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2011 Introduction: The School of Education is guided by its conceptual framework of The 
Learning-Centered Individual which is organized around five interconnected themes 
displayed as the petals of a lily.  We believe that learning is a lifelong process. Therefore, our 
mission is to engage in the continuous development of the dimensions of each theme within 
ourselves, our candidates, and members of the larger community. We view this framework as 
dynamic and responsive to the uniqueness of individuals, as well as to the potential for 
change within the profession. 
 
2007 Introduction:  The conceptual framework for professional preparation programs in the 
School of Education at Marian College is oriented toward the development of learning-centered 
educators.  The framework is organized around five interconnected themes, displayed as the 
petals of a lily which is the focal point of the college seal.  The lily signifies the mission of 
Marian College to “educate the whole person, striving to nurture intellectual, spiritual, aesthetic, 
psychological, social, and physical dimensions.”  The theme of Values and Ethics, at the center 
of the lily, reflects the core values of the college community.  On the remaining petals are four 
other themes that also guide our professional practice: Knowledge, Reflection, Collaboration, 
and Accountability.  We believe that learning is a lifelong process. Therefore, our mission is to 
engage in the continuous development of the dimensions of each theme within ourselves, our 
candidates, and members of the larger community. We view this framework as dynamic and 
responsive to the uniqueness of individuals, as well as to the potential for change within the 
profession. 
 
2000 
No Introduction 
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Values and Ethics 
 

2011: We believe learning-centered individuals recognize and affirm the importance of 
values and ethics in their lives, in the lives of others, and in society. Within the context of 
society, religion, and culture, as well as Marian’s learning-centered environment, individuals 
strive to refine their ethical frameworks as they reflect on their beliefs and values, and on 
their ability to model professional and ethical standards. 
 
2007:  We believe learning-centered educators recognize and affirm the importance of 
values and ethics in their lives, their students’ lives, and in society.  Within the context of  
society, religion, and culture, as well as Marian’s learning-centered environment, 
individuals should strive to refine their ethical frameworks as they reflect on their beliefs 
and values, and on their ability to live as educators who model professional and ethical 
standards. 

 
2000: We believe that professional educators must recognize and affirm the importance of 
values in their lives, their students’ lives, and in society.   
 
Rationale, References and Knowledge-base 
Hall (1986) emphasizes that individuals develop their own personal values within a framework 
of societal and religious values and that this development occurs as the individual develops 
through specific stages of cognitive and moral development (Kohlberg, 1978). 
 
We support the belief that professional educators must recognize the impact of culture on their 
own attitudes, beliefs, and values. The ASCD handbook for 1999 (Marsh, 1999) reminds 
educators that the entire process of change to standards based systems requires consideration of 
values and ethics as a crucial part of establishing the entire ecology of schooling to insure best 
results. Furthermore, it is essential that professional educators understand and appreciate the 
variety of cultures found in classrooms in order to develop curriculum and instructional methods 
that meet the needs of all students as they face life in the cultural milieu of the 21st century 
(Sleeter and Grant, 1991; Shor and Freire, 1987).  Likewise school administrators must 
recognize the important roles they play in setting the climate of their districts, school buildings, 
and fiscal operational strategies, keeping in mind principles of justice for all students, their 
families, and the greater community in which the school system operates. (Heubert, 1999; 
McCormick, 1995)    
 
Professional integrity is in harmony with a values-based climate.  People of integrity bring with 
them a set of standards and values that they expect will be present in any organization to which 
they belong.  Educational organizations can impart values with varying degrees of awareness in 
both the content and processes of the curriculum (Belanger, 1993) and in both formal and 
informal ways (Innes, 1992; Kirschenbaum, 1992; Lickona, 1991).  
 
Teachers and administrators have an obligation to prescribe to suitable professional and ethical 
standards (e.g., NEA Code of Ethics for Teachers and codes of ethics for various administrator 
associations).  While no complete creed exists that defines proper action for the profession, 
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there are developing standards in certain matters that in time become essentially binding 
(AAUP, 1990). 
 
Here at Marian a Code of Professional Ethics is stated in our Faculty Handbook (2.9.2.2).  
Values development is woven into the undergraduate courses.  The liberal arts core at Marian 
College is an explicit values-based approach that "effectively develops the inner self; the outer 
self; the socially responsible self; and the future-oriented heritage-based self" (Marian College 
Academic Bulletin, 1993-1995, p. 54).   
 
Educators in the graduate program have the opportunity to reflect upon their own values as well 
as to consider ways they assist students in developing values and to analyze the relationship of 
values and educational leadership.  They also develop skills that enable them to integrate values 
into areas of governance when they consider how values are part of a school's mission 
statement.  [EG620 Values Development in the Classroom is a required course].  
 
We not only introduce our students to the professional organizations, we also assist them in 
developing the skills to be able to live out their ethical standards. 
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Knowledge 
 

2011: We believe learning-centered individuals recognize and affirm the need for the 
understanding of subject matter and the ability to apply pedagogical strategies that are 
consistent with the academic discipline. Equally  important  is  the  need  for  knowledge  of  
human  development, theories of learning, social and political influences, curriculum theory, 
research- and practice- based  pedagogy,  and  technology. We recognize the unique interplay 
that occurs as a learning-centered person develops and applies knowledge in particular 
sociocultural contexts. 
 
2007:  We believe learning-centered educators recognize and affirm the need for the 
understanding of subject matter and the ability to apply pedagogical strategies that are 
consistent with the academic discipline.  Equally important is the need for knowledge of 
human development, theories of learning, social and political influences, curriculum 
theory, research- and practice-based pedagogy, and technology.  We recognize the unique 
interplay that occurs as a learning-centered educator develops and applies knowledge with 
the learners in particular sociocultural contexts. 
 
2000: We believe that a professional educator needs a depth of understanding of the content that 
is being taught and the ability to apply appropriate educational strategies that are consistent with 
the academic discipline.   
 
Rationale, References and Knowledge-base  
The importance of knowledge of academic disciplines is stressed not only by Shulman (1986, 
1987) but also in research about effective schooling (Good & Brophy, 1986; Brookover, et al., 
(1978).  This balance between content and application is part of the artistry of teaching.  
Shulman (1987) speaks of "the wisdom of practice" (p. 11).  There is a practical sense of 
wisdom that professional educators develop as they grow in the artistry of teaching.  Eisner 
(1985) defines artistry as the interplay that occurs when professional educators apply theory to a 
specific context while recognizing the uniqueness of the individual and group and the content of 
the curriculum.  
 
As technology becomes increasingly more prevalent in society and classrooms in the United 
States, it is crucial that educators at all levels demonstrate competency in its use.  According to 
Smith and Ragan (1999), Grabe and Grabe (1997), and Newby, et al. (1999) technology best 
serves educational settings when immersed into all areas of the curriculum.  The standards of 
the Learning Centered Educator Model related to technology encourage candidates in both 
initial and advanced programs to develop the knowledge, skills and dispositions to value and 
competently use technology effectively in their classrooms and schools. (Heinich, et. al. 1999;  
Roblyer & Edwards, 2000). 
 
We believe that the professional educator also needs deep knowledge of human learning and 
development and of research and practice-based pedagogy (APA, 1991; Brooks & Brooks, 
1993; Butler, 1992).  Likewise, educators must explore their inner selves—their identity and 
integrity—to sustain themselves during trying times in the profession (Palmer, 1998). 
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An essential component of our learning-centered model recognizes the intrinsic uniqueness of 
each person and acknowledges that each person creates a personal world view (Hall, 1986).  Our 
model focuses on student needs, traits, feelings, attitudes, relationships, and situations.  We 
strive to be cognizant of and willing to address issues related to multiculturalism and the 
demographic realities of our students.   
 
Appreciating multiple perspectives is a keystone of our Learning Centered Educator Model.  
Our outlook reflects Allport's (1954) initial insight that additional knowledge about groups of 
people can lessen stereotypical thinking and that school personnel have the unique opportunity 
to dispel stereotypes and prejudices that individuals bring to the classroom.  In more recent 
times, Freire's (1970) emphasized empowering the individual whereas Banks (1991) focused on 
the concepts of multiculturalism.   
 
Our model acknowledges the need to balance knowledge of content and the needs of 
individuals.  Our learner-centered approach seeks to integrate the experiential, cognitive and 
affective.  The experiential curriculum would "lead to the healthy growth of the individual" and 
the cognitive curriculum would assist the learner "to make sense of the world and to think more 
productively and creatively" (Posner, 1992, p. 47).  Combs (1982) stressed that affective 
education can enhance cognitive development since "self-concept, feelings of challenge or 
threat, values, and feelings of belonging or being cared for" critically influence the learning 
process (p. 496).  The artistry of teaching is effective when the professional educator integrates 
experiential, cognitive, and affective curriculum development that recognizes the unique needs 
of the learner including the at-risk student (Chalker,1996).   As Airasian (2000) states, educators 
must be aware that instruction and assessment are bound together in the same process and must 
be considered together in order to assure that the needs of the individual learner are being 
addressed. 
 
Extensive field experiences at the initial level allow students to apply a variety of teaching 
strategies while being cognizant of learners' needs.  The advanced level allows educators to do 
in-depth study about students' needs, values development, and educational leadership.  Both 
programs provide candidates with opportunities to work with and reflect upon those experiences 
with diverse populations found in school systems throughout the state including ethnic minority 
groups, special needs students, English language learners, students from various religious 
backgrounds, as well as students from all socio-economic levels.  From these experiences comes 
the knowledge allowing Marian candidates to develop curriculum, plan activities and 
assessments and advocate for students in their schools (Sweet, 1998). 
 
The School of Education supports the belief that in order for children to maximize their learning 
experiences there is the need for personal commitments of time, energy, and caring on the part 
of teachers (Darling-Hammond & Snyder, 1992; Goodlad, 1992).  Our Learning Centered 
Educator Model emphasizes the knowledge, skills, and dispositions necessary to respond to the 
challenges that professional educators face today. 
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Reflection 
 

2011: We believe that reflection is a powerful tool for lifelong learning, as well as for 
personal and professional transformation. Learning-centered individuals develop skills in 
reflection that enable them to review, reconstruct, reenact and critically analyze their own 
actions and beliefs to determine a course of action. 
 
2007:  We believe learning-centered educators develop skills in reflection to critically 
examine educational issues and practices.  As educators review, reconstruct, reenact and 
critically analyze their own actions and beliefs, as well as those of diverse learners, they 
should ground their explanations of practice in evidence and determine a future course of 
action.  We believe that reflection is a powerful tool for life-long learning, as well as for 
personal and professional transformation. 
 
2000: Reflection by reconstructing, reenacting and critically analyzing one's own and the class's 
performance. 
 
Rationale, References and Knowledge-base  
Reflection, according to Shulman (1987), includes "Reviewing, reconstructing, reenacting and 
critically analyzing one's own and the class's performance, and grounding explanations in 
evidence" (p.15).  Such skills are developed through an understanding of theory and by 
experiences that allow the professional educator to apply theory.  Van Manen (1977) highlights 
three levels of reflectivity: technical, interpretive and critical.  Zeichner and Liston (1987) point 
out that learning, for both pupils and teachers, is greater and deeper when teachers are 
encouraged to exercise their judgment about the content and processes of their work and to give 
some direction to the shape of schools as educational environments (p. 24) 
 
2000 
Shulman, L. S.  (1987). Knowledge and teaching:  Foundations of the new reform.  Harvard 

Educational Review, 57(1), pages. 
Van Manen, M.  (1977). Linking ways of knowing with ways of being practical.  Curriculum 

Inquiry, 6(3), 205-228. 
Zeichner, K. M. & Liston, D. P., (1987).  Teaching Student Teachers to Reflect.  Harvard 

Educational Review, 57(1), 23-48. 
Ward & Tikanoff.  (1982). 
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Brookfield, Stephan (1998). "Critically Reflective Practice". Journal of Continuing Education. 

18 (4): 197–205.  
Dewey, J. (1938). Experience and education. New York: Macmillan. 
Tripp, D. (1993). Critical incidents in teaching: Developing professional judgment. New 

York: Routledge. 
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Larrivee, Barbara (2000). "Transforming Teaching Practice: Becoming the critically reflective 
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teacher". Reflective Practice 1 (3): 293.  
Bolton, G (2010) Reflective Practice, Writing and Professional Development (3rd edition), 

SAGE publications, California.  
Bullock, D (2011) Learner self-assessment: an investigation into teachers’ beliefs (ELT Journal 

65/2) 
Danielson, L.M. (2009).  “Fostering Reflection.” Educational Leadership 66(5). Retrieved 

March 9, 2011 from: 
http://www.ascd.org/publications/educationalleadership/feb09/vol66/num05/fostering-
reflection.aspx 

 
 

http://www.ascd.org/publications/educationalleadership/feb09/vol66/num05/fostering-reflection.aspx
http://www.ascd.org/publications/educationalleadership/feb09/vol66/num05/fostering-reflection.aspx
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Collaboration 
 

2011: We believe learning-centered individuals value communication and community. We 
view collaboration as a process of working with diverse groups, utilizing effective 
communication to address current issues and practices. Collaboration makes it possible to 
improve the lives of all members of society. 
 
2007:  We believe learning-centered educators value communication and community in 
order to benefit from the diverse individuals engaged in educational experiences.  We view 
collaboration as a process of working with diverse groups, utilizing effective 
communication to address current issues and explore practices in education.  Through 
effective collaboration, we are able to improve the educational experiences for all members 
of the community.   
 
2000: Our Learning Centered Educators understand their relationships to each member of the 
community (students, parents, colleagues, and the larger community) and have the knowledge, 
skills, and dispositions to be able to collaborate with each group.   
 
Rationale, References and Knowledge-base 
Our Learning Centered Educator Model reflects Glickman's (1992) definition of educators as 
"committed, intelligent, resourceful, and dignified people who can discuss, debate and make 
informed decisions to reform and sustain meaningful education" (p. 2).  We believe it is crucial 
that professional educators understand their relationships to each member of the community 
(students, parents, colleagues, and the larger community) and have the knowledge, skills, and 
dispositions to be able to collaborate with each group.   
 
Goodlad (1984) challenged educators to view education with new perspectives, focusing on the 
community and developing a sense of community.  Berliner (1993) and Kindred (1994) 
continued Goodlad's challenge when they identified the crucial need for improving relations 
with families and the community as an integral element of restructuring schools.  Morrison 
(1997), Epstein (1995), and Alspaugh (1998) also remind us that as educators we must always 
be cognizant and respectful of the roles that family and community play in a student’s education 
and that diversity makes this a much more complex and ethical issue than it once may have 
been.  We support Berliner's view that the professional educator is called to be knowledgeable 
about political and social issues and to assume responsibility for active participation in a 
democratic and global society (Berliner, 1993).   
 
One essential skill is the ability to communicate well.  Lewin's (1951) landmark research into 
group dynamics reinforces the theory that learning is most productively achieved in groups 
where members interact and communicate and then reflect on mutual experiences.   
 
In Wisconsin, collaboration received strong support from The Commission on Schools for the 
21st Century (1990) which encouraged schools to partner with employers and community 
agencies.  The professional educator needs the skills and vision to work beyond the school and 
to network with all members of the community. 
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In our initial programs, we assist candidates in developing communication skills and in 
acquiring an understanding of collaboration with students, colleagues, parents, and the 
community.  In our advanced programs, we prepare teachers and administrators who contribute 
to the improvement of teaching and learning through collaboration.  Our model focuses on 
enhancing education through shared leadership and collegiality. 
We believe that collaboration has become an even more prominent topic as issues related to 
school restructuring and the role of public schools in 21st century United States make headlines 
more frequently. We believe that degree-seeking candidates must be aware of the most current 
discussions on school reform topics (Day, 1999) such as the need for public school reform 
(Must ,1992),  charter schools (Zollers & Famanthan, 1998), school vouchers, and fiscal 
accountability (Odden, 2000) in order to understand the various points of view and to reflect 
upon the role that collaboration must play when diverse opinions are being espoused. 
 
2000 
Alspaugh, J.  (1998).  The relationship of school and community characteristics to high school 

drop out rates.  The Clearing House, Vol(no), 11.  
Banks, J. & Banks, C.  (1993).  Multicultural education:  Issues and perspectives.  Boston, MA: 

 Allyn & Bacon. 
Berliner,  D. C.  (1993).  Mythology and the American System of Education.  Phi Delta Kappan, 

74(8), 632-640. 
Commission on Schools for the 21st century.  (1990).  A new design for education in Wisconsin: 

 Schools capable of continual improvement.  Madison, WI:  Sate of Wisconsin. 
Day, B. (ed.).  (1999).  Teaching and learning in the new millennium.  Indianapolis, IN:  Kappa 

Delta Pi. 
Epstein, J.  (1995).  School/family/community partnerships:  Caring for the children we share.   

Phi Delta Kappan, 76(9), 701-712. 
Glickman, (1992).  Supervision in transition.  Alexandria, VI: ASCD Year Book.   
Goodlad, J.  (1984).  A place called school.  New York:  McGraw-Hill. 
Lewin, K.  (1951).  Field theory in social science.  New York:  Harper. 
Morrison, B.  (1997).  Teaching in America.  Needham Heights, MA:  Allyn & Bacon. 
Must, A.  (1992).  Why we still need public schools:  Church/state relations and visions of 

democracy.  Buffalo, NY:  Prometheus Books. 
Odden, A.  (2000).  The cost of sustaining educational change through comprehensive school 

reform.  Phi Delta Kappan, 81(6), 433-443. 
Zollers, N. & Famanthan, A.  (1998).  For profit charter schools and students with disabilities.  

Phi Delta Kappan, 80(4), 297-305. 
 
2007 
Annenberg Institute for School Reform. (2004). Professional learning communities: 

Professional development strategies that improve instruction. Retrieved March 22, 2007, 
from http://www.annenberginstitute.org/pdf/ProfLearning.pdf 

DuFour, R. (2004, May). What is a “professional learning community”? Educational 
Leadership, 61(8), 6–11.  

Blue-Banning, M., Summers, J., Frankland, H. C., Nelson, L. L., & Beegle, G. (2004). 

http://www.annenberginstitute.org/pdf/ProfLearning.pdf
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Dimensions of family and professional partnerships: Constructive guidelines for 
collaboration. Exceptional Children, 70(2), 167-184. 

Harding-Smith, T. (1993). Learning together: An introduction to collaborative learning. New 
York, NY: HarperCollins College Publishers. 

Hudson, P. & Glomb, N. (1997). If it takes two to tango, then why not teach both  
partners to dance? Collaboration instruction for all educators. Journal of Learning 
Disabilities, 30, 442-448. 

Sharpe, M. and Hawes, M. (2003, July) Collaboration Between General and Special Education: 
Making it Work--, NCSET Issue Brief, Vol. 2, Issue 1 
http://www.ncset.org/publications/viewdesc.asp?id=1097 

 
2011 
Gerber, P., & Popp, P. (2000). Making collaborative teaching more effective for  

academically able students: Recommendations for implementation and training. Learning 
Disability Quarterly, 23(3), 229-236. 

Goddard, Y. L., Goddard, R. D., Tschannen-Moran, M. (2007). A theoretical and empirical 
investigation of teacher collaboration for school improvement and student achievement in 
public elementary schools. Teachers College Record, 109(4), 877-896. 

Hoppey, D., Yendol-Silva, D., & Pullen, P. (2004). We became teachers together:  
Understanding collaborative teaching as innovation in unified teacher education. Action in 
Teacher Education, 26(1), 12-25 

Stuart, K. S., & Rinaldi, C. (2009). A collaborative planning framework for teachers 
implementing tiered instruction. Teaching Exceptional Children, 42 (2), pp. 52-57. 

Straus, David. How to Make Collaboration Work. San Francisco: Berrett-Koehler, 2002. 
A useful history of collaboration in organizations and communities including a framework 
for working together. 

 

http://www.ncset.org/publications/viewdesc.asp?id=1097
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Accountability 
 
2011: We believe learning-centered individuals are accountable to and advocates for all 
learners and the larger community. Accountability is far more than an understanding of the 
process of assessment. To be accountable, members of an educational community accept 
responsibility for continued growth and development for themselves, their profession, and the 
greater society. 
 
2007:  We believe learning-centered educators are accountable to, as well as advocates for, 
the discipline, diverse learners, and the larger community.  Accountability is far more 
than an understanding of how to assess student learning.  To be accountable, members of 
the educational community accept responsibility to one another, to the school and college, 
to the learner, and the broader community for continued growth and development.  
 
2000:  Our Learning Centered Educator Model promotes the belief that teachers and 
administrators must accept responsibility and accountability for their relationships with students 
and parents in light of professional competence and concern for the well-being of the student.   
 
Rationale, References and Knowledge-base 
Educators as members of a profession are called to be accountable to students, parents, and the 
community.  Our Learning Centered Educator Model promotes the belief that teachers and 
administrators must accept responsibility and accountability for their relationships with students 
and parents in light of professional competence and concern for the well-being of the student.  
The standards and assessments built into the Learning Centered Educator Model insure that not 
only do Marian candidates get a theoretical introduction to the concept of accountability but that 
they also demonstrate this disposition in their teaching and administrative experiences.    
 
Accountability begins with the preparation and tracking of excellent educators.  "Accountability 
is provided by rigorous training and careful selection, serious and sustained internships for 
beginners, meaningful teacher evaluation, opportunities for professional development and 
ongoing peer review of practices-buttressed by collegial decision making and consultation" 
(Darling-Hammond, 1986). 
 
One important purpose of accountability is to provide an opportunity for educators to interact 
collaboratively with students as they discuss goals for future learning (Shavelson and Baxter, 
1992).  Assessment is the beginning of the evaluation process.  Evaluation brings meaning to the 
data via "interpretation, analysis, and reflection and includes the kinds of instructional decisions 
that are made by a careful examination of the evidence" (Routman, 1991, p. 302). 
 
Developing the ability to assess and evaluate is part of our learner-centered developmental 
educational process.  This process incorporates reflectiveness and the development of a system 
of values, knowledge, theory and practice that becomes a foundation for life-long teaching 
practice (Schon, 1985).  
 
Assessment can be used to determine whether or not students are meeting certain standards, to 
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inform instruction, to provide parents and students with feedback, to help determine a program's 
effectiveness, and to assist school district personnel responsible for policy decisions.  Recently, 
the American Federation of Teachers, the National Council on Measurement in Education, and 
the National Education Association developed and issued a standards statement designed to 
guide programs in the area of assessment (Schafer, 1993).   
 
Professional educators demonstrate their responsibility to the needs of their students and 
colleagues in both the cognitive (Bloom, et al., 1956; Ennis, 1987) and affective (Krathwohl, 
1964) dimensions of the person's life.  Traditional standards for accountability include formal 
and informal assessment of student achievement that have recently been expanded to different 
types of forms of assessment, including authentic assessment (Chittendon, 1991).  Marian 
education faculty also recognize the need to prepare educators for the realities of the broader 
society including the impact of legal and fiscal issues on educational practices and policies   
(Morgan, 1997; Fischer, 1990) by addressing these issues and encouraging problem solving in 
the college classroom (Snowden, & Gorton, 1998)  The need for what Schafer (1993) describes 
as "assessment literacy for teachers" is part of Marian's professional preparations programs at 
both the undergraduate and graduate levels.  Contemporary experts view assessment and 
evaluation as meaning a great deal more than "test-making and taking."  At Marian College 
educational measurement and assessment is presented as "a critical appraisal of formal and 
informal teacher directed evaluation ranging from standardized tests to authentic assessment" 
(Marian College, Academic Bulletin, 1993-95, p. 96).  We strive to model professional 
accountability as well as to discuss it within a theoretical framework in the college classroom, 
and to apply it in the real world classroom.  The Learning Centered Educator Model with its 
standards, assessment strategies including the Professional Progress Path and gate system insure 
that graduates of the programs understand accountability and can demonstrate professional 
competence in the standards derived from this knowledge base. 
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