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Standard 3: Field Experiences and Clinical Practice  

The unit and its school partners design, implement, and evaluate field experiences and clinical practice so 
that teacher candidates and other school professionals develop and demonstrate the knowledge, skills, and 
professional dispositions necessary to help all students learn.  

3.1 Field Experiences and Clinical Practice 

How does the unit work with the school partners to deliver field experiences and clinical practice to 
enable candidates to develop the knowledge, skills, and professional dispositions to help all students 
learn?  

The unit and its school partners jointly determine the specific placement of student teachers and interns 
for other professional roles to provide appropriate learning experiences.  The Director of Field 
Experiences works with either the Director of Human Resources or the Director of Instruction in most 
school districts to identify high quality placements for initial teacher candidates.  In smaller districts 
individual school principals are the point of contact.  The Director of Field Experiences works with 
personnel from the surrounding districts to discuss the various levels of field experiences, expectations 
of candidates at each level, and responsibilities of cooperating teachers.  Our Director of Field 
Experiences works closely with school personnel to develop a shared understanding of the Marian 
University content and organization of programs.  Cooperating teachers are required to take a 
professional development course offered by our Director of Field Experiences to ensure that they 
understand the requirements and responsibilities of mentoring our clinical students and all current and 
new state requirements. For candidates seeking a license as an administrator, the Director Field 
Experiences works with a full-time faculty member in the Leadership Studies Department who has held 
such administrative positions in the past. They in turn work with candidates and a cooperating 
administrator in the candidate's school district who has appropriate experiential background to guide 
the candidate's practicum experience.   

Faculty in the Teacher Education and Leadership Studies Departments work closely with field 
supervisors to evaluate the content of field experiences and collaborate with cooperating teachers and 
administrators.  Meetings are held annually to reaffirm understandings and consider revisions in content 
and procedures especially in the light of recent changes in educational policies and procedures for 
licensure, such as the edTPA. The Director of Field Experiences and university supervisors working with 
our candidates and the cooperating teachers and administrators are the vehicle for maintaining open 
lines of communication. Feedback from cooperating teachers and administrators is also communicated 
to faculty through the university supervisors and the evaluations of candidates.  Supervisors and faculty 
work closely to ensure that program expectations are consistent with professional standards.   

 



Design of Field Experiences and Clinical Practice 

Professional standards that guide field experiences and clinical practice are also aligned with the unit's 
conceptual framework. The learning-centered framework emphasizes educators who demonstrate the 
values and ethics of professionals, who continue to acquire knowledge for an ever-changing profession, 
who engage in self-evaluation and reflection to enhance their learning and education practice, who 
collaborate with others on behalf of students, and who are accountable for the learning of all students.  
Field experiences and clinical practice help candidates develop knowledge, skills, and dispositions in the 
standards and all domains of the conceptual framework.   

Number and Types of Experiences 

The field experience and clinical practice program for initial candidates provide the opportunity for 
candidates to apply content knowledge, as well as professional knowledge, skills, and dispositions, in a 
variety of public and parochial school settings.  Candidates in traditional programs complete four field 
experiences with a minimum 25 hours each. Candidates in the post-baccalaureate Alternative Teacher 
Certification (TCH) program complete two field experiences of 20 hours each.  In addition to time 
devoted to field experiences, candidates have opportunities during coursework to build contextually-
situated understandings of theory and practice, as well as to make practical applications of course 
content.  A chart that provides an overview of the total number of hours in PK-12 settings for initial 
candidates in each program is attached below. 

Candidates for other professional roles also complete a contextualized experience that enables them to 
apply knowledge and dispositions from coursework to the development of the skills of beginning 
administrators.  Each practicum experience provides opportunities for candidates to participate in and 
occasionally lead activities directly related to the license they seek. All candidates for an initial 
administrator's license complete a practicum experience of a minimum of 120 hours, while candidates 
for a superintendent's license complete a minimum of 180 hours.  The practicum experience is required 
for licensure as an administrator in the state of Wisconsin.  

Implementation of Field Experiences and Clinical Practice 

Field Experiences for initial candidates begin early in the teacher education program.  Candidates must 
pass a field experience in order to move to the next level of courses and the next field experience. If a 
candidate is unsuccessful in a field experience, the course may be repeated one time. Each field 
experience, as well as clinical practice, is supported by a seminar that focuses on developing a deeper 
understanding of 2-3 professional standards.  Candidates set personal goals for the standards on which 
they will focus during the field experience. Goal-setting is discussed first with the Marian University 
supervisor, then with the cooperating teacher who will provide support in the implementation of the 
standards-based goals. Candidates engage in self-evaluation of goals at midterm and at the end of the 
experience to evaluate their progress toward the development of the knowledge, skills, and dispositions 
delineated in the professional standards. The content of the field experience seminars also addresses 
other Wisconsin DPI requirements such as conflict resolution and school safety seminars. 



Clinical practice is also supported by seminars that provide interactive opportunities with peers and 
supervisors.  Content of the seminars address such topics as professional ethics, mandatory reporting, 
Professional Development Plans, teachers' unions, resumes, credentialing, and preparing for job 
interviews. During seminars, candidates have the opportunity to discuss issues with peers and 
supervisors and get feedback on their knowledge and dispositions. Alumni of our programs are also 
guest speakers. 

During field experiences and clinical practice, university supervisors make scheduled visits for formal 
observations, discuss candidates' progress with cooperating teachers, and review candidates' progress. 
Cooperating teachers provide evaluative feedback to candidates informally, as well as formally in 
midterm and final evaluations. Throughout each field experience, candidates keep a journal reflecting 
on their experiences and summarize all experiences into a final reflection paper.  As discussed in 
Standard 1, candidates also develop Observed Lesson Artifacts and teacher work samples that focuses 
candidates' attention on the impact of their teaching on student learning. Data presented in the final 
section of this standard (Impact on Student Learning) documents that candidates demonstrate growth 
over time in their ability to analyze the impact of their teaching on student learning.   

Seminars for administrative candidates provide a time for dialogue with peers and supervisors to reflect 
on progress toward goals.  Each candidate identifies a focus area for study during the practicum, in 
addition to the required time for key areas in performing the licensure role. Each candidate makes a 
contract for completing practicum activities. Two seminars during a semester provide opportunities for 
candidates and university supervisors to discuss areas of interest or concern and for candidates to get 
feedback on experiences and progress. During the practicum university supervisors make two visits to 
observe each candidate in their setting and review progress toward completing practicum expectations. 
The artifacts that are developed during the practicum become part of the online portfolio and are 
evaluated by program faculty.   

3.2 Moving Toward Target or Continuous Improvement 
Please respond to 3.2.a if this is the standard on which the unit is moving to the target level. If it is not 
the standard on which you are moving to the target level, respond to 3.2.b. 

3.2.b  Continuous Improvement  

 Summarize activities and changes based on data that have led to continuous improvement of 
candidate performance and program quality. 

 Discuss plans for sustaining and enhancing performance through continuous improvement as 
articulated in this standard. 

Evaluation of Field Experiences and Clinical Practice 

Final evaluations of initial candidates by clinical faculty document that field experiences and clinical 
practice are sufficiently extensive and intensive for candidates to develop and demonstrate proficiency 
in the professional roles for which they are preparing.  In initial candidates' first field experience, ratings 
of 1 (Beginning to Develop toward Expectations of a Beginning Teacher) are expected.  By their final field 
experience consistent ratings of 2 (Developing Toward Expectations of a Beginning Teacher) are 
expected. Evidence listed below shows data gathered that informs us that they are prepared for clinical 



practice. By the completion of clinical practice, candidates are expected to meet expectations of 
beginning teachers (rating of 3).  Evaluations by cooperating teachers indicate that candidates in each 
program meet or exceed the knowledge, skills, and dispositions articulated in professional standards. All 
candidates are in at least two placements during this clinical experience.   

Practicum for other school personnel occurs after the majority of program coursework has been 
successfully completed (24 credits).  The experience requires between 120 and 180 hours of experiences 
in the role and functions of a new area of license.  The practicum is sufficiently extensive and intensive 
for candidates to demonstrate proficiencies in the professional roles for which they are preparing.  
Practicum experiences are used to develop standards-based artifacts that are placed into the online 
portfolio and evaluated by faculty.  Evaluations of those artifacts show that candidates are at least 
developing (rating of 2) in each standard expected of administrators.  Evidence below provides 
aggregated scores for the components of each standard in the administrative portfolio. 

A major change made was to increase the number of face to face seminars that accompany field 
experiences and to increase the number of observations made during their final field experience just 
prior to their clinical experience. This decision was made based on a number of students who have not 
done well on their videotaped observed lesson, and we feel they may need more opportunities to be 
reviewed by their faculty advisor prior to the videotaped lesson. Also, with the new edTPA, we are going 
to have to start videotaping earlier so students will get accustomed to the process. Additional seminars 
were added to ensure that new topics are covered as state laws and federal policy continues to change. 

Throughout clinical practice placements, cooperating teachers and university supervisors provide 
regular and continuing support for initial candidates through observation, conferencing, group 
discussion, email, and the use of other technology.  Initial candidates maintain an interactive journal 
with their cooperating teachers which provides for ongoing dialogue and opportunities for reflection.  
University supervisors make 6 formal observations with post-conferences.  Initial candidates are also in 
contact with their faculty advisor who provides feedback during the process of developing the teacher 
work sample portion of the portfolio.  

Evidence has shown that we have a great core group of cooperating teachers and university supervisors 
working with our candidates; however, we are looking for ways to expand free professional 
development in the way of tuition remission for these cooperating teachers and university supervisors. 
Our University Faculty Development Committee has proposed an "Excellence in Teaching Facility" that 
will be available for full-time and adjunct faculty as well as those K-12 teachers and administrators who 
work with our candidates. This will be a place for faculty to meet and share research and best practices 
with each other.  This is in the planning stages; however, it has been developed to the point where grant 
money has been applied for to help finance it.  

During the Practicum 

Candidates for other professional school roles receive support from a cooperating administrator and a 
university supervisor. Cooperating administrators are typically employed in the same school or district 
as the candidate. University supervisors make two on-site visits during the practicum, check the 
practicum log and provide feedback on progress.  Supervisors maintain email contact with both 



candidates and cooperating teachers/administrators.  In addition to candidates being evaluated by 
experienced educators at the completion of each field experience or clinical practice setting, each 
candidate also evaluates the quality of mentoring and feedback provided by the cooperating teacher 
and university supervisor.  The Director of Field Experiences reviews these evaluations for confirmation 
that clinical faculty are providing high quality support to initial candidates. We are currently building 
these into our new assessment system so they can be entered and analyzed in a more timely fashion.  

Entry and Exit Criteria for Clinical Practice and Practicum 

There are clear entry and exit criteria for clinical practice for initial candidates and practicum for other 
school personnel.  Such experiences are considered key transitions point in each program and are 
closely monitored.  

Assessment of Candidate Competencies 

Initial Candidates – In clinical practice candidates are assessed according to their performances of 
standards-based knowledge, skills, and dispositions. Observations by university supervisors evaluate 
candidate competence related to the Wisconsin Standards for Teacher Licensure and Development.  The 
final evaluation rubric is also aligned with professional standards. Candidates who successfully complete 
clinical practice must consistently demonstrate that they are able meet or exceed the expectations of a 
beginning teacher.  During clinical practice the candidates develop a final portfolio that contains a 
comprehensive teacher work sample, documentation of professional standards that are evidenced in 
the work sample, and a Reflective Essay aligned with the domains of the conceptual framework. The 
Reflective Essay provides a final self-evaluation for each candidate of their overall development in 
clinical practice. 

Other School Personnel – During practicum, candidates complete a contract that includes a log of hours 
that satisfy each required area of experience related to the role and function of the new area of license. 
Candidates also use practicum experiences to develop artifacts for the Online Portfolio. University 
supervisors make two visits to the practicum site and monitor candidates' progress toward completion 
of the contract.   

The only change made in this area was to make some adjustments to the structure of the portfolio. 
Embedded assessments were chosen by the faculty in each area and rubrics were developed to be able 
to better assess if we are meeting all our program learning outcomes, as well as the candidates meeting 
all the standards necessary to demonstrate proficiency in the knowledge, skills and dispositions of a 
professional educator.  

Impact on Student Learning 

Candidates in all programs develop and demonstrate knowledge, skills, and dispositions for helping all 
students learn. Multiple assessment strategies are used to evaluate candidates' performance and effect 
on student learning.  Throughout field experiences, candidates develop Observed Lesson Artifacts that 
progressively improve their ability to identify student needs, design appropriate instruction, and analyze 
student learning. Analysis of the data shows that candidates consistently meet or exceed expectations.  



During clinical practice initial teacher candidates apply professional knowledge, skills, and dispositions to 
the context of a particular classroom to demonstrate competence in their ability to design instructional 
experiences that lead to student learning.  Each candidate has a faculty mentor who provides feedback 
throughout the teacher work sample process.   

Administrators impact student learning through their influence on school and district cultures and 
interactions with the professionals with whom they work. Standard 3 of the Wisconsin Administrator 
Standards states that "The administrator manages by advocating, nurturing and sustaining a school 
culture and instructional program conducive to pupil learning and staff professional growth."  During the 
practicum, candidates are expected to demonstrate the knowledge, skill, and dispositions of 
"developing" administrators (rating of 2). These candidates are not yet in the fulltime role of 
administrators. Artifacts in Standard 3 document that candidates do demonstrate the potential for 
developing school cultures that can positively impact student learning.  

Schools of Education in the State of Wisconsin are working closely with the DPI to develop a statewide 
database system that will allow us to better track our educators once they leave our schools. The first 
part of this system will be put into use spring 2014. Evidence below shows the overall diversity of the 
public schools that were used in fall 2012-2013. We are currently building this system into our LiveText 
database to better enable us to ensure all candidates have a variety of experiences with diverse student 
populations. This is currently tracked manually and LiveText will allow us to constantly track students at 
any point in time through their various field and clinical experiences and have a quick analysis of the 
student population at that placement. 

To ensure a variety of experiences for initial teacher candidates, the Director of Field Experiences 
maintains records that document each placement. A concerted effort is made to provide not only 
diversity in the demographics of placements, but also to provide candidates with urban, suburban, and 
rural experiences, as well as public and parochial whenever possible. 

3.3 Areas for Improvement Cited in the Action Report from the Previous Accreditation Review  
Not Applicable  

3.4 Exhibits for Standard 3 
 

Sample Templates  

Sample Contracts and MOUs 

EDU Coop Teacher Mid-Term Report  

EDU 010 Coop Teacher Final Evaluation 

EDU 020 Coop Teacher Final Evaluation 

EDU 030 Coop Teacher Final Evaluation 

EDU 040 Coop Teacher Final Evaluation 

EDU Observed Lesson Artifact Manual 

Clinical Practice Midterm Evaluation 

Clinical Practice Final Evaluation 

Teaching Skills Observation 

Sample Clinical Practice Cooperating Teacher Evaluation 

Sample SP13 EDU010 Field Experience and Course Instructor 

Sample SP13 EDU020 Field Experience and University Supervisor 

Sample SP13 EDU030 Field Experience and University Supervisor 

Sample SP13 TCH602 Field Experience and University Supervisor 

Sample SP13 TCH601 Field Experience Form Cooperating Teacher 

LS Handbook 

TCH Handbook 

UG Handbook 

Clinical Practice Portfolio Manual UG  

Clinical Practice Portfolio Manual TCH 

https://my.marianuniversity.edu/schools/soe/Documents/34A1_SampleTemplates.pdf
https://my.marianuniversity.edu/schools/soe/Documents/34A2_SampleContractsandMOUs.pdf
https://my.marianuniversity.edu/schools/soe/Documents/34A3_010020030040_CoopTeacherMidTermProgressReport.pdf
https://my.marianuniversity.edu/schools/soe/Documents/34A4_010_CoopTeacherFinalEval.pdf
https://my.marianuniversity.edu/schools/soe/Documents/34A5_020_CoopTeacherFinalEval.pdf
https://my.marianuniversity.edu/schools/soe/Documents/34A6_030_CoopTeacherFinalEval.pdf
https://my.marianuniversity.edu/schools/soe/Documents/34A7_040CoopTeacherFinalEval.pdf
https://my.marianuniversity.edu/schools/soe/Documents/34A8_020030040ObservedLessonArtifactManual.pdf
https://my.marianuniversity.edu/schools/soe/Documents/34A9_ClinicalPracticeMidtermEval.pdf
https://my.marianuniversity.edu/schools/soe/Documents/34A10_ClinicalPracticeFinalEval.pdf
https://my.marianuniversity.edu/schools/soe/Documents/34A11_TeachingSkillsObservation.pdf
https://my.marianuniversity.edu/schools/soe/Documents/34D1_SampleClinicalPracticeCooperatingTeacherEval.pdf
https://my.marianuniversity.edu/schools/soe/Documents/34D2_SampleSP13EDU010FieldExperienceandCourseInstructor.pdf
https://my.marianuniversity.edu/schools/soe/Documents/34D3_SampleSP13EDU020FieldExperienceandUniversitySupervisor.pdf
https://my.marianuniversity.edu/schools/soe/Documents/34D4_SampleSP13EDU030FieldExperienceandUniversitySupervisor.pdf
https://my.marianuniversity.edu/schools/soe/Documents/34D5_SampleSP13TCH602FieldExperienceandUniversitySupervisor.pdf
https://my.marianuniversity.edu/schools/soe/Documents/34D6_SampleSP13TCH601FieldExperienceFormCooperatingTeacher.pdf
https://my.marianuniversity.edu/schools/soe/Documents/34E1_LS_Handbook.pdf
https://my.marianuniversity.edu/schools/soe/Documents/34E2_TCH_Handbook.pdf
https://my.marianuniversity.edu/schools/soe/Documents/34E3_UG_Handbook.pdf
https://my.marianuniversity.edu/schools/soe/Documents/34E4_ClinicalPracticePortfolioManualUG.pdf
https://my.marianuniversity.edu/schools/soe/Documents/34E5_ClinicalPracticePortfolioManualTCH.pdf


TCH 601 Coop Teacher Mid-Term 

TCH 601 Coop Teacher Final Rubric 

TCH 602 Coop Teacher Mid-Term 

TCH 602 Coop Teacher Final Rubric 

TCH 601-602 Observed Lesson Manual 

Practicum DI 

Practicum DSEPS 

Practicum Principal 

Practicum SBA 

Clinical Placements TE 

Clinical Placements TCH 

Practicum Placements 

34C1_SupervisingTeacherForm 

34C2_CooperatingTeacher 

EDU 010 Coop Teacher Final Evaluation 

EDU 020 Coop Teacher Final Evaluation 

EDU 030 Coop Teacher Final Evaluation 

EDU 040 Coop Teacher Final Evaluation Rubric 

TCH 601 Coop Teacher Final Evaluation Rubric 

TCH 602 Coop Teacher Final Evaluation 

Clinical Practice Final Evaluation 

Clinical Practice Final Evaluation  

UG Gate Assessment Data Summary 

TCH Gate Assessment Data Summary 

LS Gate Assessment Data Summary 

Completion Rates for Licensure Candidates 

 

https://my.marianuniversity.edu/schools/soe/Documents/34A12_TCH_601CoopTeacherMidTerm.pdf
https://my.marianuniversity.edu/schools/soe/Documents/34A13_TCH_601CoopTeacherFinalEvalRubric.pdf
https://my.marianuniversity.edu/schools/soe/Documents/34A14_TCH_602CoopTeacherMidTerm.pdf
https://my.marianuniversity.edu/schools/soe/Documents/34A15_TCH_602CoopTeacherFinalEvalRubric.pdf
https://my.marianuniversity.edu/schools/soe/Documents/34A16_TCH_601_602ObservedLessonArtifactManual.pdf
https://my.marianuniversity.edu/schools/soe/Documents/34A17_PracticumDI.pdf
https://my.marianuniversity.edu/schools/soe/Documents/34A18_PracticumDSEPS.pdf
https://my.marianuniversity.edu/schools/soe/Documents/34A19_PracticumPrincipal.pdf
https://my.marianuniversity.edu/schools/soe/Documents/34A20_PracticumSBA.pdf
https://my.marianuniversity.edu/schools/soe/Documents/34B1_ClinicalPlacementsTE.pdf
https://my.marianuniversity.edu/schools/soe/Documents/34B2_ClinicalPlacementsTCH.pdf
https://my.marianuniversity.edu/schools/soe/Documents/34B3_Practicum_Placements.pdf
https://my.marianuniversity.edu/schools/soe/Documents/34C1_SupervisingTeacherForm.pdf
https://my.marianuniversity.edu/schools/soe/Documents/34C2_CooperatingTeacher.pdf
https://my.marianuniversity.edu/schools/soe/Documents/34F1_010CoopTeacherFinalEval.pdf
https://my.marianuniversity.edu/schools/soe/Documents/34F2_020CoopTeacherFinalEval.pdf
https://my.marianuniversity.edu/schools/soe/Documents/34F3_030CoopTeacherFinalEval.pdf
https://my.marianuniversity.edu/schools/soe/Documents/34F4_040CoopTeacherFinalEvalRubric.pdf
https://my.marianuniversity.edu/schools/soe/Documents/34F5_601CoopTeacherFinalEvalRubric.pdf
https://my.marianuniversity.edu/schools/soe/Documents/34F6_TCH_602CoopTeacherFinalEval.pdf
https://my.marianuniversity.edu/schools/soe/Documents/34F7_ClinicalPracticeFinalEval.pdf
https://my.marianuniversity.edu/schools/soe/Documents/34F7_ClinicalPracticeFinalEval.pdf
https://my.marianuniversity.edu/schools/soe/Documents/34G1_UG_GateAssessmentDataSummary.pdf
https://my.marianuniversity.edu/schools/soe/Documents/34G2_TCH_GateAssessmentDataSummary.pdf
https://my.marianuniversity.edu/schools/soe/Documents/34G3_LS_GateAssessmentDataSummary.pdf
https://my.marianuniversity.edu/schools/soe/Documents/34G4_CompletionRatesforLiscensureCandidates.pdf
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