riley, Stucky) As you type, the system will begin to 
search, refining the search as you enter more characters. 

C 
Click the Submit for Review 
button.   

Make sure you spell your advisor’s name correctly. Clicking on Submit 
does two things: 
1. Sends your advisor a snapshot of your Portfolio as it currently 
exists. 
2. Returns you to your Portfolio. 
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8. Continue to Dialog With Your Advisor 
Step Action Comment 

A 

Email your advisor to let your advisor 
know that you have shared your 
Portfolio, and what sections or 
components you have worked on. 

This is important because your advisor will not automatically go 
into LiveText every day. 
Saying what you want your reviewer to look at saves a lot of 
time, and ensures you don’t get feedback on material that is 
still a work in progress and not ready for review. 

B 

When you get an email response from 
your advisor letting you know that your 
Portfolio has been reviewed, go to 
Reviews tab. 

Notice the words “View” and “Resend” to the right of your 
Portfolio name as in this screen shot. If your advisor has not 
submitted the review back to you at the time you look here, the 
word “pending” will appear instead of “View” and “Resend.” 

C 

Read your advisor’s comments and 
take the appropriate action. Then click 
the “Review Again or Submit for 
Review” button  

When you click on Review Again, another snapshot is sent to 
your advisor. Your advisor does not see any changes you 
make in your Portfolio until you click the “Review Again or 
Submit for Review” button. 

D 

Again, email your advisor giving your 
response to your advisor’s suggestions 
and nominating the new sections that 
you want reviewed. 

  

E 
Repeat steps B, C and D until your 
Portfolio reaches the criterion standard 
for your program. 

  

Sharing a Document for Reviewing/Assessment  

1. Open your portfolio that you would like to share from within the Documents tab.  
2. Click Send for Review. 
3. Type in your advisor's name (or Eickholt, Stucky, etc.). As you type, the system will begin to search, 

refining the search as you enter more characters. The system will list the first 15 matches for the text that 
you have entered. You can select the appropriate match from the list at any time.  

4. Click Submit for Review. 

To Check the Status of a Document Sent for Review  

1. Hover mouse over portfolio link to view status. 
2. Checkmark indicates document reviewed (see date in “received” column) 

To View  

1. Click the Reviews tab. 
2. Click on your portfolio (click on “+” to view all versions). 

To Resend a document for Review  

1. Click the Reviews tab. 
2. Click on Revise. Make changes as necessary. 
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Click on Review Again or Submit for Review 

Hints 
1. Consider using your favorite word processor to compose your rationale statements.  The 

editing features are more robust and will allow you to copy (Ctrl-C) and paste (Ctrl-V) your 
work into LiveText. 

 
2. Consider converting your artifacts to a universal format.  Portable document files (PDF) 

might be a good choice. Consider who your audience is and what technology they have 
available.  
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Appendix A  

BRIEF DESCRIPTION OF THE 24 COMPONENTS  

Appendix B  

184 KNOWLEDGE, SKILLS, AND DISPOSITONS 

 ALIGNED TO 24 COMPONENTS 
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Appendix A  
BRIEF DESCRIPTION OF THE 24 COMPONENTS 

 

2a. Developing the Vision 

At the very core of the leader's mission is the development of a vision. This vision shapes all educational 
programs, plans and activities. The vision is based on certain essential values and kinds of knowledge 
that serve as its foundation. Chief among these is the school leader's commitment to the educability of 
all children and adherence to high expectations for their success. In formulating the school vision, it is 
essential that the school leader believes in the true inclusion of all members of the school community. It 
is critical that the school leader has knowledge of the school and its context. 

Generally guided by the district's mission statement and strategic plan, a school leader aligns his or her 
vision and goals with those of the district, based on the identified academic and developmental needs of 
the student body. 

Collecting appropriate information from a variety of available sources, the school leader analyzes the 
data and begins to uncover trends that need to be addressed. In the development of the school mission 
and goals, the school leader also considers relevant demographic data pertaining to the students and their 
families. The leader assumes that the areas in need of improvement will have appropriate, measurable 
targets set indicating the increased academic performance or achievement level anticipated. 

The leader then assumes that learning goals that speak to the vision and mission of the school are 
developed with the input of stakeholders, and that all individual teachers, teams, and departments align 
their goals and individual growth and improvement plans with the school goals. Each program, plan and 
activity at the school must be  connected and contribute to the overall success of the school vision. 
"Effective school leaders are strong educators, anchoring their work on central issues of learning and 
teaching and school improvement" (CCSSO, 1996, p. 5). Student learning and continued growth form 
the focus of this Standard. 

2b. Communicating the Vision 

Sergiovanni (1992) has described the role of the school leader in communicating the vision of the school 
as the “high priest,” the one who seeks to define, strengthen, and articulate those enduring values, 
beliefs, and cultural strands that give the school its identity. The net effect of vision communication is to 
bond students, staff members, parents, and the community in the work of the school. Accomplished 
school leaders communicate the vision and mission of the school by demonstrating understanding of and 
clearly articulating a shared and supported vision for learning to all stakeholders. Communicating the 
vision is perhaps the most important way for a principal to exert leadership. There should be no doubt 
about what priorities have been established for the school. The principal through words and deeds 
models the goals and behaviors in such a way that all stakeholders know what is valued. The leader is 
aware of the value of these actions and how they influence the school culture. Frequent reference is 
made to the goals. Staff development meetings, parent meetings, faculty meetings, student assemblies, 
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and community informational meetings all focus on these priorities. At any time, anywhere, anyone is 
able to articulate precisely why they are doing what they are doing and how it is related to the school’s 
goals and mission. 

The “how” of communicating the vision is as important as the “what.” A keyword here is honesty. All 
stakeholders need and deserve full, detailed, and accurate information about every aspect of the vision. 
Perhaps the two most important steps requiring honest communication are at the beginning and at the 
end: giving stakeholders full and timely information so they can be involved, and providing them full 
and honest information about how the vision is being realized — both the successes and the 
disappointments. The accomplished school leader also invites a public dialogue about the vision to 
provide information to assist in bringing about positive change. Effective communication depends on the 
skillful use of a wide variety of appropriate media. The school leader is an effective writer and speaker 
and draws upon the talents of others skilled in these areas. Communication must be appropriate to the 
audience; the language, tone, and format specially designed to meet their needs. Communication is 
personal, using the culture of the school to bring meaning of the vision to life. Ultimately perhaps the 
most effective communication of the vision of the school is through the leader’s actions that embody the 
vision. 

Communication does not come solely out of the principal’s office. The school goals are communicated 
in a variety of ways. As a result of aligned goals, clear communication is embraced and established by 
all (i.e., the counselors, the teachers, teams, departments, parent groups, community members). These 
goals are referenced in such documents as newsletters, bulletins, and budget allocations. 

The importance of the voice of the students and parents is communicated through their involvement. The 
value of the staff’s opinions is reflected in the solicitation of their input regularly on all major issues. 

Data about the school’s performance is provided to the teachers, parents, staff, and community on an 
ongoing basis. After review and analysis, the progress toward the vision and mission is communicated to 
all stakeholders. 

2c. Implementing the Vision 

The school leader makes powerful instruction the number one, ongoing priority in the school. The 
school leader is committed to doing the work necessary to reach high levels of personal and 
organizational performance, continuously using information about student performance to guide 
improvements. Ensuring that students have the knowledge, skills, and values necessary to become 
successful adults, the school leader implements a strategic plan. This collaboratively developed plan, in 
which detailed and specific objectives and strategies are clearly and consistently articulated and 
supported, transforms the vision into reality. The plan is written in straightforward language accessible 
to all stakeholders. 

The leader assures that there is an alignment of resources and efforts to achieve the school vision, and 
that patterns in the data are identified and interpreted. He or she makes sure an analysis of the barriers to 
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student achievement is completed and strategies and programs to address these needs are designed and 
implemented. These might take the form of extended learning periods, second chance learning, 
modifications, and adaptations to instruction. 

The implementation plan consists of a series of connected strategies that: 

• Identify what needs to be done (determined by the data analysis)  

• Define how to accomplish it (including, if necessary, a curriculum response and a staff 
development response)  

• Identify the needed resources (time, budget, professional growth)  

• Outline the timeframe and benchmark measures  

The implementation plan connects to the issues and challenges facing the school. The plan addresses 
instructional, co-curricular, and extra-curricular programs. It is inclusive, addressing both the current 
needs and future goals and plans for all students. The accomplished administrator is willing to 
continuously examine his or her own assumptions, beliefs, and practices (ISLLC Standard 1). The 
implementation plan must be dynamic rather than static; if the need for adjustments to objectives and 
strategies is identified during implementation, those adjustments are made with the involvement of all 
who participated in the development of the original plan and with full disclosure. The plan recognizes 
the diversity of the community and the needs and abilities of all its students, and uses this information to 
implement the vision in a fair and equitable way. This continuous assessment, reflection on, and revision 
of instructional activities allows for effectively meeting the needs of all students. The implementation 
plan provides for a comprehensive program of staff development, providing the knowledge and skills 
teachers and others need to meet the objectives and use the strategies of the plan. 

Monitoring the impact of curriculum on teaching and learning supports appropriate curriculum revisions 
and staff development opportunities. There is a clear focus on student achievement, which is supported 
through study groups, observations, and action research. Stakeholders participate in these activities to 
ensure the goals of the vision and missions are met. 

Finally, the school leader seeks and obtains available and needed resources, both human and fiscal, to 
support the implementation of the plan. The accomplished school leader marshals resources, seeks out 
additional resources when needed, in an unwavering pursuit of the school’s goals related to student 
learning. The accomplished school leader is successful in securing these necessary resources to support 
the plan both through the traditional budgetary process and through external sources of revenue. 

 2d. Monitoring and Evaluating the Vision 

As plans to implement the vision are put into action, the school leader must assure that these plans are 
monitored from the beginning and evaluated over time. The school leader systematically collects and 
analyzes data on the school progress towards realizing the vision. This monitoring and evaluation must 
be tied directly to objectives and strategies. Demonstrating a clear understanding of the link between 
effective teaching and student learning, the school leader also regularly collects data on both student 
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achievement and teacher performance. As appropriate modifications are made in the implementation of 
the vision, related adjustments must be made to the plan itself. 

Monitoring and evaluating the vision, like all aspects of school governance, is an ongoing inclusive 
process. It includes both informal and formal methods. Stakeholders are afforded opportunities, through 
such strategies as surveys or questionnaires, open forums, and dialogues, to indicate how well they 
believe the implementation plan is working. The accomplished school leader invites the appropriate 
stakeholders to analyze and review this information during the year. Opinions expressed in the public 
media are carefully considered. Formal monitoring and summative evaluation include use of reliable 
instruments designed or selected to measure achievement of the goals and effectiveness of the strategies. 

Focus throughout the process is upon not only the objectives and strategies, but upon the vision 
statement itself. A vision is often an idealistic view of what might be, but visions can change with time 
and circumstance. All stakeholders must be willing to revisit the vision and, in the recursive process of 
school improvement, be ready to create a new vision responsive to change. 

 3a. Valuing Students and Staff 

Successful schools are characterized by a clear sense of purpose supported by the instructional 
leadership of the principal. All individuals are treated with fairness, dignity, and respect. The school is 
aligned and organized for success. This foundational purpose is built as a result of a strong culture of 
shared values, beliefs, and traditions, in which the responsibilities and contributions of each individual 
are acknowledged. There is a culture of high expectations for self, students, and staff. Celebrating the 
contributions of staff and students regularly leads to a strong sense of belonging. 

You can sense when you are in a school with a powerful collaborative culture as soon as you enter the 
building. Students and staff feel valued and important. Students, teachers, staff, and administrators are 
happy and proud to be there. Students talk about the “way we do things around here” and “who we are.” 
They have a voice in the school. Active and responsible dialogue is nurtured and sustained through the 
voice of all participants in the school, particularly the students. Choice alone cannot build a strong 
community. Voice is required. Students choose activities that support their communal values. School 
spirit is ongoing. Student work is on display and the values of the school are evident. These symbols and 
traditions clearly alert all who enter what is valued, be it academic achievement, community service, 
respect, random acts of kindness, athletics, attitudes, or hard work. Students begin to model the behavior 
valued and recognized by their teachers. Students’ accomplishments are recognized and celebrated. 

Faculty meetings serve as regular forums for teachers to recognize other teachers who have contributed 
to the overall success of the school in reaching its mission. The teachers begin to model the behavior 
valued and recognized by the school leader and community. “Culture is a flowing structure. Groups and 
individuals shape and are shaped by rituals, ceremonies, symbols, icons, rules and relationships” 
(Saranson, 1971, p.68). 
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 3b. Developing and Sustaining the Culture 

As Herlihy has stated, “it is the responsibility of the principal to provide the leadership to cultivate a 
school culture that articulates the vision of the school and community” (as cited in Hessel & Holloway, 
2002, p. 50). That culture is based on the belief that all students can be successful. 

In such a culture, flexible delivery of programs is matched with high standards that have been identified 
for all students. These high standards always remain the target; only the amount of time to “get to” the 
target varies. There is a culture of high expectations for self, student, and staff performance. A variety of 
strategies and activities are used in the instructional process. Stakeholders are invited as part of the 
school community to assist in planning, shaping, and implementing the school programs. 

Analysis of the multiple criteria used to evaluate the needs of the students and the teachers leads toward: 

• a curriculum tailored to the students’ current needs  

Curriculum decisions are based on the analysis of these needs and on research, the expertise of 
the teachers, and the recommendations of learned societies. 

• the design and delivery of professional development opportunities to meet the needs of all staff 
members to improve instruction for a specific purpose  

• reflection on professional practice  

Multiple opportunities to learn, which are aligned to the district’s vision and mission, are provided to 
both staff and students. These educational opportunities are sensitive to and inclusive of the diverse 
student population. The types of professional development in place promote a focus on student learning 
consistent with the school vision and mission. The length of a student’s day or year can be extended to 
provide the necessary time and instruction for success. Providing ongoing resources is a requirement to 
sustain the culture of the organization; it is the leader’s role to secure these, 

A positive disposition of teachers to their students enhances teachers’ capacity to change the lives of 
their students. Believing all students can learn and all students are to be valued for their uniqueness 
contributes to their self-confidence and self-esteem; this belief, in turn, translates into more learning and 
greater success. Teachers know that “you get what you expect.” If they expect the best, they will not be 
disappointed. 

The effective leader is the key to an effective school culture. 

The school leader models the very essence of behaviors expected from teachers and students. The 
leader’s knowledge base, enthusiasm, skill, and modeling inspire others to achieve at high levels. The 
leader encourages and models life-long learning and striving for excellence. Nothing less than the best 
effort is what is expected every day in every way from every person. 
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Murphy (1998) stated, “in schools where there is a strong professional culture, teachers and principals 
operate with an interdependent connected relationship” (p.365). The culture created through this 
relationship fosters the achievement of the school’s ultimate mission, success for all students. 

3c. Ensuring an Inclusive Culture 

An inclusive school culture is one in which the school leader ensures that all individuals are treated with 
fairness, dignity, and respect. An accomplished school leader must understand the value of diversity, the 
benefits it brings to a school community, and the ways in which these benefits must be translated into 
the educational program. Ethnic diversity, racial diversity, gender differences, as well as different 
learning styles and needs, must be considered. An effective school culture assures that all these factors 
have a bearing on the design of the instructional experiences for the students. Learning experiences must 
provide for the diverse needs of the children. The accomplished school leader identifies and removes 
barriers to student learning and creates a comprehensive instructional program for all students in which 
high expectations for all are valued. The school leader actively ensures that all the diverse groups in the 
community are represented in the decision- making process. 

As a microcosm of our diverse society the school must foster relationships built on trust, mutual respect, 
collaboration, and cooperation. These habits of character must become habits of mind and action for 
each member of the school community. 

A safe and supportive learning environment is necessary for student comfort, risk-taking, and success. 
The school leader cannot tolerate behaviors that diminish any individual’s capacity for success in the 
school community. 

The terms “diversity” and “the diverse community” are frequently used. These terms denote all factors 
that create diversity in the school and the community. Collectively, the terms refer to racial and ethnic 
diversity, diversity described by religion or gender, socioeconomic differences, differences in styles of 
learning, and all other factors that contribute to the makeup of the community. 

3d. Monitoring and Evaluating the Culture 

In a school of excellence, the culture and climate of the school are assessed on a regular basis through 
student peer groups, informal teachers’ leaders meetings, and surveys. A clear understanding of 
measurement, assessment, and evaluation strategies guides the school leader. Additionally, there is an 
ongoing assessment of both teacher and student performance. 

The school leader provides the staff and students an opportunity to use multiple sources of data to 
evaluate the school climate. Feedback from parent and community surveys is used to make decisions 
regarding the school. The effectiveness of the work of the teaching staff is also monitored and evaluated 
on an ongoing basis. A variety of supervisory and differentiated evaluation models are employed. These 
models are respectful of the developmental needs of the teaching staff. 
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Barriers to student learning are identified, classified, and addressed, The school leader acquires data on 
student academic progress on a continual basis. These data are from standardized tests, classroom 
performance grades and other information that might include year-end portfolios, anecdotal reports from 
teachers and parents, and other sources. The school leader uses this information to better understand 
how instructional effectiveness, curriculum alignment, environmental issues, or other factors impact 
student learning. 

4a. Making Management Decisions to Ensure Successful Teaching and 
Learning 

Schools are very complex, with multiple and often conflicting sets of expectations, needs, values, and 
priorities. Making management decisions in such complex settings involves identifying, clarifying, and 
resolving competing needs, forces, and claims of all stakeholders involved. The overriding goal of 
management decision-making is meeting the mission of the school and supporting a successful teaching 
and learning program. When conflicts emerge, the question one might ask is, “What solution will best 
work for the success of all students?” 

As a base for decision-making, the school leader relies on two kinds of theoretical knowledge: 
knowledge of principles and theories of effective organization and knowledge of components of 
successful teaching and learning programs. With this base, the school leader works to establish a 
proactive, rather than reactive, process for decision-making. Doing so requires problem identification 
and problem-solving skills, and a clear reliance on group process and consensus building that involves 
all stakeholders. After regularly reviewing all teacher and student data, the leader analyzes this 
information to inform and enhance the teaching and learning process. 

Effective decision-making does not begin with predetermined answers or solutions, It begins with 
identification of needs, questions, issues, priorities, and “givens.” For example, in effective schools the 
use of technology is framed as an answer to a set of questions about effective teaching, learning, and 
management, not as a previously established solution to what may be unclearly defined needs. 

The effective leader assumes an ethical stance in conceptualizing and facilitating management decision-
making. The leader is willing to take risks, and is equally willing to accept responsibility for the 
consequences of those risks. Management decisions are made using all available data that attempt to 
consider the best interests of all stakeholders. Trusting other people’s judgment, opinions, and values, 
the leader provides an open and safe arena for their proper consideration, and builds a trustful 
environment for shared decision-making. The leader assures that the contractual and other legal rights 
and responsibilities of all concerned are taken into consideration. 

4b. Developing Procedures to Ensure Successful Teaching and Learning 

Two maxims from the ISLLC Standards clearly spell out the overriding guidelines for developing 
procedures: 
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• Operational procedures are designed and managed to maximize opportunities for successful 
learning.  

• Operational plans and procedures to achieve the vision and goals of the school are in place.  

In schools characterized by the above maxims, the development of procedures, like the decision-making 
process, is proactive rather than reactive. “What are all the factors that actually or potentially might 
affect the smooth and successful implementation of our instructional program?” is a question that might 
typically frame the process. “When these factors compete or conflict,” the questioning might continue, 
“how might they best be analyzed, clarified, and resolved to support the development of effective 
procedures?” 

Because schools are complex, they require a complex set of procedures. The set might typically include 
procedures that address: 

• School improvement and curriculum review/revision 

• Development and modification of teacher and student schedules 

• Budget-making, revising, and monitoring 

• Community use of facilities 

• Monitoring and reporting student progress to parents and community 

• Staff evaluation and professional development 

• Information flow to staff, students, and community 

• Student, parent, and staff rights, responsibilities, and needs 

• Conflict resolution between and among students, staff, parents, and community 

• Ongoing monitoring of effective and legal use of all resources 

In developing procedures for these and other aspects of school governance, there are questions that are 
helpful to guide and monitor the process: 

Is this procedure fair, equitable, reasonable, workable, sensitive, and legally defensible? 

Who is going to develop, implement, and monitor this procedure? 

What consequences are explicit or implicit in the implementation of this procedure? 

What are the direct and indirect costs of this procedure? 

Ultimately, how will this procedures maximize opportunities for successful learning? 

Like all other aspects of school governance, developing procedures is an inclusive process, involving all 
stakeholders. Like other aspects, it is a recursive process involving periodic review and revision. And, 
like other aspects, successful development and implementation of procedures requires an effective 
communication system. All those involved need to know of opportunities in the development of 
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procedures and to also know the details of the procedures themselves. Additionally they need to know 
how procedures can ultimately affect them, and know what recourse they have if procedures are 
inappropriate. 

Effective school leaders are human, subject to complex and often weighty pressures, needs, and 
requirements, and guided by their own visions, hopes, and dreams for a successful school. In the 
complex world in which they operate, school leaders may well be advised to have a personal set of 
procedures to monitor their own lives. These procedures might well include time to take stock of “how 
they are” physically, mentally, and emotionally. These procedures might well include prescribed time 
for reflection. 

Am I responding to pressures with some perspective? 

Am I placing teaching and learning first? 

Am I building in time for myself as an individual — to grow, to relax, and to think?  

Am I the kind of school leader I used to dream I would become? 

4c. Allocating Resources to Ensure Successful Teaching and Learning 

Perhaps in no arena of school governance is the need to confront conflicting needs, desires, claims, 
values, and realities stronger than in the allocation of resources. It is a rare school leader who has not 
said, “There just isn’t enough And the sentence can end with any of a wide variety of resources: money, 
time, facilities, personnel. . . and the list goes on. The school leader faces this dilemma in two ways: 
being aggressive in seeking additional resources and overseeing a process to allocate the resources at 
hand. 

How does the effective school leader resolve the conflicts inherent in allocating resources? First, by 
holding always as the central guideline the questions: “What is best for teaching and learning?” and 
“What will best help us meet our goals and achieve our mission?” 

Then, the allocation of resources depends, as do all areas of governance, upon an inclusive process that 
involves stakeholders in the process of identifying needs, establishing priorities, weighing possibilities 
and consequences, and establishing a system of responsibility and accountability. The inclusive nature 
of the process for allocating resources rests upon a fundamental tenet that all must consider: the 
resources of the school belong to all the stakeholders; they are not the exclusive domain of any 
individuals or special interest groups. All stakeholders entrust to their representatives who are the 
decision- makers the responsibility for the development of a resource allocation plan that is thoughtful, 
equitable, comprehensive, and legally defensible. 

A responsible resource allocation plan includes a clear system of monitoring and accountability. 
Because the resources are public, so, too, must be the reporting of the use of those resources. The 
realities are that problems occuç unexpected needs arise, emergencies happen, and priorities shift. But as 
these contingencies are met, if the allocation of resources is reevaluated, that process, the reasons for it, 
and the outcome must be public. 
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4d. Creating a Safe, Healthy Environment to Ensure Successful Teaching 
and Learning 

The physical and emotional safety and health of every staff member and student are critical to the 
achievement of the goal that all students will succeed. Teachers cannot teach effectively nor can students 
learn and perform successfully in an environment that does not support and protect their safety and 
health. 

The creation and maintenance of such an environment is the responsibility of all stakeholders under the 
guidance and direction of effective school leaders. The physical and emotional well-being of staff and 
students is nurtured in an environment that is fully responsive to laws and regulations governing safety 
and health. Particular attention is paid to meeting the needs of anyone in the school — student, staff 
member or parent — who has physical conditions requiring special provisions. 

The safety of all is addressed through a clear and rigorously enforced set of rules and procedures 
including those addressing both routine and emergency conditions. Safety, both physical and emotional, 
is addressed by considerations of space and traffic flow; those responsible for these aspects of a school 
realize that crowding often causes tension and actual danger, and they work to reduce tension and 
danger through effective management of space. 

Emotional safety is no less important in a school than is physical safety. Students and staff have a right 
to an environment free from factors that impinge on emotional safety: harassment, teasing, 
embarrassment, or prejudice. Effective schools are marked by environments that build a sense of the 
worth and dignity of self and others. The school leader works with all concerned to build such 
environments. 

These environments proudly reflect the values of the school and the school community. An aesthetically 
pleasing physical plant and displays, symbols, and rituals reflecting the work and values of the school all 
provide a setting in which all students feel comfortable and of which they can be proud. In such a 
setting, all students are free to succeed. 

5a. Understanding Community Needs 

Effective school leaders are sensitive to the fact that they must have a deep and broad understanding of 
the needs of the community before they can fully engage members of the community in the support of 
the school. The community and all its members play a crucial role in shaping and supporting the school. 
In this regard, all these members have needs — sometimes clearly defined and sometimes felt, but, as 
yet, unexpressed — to which the school leader wisely attends. These needs, whether they be economic, 
social, cultural, or related to some other issue, affect the way the community members view the school 
and the value the school has, if any, on satisfying these needs. The school leader must also understand 
that these needs are not static, but, in fact, they change over time. The school leader must, therefore, 
continually assess community needs and develop the ability to identify and predict patterns that are 
supported by data from these assessments. The effective leader then uses this information to modify, 
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inform, and validate the vision of the school and to make decisions on teaching strategies that will foster 
learning and improve student achievement. There are several sources of data that can contribute to the 
leader’s knowledge of community needs. Some of these sources might include: 

• Community surveys conducted by the school  

• Census data about changes in the community population  

• News reports about changes in the community environment that might impact community 
members (e.g., the closing or creation of a business, economic changes)  

• Results of recent local elections, including those that impact school funding or change the 
composition of the Board of Education  

The effective school leader can and should enlist the support of stakeholders in this data collection 
effort. By collaborating with appropriate stakeholders on an ongoing basis, the leader can maximize the 
efficiency of the collection and analysis of these data and will be sure not only to ask the right questions, 
but also to ask the right people. 

Finally, the effective school leader knows that the information collected about the needs of the 
community is done to enhance learning and promote the success of all students. This information must 
not be used inappropriately to advance anyone’s or any group’s personal gain. The leader will increase 
community support for this effort if community members are assured that the leader is acting for the 
central purpose of promoting the success of all students. 

5b. Involving Members of the Community 

Effective school leaders understand the importance of involving appropriate members of the community 
to support the success of all students. These leaders understand that schools clearly do not exist in 
isolation, but that their schools must be inextricably linked with the families of the students and the 
community they serve. Schools are, and must be, a vital part of the communities in which they are 
found, and effective school leaders involve both families and the larger community in all aspects of the 
education of students. 

High performing school leaders have created effective, multifaceted strategies for collaborating with 
families and appropriate community members in ways that promote the school’s vision and that 
contribute to effective teaching and learning activities. These leaders provide representatives of the 
community opportunities to come into the school throughout the year to engage in meaningful events 
and activities. 

At the same time, the school leader encourages members of the school community to go into the 
community-at-large to engage in activities designed to enhance and supplement classroom instruction. 
For instance, teachers are encouraged to conduct field trips to local businesses, industries, or cultural 
centers to supplement classroom experiences and help students link their learning to real world 
applications. 
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The effective leader knows that establishing these community relationships cannot be done without 
assistance. Wise leaders are creative in ways of enlisting the assistance of a variety of stakeholders to 
reach out to groups beyond the school to strengthen these community ties. 

Finally, the school leader must make it abundantly clear that there is no other motivation for creating 
these community relationships than to promote the success of all the students. It must be evident that 
these ties are not created for the personal benefit of the leader or any special group within the school or 
community. Failure to heed this advice could undermine all the efforts of the school leader in creating 
these important relationships. 

5c. Providing Opportunities for the Community and School to Serve Each 
Other 

Effective school leaders promote opportunities for the community and the school to serve each other 
within a symbiotic relationship. Each can serve and support the other, to the mutual advantage of both. 
Such a relationship depends on collaboration, communication, and trust. In this environment, both 
community and school can be open and ready to discuss specific ways in which each can help the other. 

Both the community and the school have valuable resources. Some are unique to one or the other, but 
many can be reallocated for the mutual advantage of both, Resources that include facilities, expertise, 
services, and logistical support can often be shared and through the sharing made stronger and more 
valued. There are, of course, limits, and school and community leaders can work together to ascertain 
what those limits are, be they legal or logistical. By working together to determine how each can serve 
the other and how each must be independent, the school and the community can become stronger and be 
perceived by the public as acting responsibly. When all the resources of families, the community, and 
the school are appropriately brought to bear, students — the ultimate beneficiaries of such sharing — 
have a greater chance for success. 

The truly effective school leader recognizes that, by establishing strong, ongoing, wide- ranging 
relationships with the community, members of the community become valuable resources in assisting 
the school in realizing its vision and supporting student learning in the classroom. Just as important, 
however, is this leader understanding that the school can be of assistance in bringing about 
improvements within the larger community. Developing effective, ongoing, reciprocal collaborations 
with the community is a sign of a perceptive, creative school leader. By integrating community- based 
initiatives within the existing curriculum, the leader can create deep and meaningful activities that will 
supplement classroom experiences and activities both in and outside the school building. 

In establishing these community-based improvement efforts, the school leader makes use of the 
connections stakeholders have within the community. Stakeholders are used to generate ideas for how 
community members can support student learning in the classroom, and they can be used to identify 
many ongoing opportunities for the school to become active in community improvement efforts. 
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When engaging in these collaborative efforts within the community it is important that the school leader 
actively seeks participation from all representative groups within the school and community, that all 
stakeholders are treated equitably, and that all opinions are heard and valued. Furthermore, the school 
leader must be sure that these groups support each other’s improvement efforts throughout the year, 
focusing always on the central goal of promoting the success of all students. 

5d. Understanding and Valuing Diversity 

Effective school leaders understand and value the diversity of the school and the community and use 
their insights about diversity to foster learning. These leaders believe that in diversity lies strength and in 
unity lies strength. Effective school leaders understand and act on these seemingly disparate principles 
to promote the success of all students. They know that diversity can enrich the school community and 
through a shared appreciation of that diversity by the members of the school and community the strength 
of the school and the potential for success for all students can grow. 

The school leader’s relationship with and understanding of the community will provide the leader a 
deeper appreciation for the diversity that exists among the members of the community. Using this 
information, the school leader will ensure that the vision of the school reflects the community’s diversity 
and that the vision will include high expectations for all students regardless of race/ethnicity, 
socioeconomic class, or gender. The effective leader also is sensitive to the subtle changes in teaching 
and learning that may result from this diversity and will make changes in the school program to ensure 
that these differences are accommodated. Furthermore, the school leader will support teachers in linking 
instruction to lessons that address cultural diversity and ensure that curriculum guides foster this 
instructional goal. In addition, this leader will provide multiple opportunities for the school and 
community to plan and participate in activities that celebrate the diversity of the community. Events that 
might recognize the diversity within the community and the world may include cultural programs 
(music, art, dance), small and large group school assembly programs featuring representatives of 
community groups that support this diversity, and other similar informative events. These programs are 
not “special events,” but are ongoing throughout the year and form the very core of the social and 
cultural fabric of the school. 

The effective school leader uses appropriate stakeholders to reach out to the diverse members of the 
community to ensure that each group is represented in decision-making activities in the school. The 
stakeholders also become useful in assisting the school leader to create a faculty and support staff that is 
representative of this diversity. This is accomplished by using these emissaries to create a network to 
support such activities as recruiting, interviewing, and hiring new faculty and staff that will more closely 
represent and reflect this diverse population. 

The school leader must show respect for diversity and must model this attitude for the school 
community. Additionally, the leader must hold all the members of the school community accountable 
for this same value and must ensure that equity exists for students in all aspects of the school program. 
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6a. Demonstrating a Personal and Professional Code of Ethics 

To be true leaders, school administrators must embody and demonstrate the deepest sense of personal 
and professional integrity fairness, and ethics. Both in the community and in the school, these leaders 
must be honest and fair in their dealings with others and possess a set of personal standards grounded on 
a firm foundation of moral beliefs. This leadership must then translate these high principles into the 
operations of the school that support learning and promote the success of all students. This leadership is 
best demonstrated through the leader’s creation of a vision for the school that is equitable for all the 
members of the school community, excludes no one from the opportunity to succeed, and actively 
assesses each person’s progress toward the vision. One example of how this is accomplished is seen 
when the school leader assesses teacher and student performance on a continual basis, accurately 
represents the results of these assessments to the community, and confronts those who portray student 
achievement in a misleading way. 

The school leader must treat all the stakeholders in the school community in a consistently fair way and 
model this behavior to encourage this attitude in others. The leader must expect ethical behavior in all 
members of the school community and when unethical conduct is detected it must immediately be 
confronted and remedied by the leader. 

To increase one’s leadership capacity, the school leader must model ethical behavior in his or her 
personal activities outside, as well as in, the school. When an individual becomes a school leader, this 
person becomes a public figure as well. With leadership comes a mantle of responsibility that must be 
fulfilled for the school, for the sake of the students, and for the school community. 

6b. Understanding One's Impact on the School and Community 

Effective school leaders understand that their behaviors, attitudes, actions, and decisions do have an 
impact on the school and the community-at-large. Seemingly insignificant decisions made by the school 
leader can seriously affect the climate of the school; just a callous comment to a parent can negatively 
impact the community. Effective leaders are sensitive to the influence they wield and realize that they 
must assess how the community reacts to this influence. Using surveys and other data collection devices 
frequently throughout the school year, the leader is able to monitor this reaction in the school and the 
community. Other ways leaders can feel the pulse of the community is by maintaining close ties with 
stakeholders in settings outside the school day. This is accomplished by attending community events, 
participating in local civic or religious organizations, or by frequently attending school cultural and 
athletic activities. 

Simply gathering data is not enough, however. The leader must use the information obtained from these 
data collection efforts to gain an understanding of how his or her impact on the community will affect 
any attempt to achieve the vision of the school, the quality of the learning environment, and student 
achievement. Effective school leaders use this information to bring about positive change to the learning 
atmosphere and to promote the success of all students. 



Marian Online Leadership Portfolio 

 

Page 34 8/28/2012 

The school leader frequently and regularly seeks assistance from members of the school and community 
to obtain feedback related to the administration’s impact on learning. In addition, the leader seeks 
guidance and support from stakeholders to make appropriate use of this information to strengthen the 
relationship between the school and the community and to improve teaching and learning. 

The effective school leader ensures that opportunities for discussions with stakeholders concerning the 
administration’s impact on the school and the community are open and honest and carried out regularly 
throughout the school year. These dialogues are not simply scheduled for times that are politically 
expedient. Furthermore, the information gained from these conversations is used to support student 
learning, not to promote the political or personal agenda of any individual or group. 

6c. Respecting the Rights and Dignity of All 

The effective school leader is sensitive to the rights of all stakeholders and acts to protect the personal 
dignity of all. Personal rights and freedoms of students, parents, and staff members must be protected 
and preserved in such a way that an environment conducive to learning is maintained. The effective 
leader knows that many decisions have to be made that satisfy both of these sometimes-competing 
demands. The leader keeps these principles in mind when attempting to ensure that the vision of the 
school is appropriate for all members of the school community that all have an opportunity to attain the 
vision, and that all are supported in working toward the vision throughout the school year. To support 
this vision and to enhance teacher effectiveness, the school leader must ensure protection of the rights of 
teachers with respect to the fulfillment of their teaching duties. The school leader can help ensure the 
protection of these rights in many ways, for example: 

• By responding quickly and effectively to a teacher’s personal or professional concern  

• By eliminating actions of outsiders that interfere with teaching and learning  

• By developing sound regulations and procedures that promote and protect an orderly climate for 
learning  

These activities help create an atmosphere conducive to learning and protect the teacher from distracting 
influences. Additionally, this teaching and learning environment is further enhanced when the leader 
ensures that no member of the school community places students or other individuals in embarrassing or 
humiliating situations. Young children and adolescents are particularly sensitive to any attention that 
singles them out for ridicule or that places them in awkward situations, The school leader must take 
steps to assure that the staff is cognizant of this and behaves in ways that protect the students and their 
egos. 

The effective school leader promotes the rights and dignity of all by enlisting the support of all 
appropriate stakeholders. The efforts of the leader are magnified when appropriate members of the 
school community become engaged in developing activities that support the rights and dignity of all and 
then actually participate in these activities. One way the leader can use stakeholders in this enterprise is 
by involving them in efforts that develop stronger, ongoing relations with community agencies that 
support and guide children. The local police, bar association, or civic organizations are typically eager to 
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come in to the school to assist in promoting the rights of all and to provide supplemental material for 
classroom instruction. 

Finally, for the school leader to assure that the rights and dignity of all are protected, the leader creates 
and consistently supports rules and routines designed to accomplish this goal. These regulations are 
applied fairly and the leader actively confronts others who might seek to infringe on these rights. 

6d. Inspiring Integrity and Ethical Behavior in Others 

The effective school leader takes responsibility for assuring that all members of the school community 
demonstrate integrity and behave in an ethical way in support of student learning. The leader of an 
educational institution must lead and motivate others to be ethical by example and by monitoring the 
actions of others with an ethical standard that is clear and made known to all. A leader must always be 
sure that the decisions he or she makes are always ethical and that unethical behavior of others will not 
be tolerated. A leader cannot inspire ethical behavior if he or she falls into the trap of  “do as I say, not 
as I do,” Having modeled ethical behavior the leader is then in a position to be able to confront members 
of the school community who might have prevented others from working toward the vision of the 
school. The leader must not only confront these individuals but must take steps to successfully change 
their behavior. The leader must take these same steps in addressing issues that negatively impact the 
teaching and learning enterprise. The effective school leader will actively and continuously monitor 
school climate to assess the effects that the integrity and ethics of others have on the teaching and 
learning process. The leader must then act to remedy any barriers to learning that are identified. 

In attempting to inspire integrity and ethical behavior in the school community, the effective school 
leader quickly learns that this cannot be done without help. The school leader can greatly broaden this 
effect among many more individuals by enlisting the support of all appropriate members of the 
community. Furthermore, this effect is magnified when the leader creates opportunities for these 
stakeholders to develop events designed specifically to recognize and reward those that demonstrate this 
attitude. 

Finally, to inspire integrity and ethical behavior in others, the school leader must demonstrate these 
same traits. The truly effective leader is one who can show that his or her behavior specifically and 
directly caused others in the community to behave in the same way. 

7a. Operating Schools on Behalf of Students and Families 

One of the hallmarks of successful school leadership is the leader’s ability to constantly focus on the fact 
that the school operates for the benefit of the students and their families. Schools were not created to 
provide employment for adult members of the community nor were they created to provide a market for 
goods and services, although these might present positive side effects for the community. To ensure that 
schools do operate for students, the effective school leader must continuously assess the needs of the 
students and their families and use these data to create a vision for the school that promotes student 
success. In addition, this information informs the leader of the challenges faced by families within the 
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community. Acquiring this knowledge base is critical if the leader is to understand and then address 
these issues as they impact the teaching and learning process. 

The effective school leader collaborates with a variety of appropriate stakeholders throughout the school 
year to gain assistance in creating a school that is operated on behalf of the students and their families. 
The leader enlists the support of these stakeholders in assessing the needs of the students and families 
and in identifying and gathering resources necessary to address these needs in the classroom. These 
stakeholders might help the leader better understand these needs by placing the issues in a more relevant 
context and might then assist the leader in finding creative ways to secure the resources necessary to 
address these needs. Thus, stakeholders become critical allies of the school leader in establishing 
activities that identify barriers to learning and then in supporting teaching and learning to promote the 
success of all students. 

Besides simply believing that the school operates on behalf of the students and their families, the 
effective school leader must ensure that all members of the school community share this same value. By 
constantly demonstrating this belief throughout the school year the leader is able to begin to inspire this 
attitude among other members of the community. 

7b. Communicating Changes in Environment to Stakeholders 

Communicating changes in the environment to stakeholders is an often overlooked, but important, duty 
of the school leader. Frequently, changes in the community the region, or the nation will have a direct 
impact on the local school. For instance, an announcement of the closing of a local industry that 
employs hundreds of community members will, most probably, have a sudden negative economic and 
emotional impact on the entire community and region. This event will have consequences for the 
students attending the local schools, their parents, and ultimately on the resources needed to support 
schools themselves. Conversely, an announcement of new employment opportunities coming into the 
community could have a positive impact on students, families, and the school. The school leader has an 
obligation to keep members of the school community aware of these changes in the environment and, 
more importantly, the impact that they will have on teaching and learning. 

7c. Working Within Policies, Laws, and Regulations 

Our nation’s public schools operate under a comprehensive and complex set of local, state, and national 
policies, laws, and regulations. School leaders are mandated to work within each of these. Accomplished 
school leaders understand that there is no excuse for being ignorant of these laws and regulations that 
guide our schools or for simply ignoring them for the sake of expediency. Virtually all school-based 
laws and regulations have been enacted to protect members of the school community from harm, to 
ensure the mission of the school is carried out, and to protect the public’s investment in the educational 
process. Flaunting these regulations can have disastrous consequences for the school leader, and, in 
many cases, the entire school community. While all school leaders must be knowledgeable about the 
legalities that govern the operation of the school, the effective leader understands how to use this 
knowledge to further promote, support, and enhance the vision of the school. Likewise, this leader has 
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an understanding of how these laws and policies can actually bring about significant, positive change in 
teaching and learning that impacts all student groups. 

Accomplished school leaders are those who possess a unique arsenal of skills and strategies that focus 
on promoting the success of all students. One of the biggest success factors possessed by those 
performing at this advanced level is the ability to anticipate change, understand how this change will 
impact the students and the teaching and learning process, and to take the steps necessary to meet the 
challenges presented by the change. High performing school leaders then anticipate changes in the 
environment and are ready to react to those changes. To accomplish this, the effective school leader 
establishes an ongoing dialogue with all members of the school and community to share information 
about these external forces. These leaders explain how these changes will impact the efforts of the 
school to work toward the school’s vision and how these forces might challenge or support instructional 
programs and student achievement. 

Not only does the effective school leader communicate this information to members of the school 
community and the community-at-large, but also the leader enlists the support of appropriate 
stakeholders in assuming some responsibility for this communication effort. The leader engages these 
stakeholders in creating opportunities for members of the community to enter into an ongoing dialogue 
about the issues and collaborates with the school on strategies that might be useful in confronting these 
external forces. 

To ensure that his or her professional ethics are not compromised, the effective school leader 
communicates changes in the environment throughout the year on an ongoing basis, and not just when it 
becomes a politically expedient way to leverage the self-interest of the leader or any special group. The 
leader also makes absolutely certain that this information is equally accessible to all the diverse 
members of the community. 

The effective school leader also is aware of, and sensitive to, the policies, laws, and regulations that 
govern how the school may collaborate with stakeholders and ensures that all stakeholders operate only 
within the limits of those regulations. One of the more obvious examples here is that of pupil 
confidentiality. Federal, state, and local laws are very precise in identifying who may have access to 
pupil records and for what purpose. While it is extremely beneficial to engage appropriate stakeholders 
in school activities, the wise leader must use caution in protecting the rights of students, teachers, and 
staff. 

The ethical school leader abides by the spirit as well as the intent of policies, laws, and regulations that 
govern the school and society throughout the year. The leader understands what these regulations are 
designed to accomplish and is meticulous in adhering to these principles. Furthermore, this leader’s 
behavior is demonstrated both in the school and in the larger community. Finally, this leader assumes 
full responsibility for attempting to inspire others to that same behavior. 
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7d. Communicating With Decision-Makers Outside the School Community 

Establishing lines of communication with decision-makers outside the school community is critically 
important in successful school leadership. These individuals from outside the school, whether political 
figures, agents of a state department of education, or members of some other influential group, 
continually create policies and regulations that impact the school. Their influence may be economical, 
financial, educational, or significant in one of many other meaningful ways. Still other groups, although 
not technically decision-makers, influence the school in other ways. These might include the local 
Chamber of Commerce and similar business-related organizations, actual local businesses, colleges and 
universities, religious groups, the media, and other centers of influence. The effective school leader 
understands the importance of establishing positive relationships with these groups and individuals and 
understands how to use these relationships to build a dialogue with the decision-makers. Through this 
ongoing dialogue, the leader will have the ability to make outside decision-makers aware of the vision of 
the school and how they can support and shape it. In addition, the leader can help these individuals 
understand and appreciate the efforts of teachers and students and how these decision-makers can 
effectively influence and improve student performance and instruction. 

To build and sustain the communication system with outside decision-makers, the effective school 
leader collaborates with appropriate stakeholders to form networks. These networks are designed to 
facilitate effective communication with these decision-makers and to broaden the scope of those 
included in this communication effort. 

Finally, the effective school leader understands the importance of enlisting outside decision-makers to 
support the success of all students. The leader ensures that all students receive equal benefit from those 
outside the school. At the same time, the leader is aware of, and concerned with, the ethical motivations 
of these decision makers and how these motivations might impact the school climate or the school’s 
relationship with the larger community. 
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Appendix B  
184 KNOWLEDGE, SKILLS, AND DISPOSITONS 

 ALIGNED TO 24 COMPONENTS 

Wisconsin 
Administrator 

Standards 

Standard 2  - The administrator leads by facilitating the development, articulation, 
implementation, and stewardship of a vision of learning that is shared by the school 
community. 

2a.  Developing the  
       Vision 
 

The administrator has knowledge and understanding of 
2.K.1    learning goals in a pluralistic society  
2.K.2    the principles of developing and implementing strategic plans 
2.K.3    systems theory 
2.K.4    effective consensus-building and negotiation skill  
 
The administrator facilitates processes and engages in activities ensuring that 
2.S.4     the vision is developed with and among stakeholders  
2.S.11   relevant demographic data pertaining to students and their families are used in developing the 
school mission  & goals. 
 
The administrator believes in, values, and is committed to 
2.D.1     the educability of all.  
2.D.2     a school vision of high standards of learning . 
 

2b.  Communicating  
        the Vision 

The administrator has knowledge and understanding of 
2.K.5    effective communication 
 
The administrator facilitates processes and engages in activities ensuring that 
2.S.1     the vision and mission of the school are effectively communicated to staff, parents, students, and 
community members  
2.S.2     the vision and mission of the school are communicated through the use of symbols, ceremonies, 
stories, and similar activities  
2.S.6     progress toward the vision and mission is communicated to all  stakeholders 
 

2c.  Implementing the  
      Vision 

The administrator has knowledge and understanding of 
2.K.2      the principles of developing and implementing strategic plans 
2.K.3      systems theory 
2.K.4      effective consensus-building and negotiation skill  
 
The administrator facilitates processes and engages in activities ensuring that: 
2.S.3       the core beliefs of the school vision are modeled for all  stakeholders  
2.S.5       the contributions of school community members to the realization  of the vision are recognized 
and  celebrated  
2.S.7       the school community is involved in school improvement efforts  
2.S.9       an implementation plan is developed in which objectives and strategies to achieve the vision and 
goals are clearly articulated  
2.S.12     barriers to achieving the vision are identified, clarified, and addressed. 
2.S.13     needed resources are sought and obtained to support the implementation of the school mission 
and goals.  
2.S.14     existing resources are used in support of the school vision and goals.  
 
The administrator believes in, values, and is committed to 
2.D.4      all members of the school community . 
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2d. Monitoring &  
      Evaluating the  
      Vision 
 

The administrator has knowledge and understanding of 
2.K.3     systems theory 
2.K.4     information sources, data collection, and data analysis strategies 
 
The administrator facilitates processes and engages in activities ensuring that 
2.S.8       the vision shapes the educational programs, plans, and actions 
2.S.10    data related to student learning are used to develop the school visions goals  
2.S.15     the vision, mission, and implementation plans are regularly monitored, evaluated, and revised 
 
The administrator believes in, values, and is committed to 
2.D.3    continuous school improvement  
2.D.5    ensuring that students have the knowledge, skills, and values needed to become successful adults.  
2.D.6    a willingness to continuously examine one's own assumptions, beliefs, and practices.  
2.D.7    doing the work required for high levels of personal and organization performance 
 

 
Wisconsin 

Administrator 
Standards 

Standard 3 – The administrator manages by advocating, nurturing and sustaining a 
school culture and instructional program conducive to pupil learning and staff 
professional growth. 

3a. Valuing Students and  
       Staff 

The administrator has knowledge and understanding of 
3.K.8     adult learning and professional development models. 
3.K.10    the role of technology in promoting student learning and professional growth. 

The administrator facilitates processes and engages in activities ensuring that 

3.S.2     professional development promotes a focus on student learning  consistent with the school 
vision/goals  
3.S.3     students and staff feel valued and important.  
3.S.8     there is a culture of high expectations for self, student, and staff performance.  
3.S.10   student and staff accomplishments are recognized and celebrated.  
 
The administrator believes in, values, and is committed to 
3.D.2     the proposition that all students can learn.  
3.D.3     the variety of ways in which students can learn.  
3.D.5     professional development as an integral part of school improvement.  
3.D.8     preparing students to be contributing members of society.  
 

3b. Developing and  
      Sustaining the Culture 

The administrator has knowledge and understanding of 
3.K.1     student growth and development . 
3.K.2     applied learning theories . 
3.K.3     applied motivational theories. 
3.K.4     curriculum design, implementation, evaluation, and refinement . 
3.K.5      principles of effective instruction. 
3.K.6      measurement, evaluation, and assessment strategies. 
3.K.7     diversity and its meaning for educational programs.  
3.K.11   school cultures.  
 
The administrator facilitates processes and engages in activities ensuring that 
3.S.9      technologies are used in teaching and learning.  
3.S.14    curriculum decisions are based on research, expertise of teachers, and the recommendations 
of learned societies 
3.S.16    a variety of sources of information is used to make decisions     
 
The administrator believes in, values, and is committed to                                
3.D.1     student learning as the fundamental purpose of schooling.  
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3.D.7     a safe and supportive learning environment.  
 

3c. Ensuring an Inclusive  
      Culture 

The administrator has knowledge and understanding of  

3.K.9    the change process for systems, organizations, and individuals.  
 

The administrator facilitates processes and engages in activities ensuring that 

3.S.1      all individuals are treated with fairness, dignity, and respect   
3.S.4      the responsibilities and contributions of each individual are acknowledged.  
3.S.6      diversity is considered in developing learning experiences.  
3.S.11    multiple opportunities to learn are available to all students.  
3.S.12    the school is organized and aligned for success.  
3.S.20    pupil personnel programs are developed to meet the needs of students and their  families         
 
The administrator believes in, values, and is committed to 
3.D.6    the benefits that diversity brings to the school community.  
        

 
3d. Monitoring and  
      Evaluating the  
      Culture 

The administrator facilitates processes and engages in activities ensuring that 

3.S.5     barriers to student learning are identified, clarified, and addressed.  
3.S.7     life long learning is encouraged and modeled.  
3.S.13   curricular, co-curricular, and extra-curricular programs are designed, implemented, and evaluated  

3.S.15    the school culture and climate are assessed on a regular basis  

3.S.17    student learning is assessed using a variety of techniques.  
3.S.18    multiple sources of information regarding performance are used by staff and students.  

3.S.19    a variety of supervisory and evaluation models is employed.  
 
The administrator believes in, values, and is committed to 
3.D.4    lifelong learning for self and others.  
 

 
Wisconsin 

Administrator 
Standards 

Standard 4 - The administrator ensures management of the organization, operations, 
finances, and resources for a safe, efficient, and effective learning environment. 

 
4a. Making Management  
      Decisions 

The administrator has knowledge and understanding of 
4.K.1     theories and models of organizations and the principles of organizational development.  
4.K.3     human resources management and development.  
4.K.7     legal issues impacting school operations.  
 
The administrator facilitates processes and engages in activities ensuring that 
4.S.5      collective bargaining and other contractual agreements related to  the school are effectively managed.  
4.S.7      time is managed to maximize attainment of organizational goals.  
4.S.11     the school acts entrepreneurially to support continuous improvement.  
 
The administrator believes in, values, and is committed to 
4.D.1      making management decisions to enhance learning and teaching. 
4.D.2      taking risks to improve schools. 
4.D.3      trusting people and their judgments. 
4.D.4      accepting responsibility.  
4.D.5      high-quality standards, expectations, and performances. 
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4b. Developing Procedures The administrator has knowledge and understanding of 
4.K.2    operational procedures at the school and district level.  
 
The administrator facilitates processes and engages in activities ensuring that 
4.S.1     operational procedures are designed and managed to maximize opportunities for successful teaching.  
4.S.3     emerging trends are recognized, studied, and applied as appropriate.  
4.S.4      operational plans and procedures to achieve the vision and goals of the school are in place.  
4.S.8      potential problems and opportunities are identified.  
4.S.9      problems are confronted and resolved in a timely manner.  
4.S.12    organizational systems are regularly monitored and modified as needed.  
4.S.13   stakeholders are involved in decisions affecting schools.  
4.S.14    responsibility is shared to maximize ownership and accountability.  
4.S.15    effective conflict resolution skills are used.  
4.S.17     effective group-process and consensus-building skills are used.  
4.S.18     effective communication skills are used.  
4.S.19     there is effective use of technology to manage school operations.  
4.S.23     confidentiality and privacy of school records are maintained.  
 
The administrator believes in, values, and is committed to 
4.D.6     involving stakeholders in management processes.  
 

4c. Allocating Resources The administrator has knowledge and understanding of 
4.K.5     principles and issues relating to school facilities and use of space.  
4.K.8     current technologies that support management functions knowledge of learning, teaching, and student 
development is  used to inform  
 
The administrator facilitates processes and engages in activities ensuring that 
4.S.10   financial, human, and material resources are aligned to the goals of schools.  
4.S.20   fiscal resources of the school are managed responsibly, efficiently,  and effectively.  
4.S.22    human resource functions support the attainment of school goals. 
 

 
4d. Creating a Safe,  
      Healthy Environment 

The administrator facilitates processes and engages in activities ensuring that 
4.S.6     the school plant, equipment, and support systems operate safely,  efficiently, and effectively. 
4.S.21   a safe, clean and aesthetically pleasing school environment is created and maintained.  
 
The administrator believes in, values, and is committed to 
4.D.7     a safe environment. 
 

 

Wisconsin 
Administrator 

Standards 

Standard 5 - The administrator models collaborating with families and community 
members, responding to diverse community interests and needs, and mobilizing 
community resources. 

 
5a. Understanding 
Community Needs 

The administrator has knowledge and understanding of 
5.K.1        emerging issues and trends that potentially impact the school community.  
5.K.3      community resources.  
 
The administrator facilitates processes and engages in activities ensuring that 
5.S.3       information about family and community concerns, expectations, and needs is used regularly.  
5.S.7       available community resources are secured to help the school solve problems and achieve goals.  
5.S.9       community youth family services are integrated with school  programs.  
 
The administrator believes in, values, and is committed to 
5.D.1     schools operating as an integral part of the larger community. 
5.D.5     families as partners in the education of their children.  
5.D.6      the proposition that families have the best interests of their children in mind.  
5.D.7      resources of the family and community needing to be brought to bear on the education of students.  
 

5b. Involving Members of The administrator has knowledge and understanding of 
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the Community 5.K.5      successful models of school, family, business, community, government, and higher education 
partnerships.  
 
The administrator facilitates processes and engages in activities ensuring that 
5.S.1       high visibility, active involvement , and communication with the larger community is a priority. 
5.S.2       relationships with community leaders are identified and nurtured.  
5.S.10     community stakeholders are treated equitably.  
 
The administrator believes in, values, and is committed to 
5.D.2     collaboration and communications with families. 
5.D.3      involvement of families and other stakeholders in school decision-making processes. 
5.D.8      an informed public.  
 

5c. Providing  
     Opportunities for the  
     Community and 
District 

The administrator has knowledge and understanding of 
5.K.4     community relations and marketing strategies and processes. 
 
The administrator facilitates processes and engages in activities ensuring that:  
5.S.4      there is outreach to different business, religious, political, and service agencies and organizations.  
5.S.6      the school and community serve one another as resources.  
5.S.8      partnerships are established with area businesses, institutions of  higher education and community groups. 
5.S.12    effective media relations are developed and maintained.  
5.S.13     a comprehensive program of community relations is established. 
5.S.14     public resources and funds are used appropriately and wisely.  
5.S.15     community collaboration is modeled for staff. 
5.S.16     opportunities for staff to develop collaborative skills are provided. 
 

5d. Understanding and 
Valuing Diversity 

The administrator has knowledge and understanding of 
5.K.2     the conditions and dynamics of the diverse school community.  
 
The administrator facilitates processes and engages in activities ensuring that 
5.S.5      credence is given to individuals and groups whose values and opinions may conflict. 
5.S.11    diversity is recognized and valued.  
 
The administrator believes in, values, and is committed to 
5.D.4     the proposition that diversity enriches the school.  

 
Wisconsin 

Administrator 
Standards 

Standard 6 – The administrator acts with integrity, with fairness, and in an ethical 
manner. 

6a. Demonstrating a Code 
of Ethics 

The administrator has knowledge and understanding of 
6.K.1      the purpose of education and the role of leadership in modern society. 
6.K.2      various ethical frameworks and perspectives on ethics.  
6.K.4      professional codes of ethics.  
6.K.5      the philosophy and history of education.  
 
The administrator facilitates processes and engages in activities that 
6.S. 2     demonstrate a personal and professional code of ethics.  
6.S.13     expect that others in the school community will demonstrate integrity and exercise ethical behavior.  
6.S.14     open the school to public scrutiny. 
6.S.15     fulfill legal and contractual obligations.  
 
The administrator believes in, values, and is committed to 
6.D.4   bringing ethical principles to the decision-making process.  
 

6b. Understanding One’s  
       Impact on District 
       and Community 

The administrator facilitates processes and engages in activities that 
6.S.1     examine personal and professional values.  
6.S.5     accept responsibility for school operations.  
6.S.6     consider the impact of one's administrative practices on others.  
6.S.7     use the influence of the office to enhance the educational program rather than for personal gain.  
 



Marian Online Leadership Portfolio 

 

Page 44 8/28/2012 

The administrator believes in, values, and is committed to 
6.D.5     subordinating one's own interest to the good of the school community. 
6.D.6     accepting the consequences for upholding one's principles and  actions.  

6.D.7     using the influence of one’s office constructively and productively in the service of all students and their 
families 

 

6c. Respecting the Rights  
      and Dignity of All 

The administrator has knowledge and understanding of   
6.K.3     the values of the diverse school community.  
 
The administrator facilitates processes and engages in activities ensuring that 
6.S.8      treat people fairly, equitably, and with dignity and respect.  
6.S.9      protect the rights and confidentiality of students and staff.  
6.S.10    demonstrates appreciation for and sensitivity to the diversity in the school community.  
6.S.11    recognize and respect the legitimate authority of others.                
6.S.12     examine and consider the prevailing values of the diverse school community.  
6.S.16    apply laws and procedures fairly, wisely, and considerately.  
 
The administrator believes in, values, and is committed to 
6.D.1      the ideal of the common good.  
6.D.2      the principles in the Bill of Rights.  
6.D.3      the right of every student to a free, quality education. 
6.D.8      development of a caring school community.  
 

6d. Inspiring Integrity 
and  
      Ethical Behavior in  
      Others 

The administrator facilitates processes and engages in activities that 
6.S.3    demonstrate values, beliefs, and attitudes that inspire others to higher levels of performance.  
6.S.5    serve as a role model.  
 

 
Wisconsin 

Administrator 
Standards 

Standard 7 – The administrator understands, responds to, and influences the larger                        
political, social, economic, legal, and cultural contexts. 

 

7a. Operating the 
District  
      on Behalf of Students  
      and Families 

The administrator has knowledge and understanding of 
7.K.2     the role of public education in developing and renewing a democratic society and an economically 
productive nation  
7.K.6     global issues and forces affecting teaching and learning  
7.K.8     the importance of diversity and equity in a democratic society 
 
The administrator facilitates processes and engages in activities ensuring that 
7.S.1      the environment in which schools operate is influenced on behalf of students and their families.  
7.S.5      public policy is shaped to provide quality education for students  
 
The administrator believes in, values, and is committed to 
7.D.1     education as a key to opportunity and social mobility  
7.D.2     recognizing a variety of ideas, values, and cultures  
 

7b. Communicating  
      Changes in  
      Environment to  
      Stakeholders 

The administrator has knowledge and understanding of 
7.K.5     models and strategies of change and conflict resolution as applied to the larger political, social, cultural, 
and  economic contexts of schooling  
 
The administrator facilitates processes and engages in activities ensuring that 
7.S.2    communication occurs among the school community concerning trends, issues, and potential changes in 
the environment in which schools operate.  
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7c. Working within  
       Policies, Laws, and  
      Regulations 

The administrator has knowledge and understanding of 
7.K.1     principles of representative government that under gird the system of American schools  
7.K.3     the law as related to education and schooling  
7.K.4     the political, social, cultural, and economic systems and  processes that impact schools  
7.K.7     the dynamics of policy development and advocacy under our democratic political system  
 
The administrator facilitates processes and engages in activities ensuring that 
7.S.4     the school community works within the framework of policies, laws and regulations enacted by local, 
state, and  federal authorities  
 
The administrator believes in, values, and is committed to 
7.D.4     actively participating in the political and policy-making context in the service of education  
7.D.5     using legal systems to protect student rights and improve student opportunities  
 

7d. Communicating with  
      Outside Decision- 
      Makers 

The administrator facilitates processes and engages in activities ensuring that 
7.S.3     there is ongoing dialogue with representatives of diverse community groups  
7.S.6     lines of communication are developed with decision-makers outside the school community  
 
The administrator believes in, values, and is committed to 
7.D.3     importance of a continuing dialogue with other decision-makers affecting education  
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