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Standard 4: Diversity  

The unit designs, implements, and evaluates curriculum and provides experiences for candidates to acquire and 
demonstrate the knowledge, skills, and professional dispositions necessary to help all students learn. 
Assessments indicate that candidates can demonstrate and apply proficiencies related to diversity. Experiences 
provided for candidates include working with diverse populations, including higher education and P-12 school 
faculty; candidates; and students in P-12 schools.  

4.1 Diversity 

How does the unit prepare candidates to work effectively with all students, including individuals of 
different ethnicity, race, socioeconomic status, gender, exceptionalities, language, religion, sexual 
orientation, and/or geographical area?  

Design, Implementation, and Evaluation of Diversity Curriculum and Experiences 

Diversity proficiencies for initial and advanced teacher candidates, as well as other school personnel, are 
clearly articulated in the professional standards that guide the design, implementation, and evaluation 
of all programs. The mission and core values of the institution and unit are steeped in traditions of social 
justice. Standards for both teachers and administrators focus educators' attention on the need to be 
knowledgeable about the diversity of students and their families with whom they might work, and the 
need to use that knowledge to ensure that all students have equitable opportunities to develop and 
learn. These standards are tracked throughout the program and aligned with course objectives, 
assessments, and documented with artifacts in the candidate's professional portfolio.  

Curriculum Design and Implementation 

Curriculum and accompanying field experiences are designed to help candidates understand the 
importance of diversity in teaching and learning as articulated in the professional standards.  Faculty 
members in each program have analyzed course content for opportunities for the development of 
candidate diversity proficiencies. Course-based assessments have also been identified to document the 
development of diversity proficiencies in each program. 

Initial candidates become aware of different teaching and learning styles shaped by cultural influences 
and are able to adapt instruction and services appropriately for all students, including students with 
exceptionalities. Initial candidates are first introduced to variation in development and learning styles in 
EDU 202, Psychology of Learning and EDU 213, Introduction to Exceptional Education and TCH 618, 
Advanced Psychology of Learning and TDE 616 Perspectives in American Education in the Alternative 
Teacher Certification program - TCH.  Methods courses that follow in the next two to three semesters 
build on this foundation as candidates develop pedagogical content knowledge and research-based 
instructional strategies in subjects they will teach. Candidates learn to develop and teach lessons that 
recognize diversity and develop a classroom and school climate that values diversity.   The lesson plan 



format used by all initial candidates includes plans for accommodating differences in learners.  EDU 301, 
Multicultural Education and TCH 632, Social Studies and Multicultural Curriculum and Methods in the 
Alternative Teacher Certification Program (TCH), serve as capstone experiences prior to clinical practice 
in each initial licensure program to strengthen candidates' dispositions toward students from diverse 
backgrounds. Throughout their coursework, initial candidates are also participating in Human Relations 
experiences (40-50 volunteer hours with diverse students in community and/or school settings).  Initial 
candidates keep a journal of their experiences and write a final reflection paper that analyzes the levels 
of awareness and respect raised by the experience and possible applications to practice that have 
resulted from these experiences.   

Advanced candidates focus on issues of diversity in a variety of ways. The Differentiated Instruction for 
All Learners (DIAL) focuses on students at-risk. Examples of how the curriculum continues the 
development of perspectives that support the learning of all students include: Prevention/Intervention 
ideal model at-risk program (TDE 636, Understanding At-Risk and Non-traditional Learners), Diversity 
Research Project (TDE 616, Perspectives in American Education), Program Review and Action Plan (TDE 
638, Effective Schools Research: What Works), Learning Analysis Project (TDE 658, Analyzing Student 
Achievement in Diverse Learning Contexts). In the Educational Technology program advanced 
candidates develop an understanding of the significance of the digital divide and ways to provide 
equitable and meaningful access to technology for all students. Though this is more evident in some 
courses like EDT 674 Learning with Technology: Effective Strategies for all Students, this is integrated 
throughout the whole program.  This is the central focus of the program which was designed around the 
strategy of developing learning-centered environments and the use of technology as a tool to reach ALL 
learners. The new Special Education program will focus on issues of diversity in each and every course 
and field experience. We are just launching this program so no data has been collected as of this point in 
time; however the program itself is born out of the response to requests by the K-12 community and 
Department of Public Instruction to develop programs in this high need area.   

Other school personnel focus on issues of diversity as they prepare for leadership roles within schools 
and school districts. Through their coursework candidates are involved in analyzing their potential 
impact on the development and learning of diverse students through deepening their knowledge about 
and dispositions toward areas such as the development of school cultures (multiple courses), curriculum 
planning (EDL 725 Curriculum and Assessment), supervision (EDL 755 Leadership in Supervision and 
Personnel Development), community relations, and working with families (EDL 745, Special School 
Programs, Support Services and Assessment of Diverse Student Populations).   

Field experiences provide opportunities for candidates to demonstrate that they are learning to apply 
diversity proficiencies.  Placements for field experiences reflect greater overall diversity than the region 
of the state in which the University is located. In each placement initial candidates collect data about the 
diversity of the classroom and school.  That information is used to develop a description of the teaching 
context in which the initial candidate is participating.  The data from the teaching context is used to plan 
and implement an Observed Lesson Artifact that is responsive to the needs of all students.  Candidates 
for other professional roles also have the opportunity to apply diversity proficiencies in their practicum 
experience. A minimum of 10 hours focused on diversity (Human Relations) must be documented in the 
practicum log. 



The final evaluations for all field experiences and clinical practice for initial candidates and most advance 
programs include evaluation of dispositions that value fairness and learning by all students.  Candidates 
receive ongoing feedback from cooperating teachers and conference with university supervisors 
following formal observations and at the culmination of the field experience.  Wisconsin Teacher 
Standards 3, 6, & 10 are the professional standards from which the unit's diversity proficiencies are 
drawn.  Ratings for these standards suggest that candidates are demonstrating appropriate 
proficiencies.  Evidence below serves as an example of candidate proficiencies that are demonstrated 
during clinical practice. 

In the Admission to Clinical Practice Portfolio, initial candidates reflect on diversity experiences (Human 
Relations) in which they have participated in addition to experiences provided through their program. 
Through their reflections candidates analyze the impact of diversity experiences on their awareness of, 
respect for, and ability to apply professional knowledge, skills, and dispositions in their practices with 
students.  Overall scores from the portfolio evaluation suggest that candidates are acquiring experiences 
on which as they develop broader understandings of the lives of others.  

Advanced teacher candidates develop diversity proficiencies throughout their coursework and 
demonstrate their competence through course-embedded performance assessments that become 
artifacts in their Professional Portfolio.  Candidates present artifacts for Wisconsin Teacher Standards 3, 
6, & 10, the professional standards from which the unit's diversity proficiencies are drawn. Ratings for 
these standards suggest that advanced candidates are demonstrating appropriate proficiencies.  

Candidates for other professional roles are required to complete a minimum of 10 hours in their 
practicum that are focused on diversity (Human Relations), as well as hours focused on tasks that will 
yield artifacts for the Online Portfolio. Candidates develop artifacts from the practicum to demonstrate 
competence in the portions of Wisconsin Administrator Standards 3, 5, 6, and 7 that focus on aspects of 
diversity that were identified.  

The candidates also are invited to participate in several multicultural events sponsored by our University 
and other area schools and/or community centers. Once such event, the Multicultural Community Event 
CELEBRATE commUNITY, was first held at Marian University, but outgrew our gymnasium and is now 
held at the Fond du Lac County fairgrounds.  It is an exciting day celebrating student's heritage and other 
cultures through music, dance, food, crafts, and activities. Candidates are encouraged to participate in 
events that are sponsored by other area organizations as well as our very active Social Justice 
Committee which brings a diverse group of speakers to our campus on a regular basis. Our Marian 
Teacher Initiative Program provides another area for our candidates to learn how to work with and 
engage effectively with students from diverse groups. This 3-day experience provides the opportunity to 
host middle school students from diverse backgrounds on our campus. It has proved to be a great 
learning experience for students, candidates, and our community as the middle school students interact 
not only with our campus but area schools as well while we encourage them to believe that it is possible 
for them to get a college education. 

 

 



4.2 Moving Toward Target or Continuous Improvement 

Please respond to 4.2.a if this is the standard on which the unit is moving to the target level. If it is not 
the standard on which you are moving to the target level, respond to 4.2.b. 

4.2.b Continuous Improvement  

 Summarize activities and changes based on data that have led to continuous improvement of 
candidate performance and program quality. 

 Discuss plans for sustaining and enhancing performance through continuous improvement as 
articulated in this standard. 

Dispositions toward the Learning of All Students 

Teacher candidates and advanced level candidates use discussions and self-reflections that identify their 
own attitudes towards diversity and next recognize and document the diversity within their classrooms 
where they are placed during experiences and a clinical experience.  Candidates are taught in all courses 
to promote a respectful learning environment and design activities that promote learning for all 
students. This gives students a sense of belonging, even where there are differences, and promotes 
learning. 

As presented in Standard 1, each department in the unit has identified professional dispositions that are 
developed and assessed throughout each program.  The domain of accountability in the unit's learning-
centered framework specifically identifies dispositions toward the learning of all.  Candidates are 
engaged in the self-evaluation of dispositions toward their accountability for the learning of all students 
a minimum of two times throughout each program in the unit. Faculty provide verbal and written 
feedback to candidates concerning professional dispositions.  In addition, candidates are encouraged to 
analyze their own growth in this area. Data collected shows that candidates are able to make 
accommodations to lesson plans and create these non-threatening environments. 

As presented in Wisconsin Teacher Standards 1 and 3 of this institutional report, assessments of 
candidate proficiencies provide data on the ability to help all students learn.  Initial candidates complete 
two or three student learning samples (observed lesson artifacts) in field experiences and a 
comprehensive sample teacher work sample in clinical practice to document their professional 
knowledge, skills, and dispositions in relation to student learning, including students with diverse 
backgrounds.   

Advanced teacher candidates and other school personnel prepare artifacts for their portfolios from 
course-based and practicum experiences that document knowledge, skills, and dispositions toward 
diversity and the learning of all students. Advanced teacher candidates in the DIAL and TCH Programs 
complete an Action Research Project (Gate 2) that requires candidates to study a problem in their 
practice that impacts student learning.  Advanced teacher candidates and other school personnel are 
evaluated on diversity through program completion portfolios.  



In all programs, candidates receive feedback from assessments for improving their knowledge, skills, 
and dispositions as professionals.  These assessments are course-based and field-based which provides a 
balanced reflection of candidates' actual abilities, as well as their potential for growth as professionals. 

Data collected from students has shown us that candidates do feel that they are better prepared when 
exiting our programs. Anecdotal feedback from their human relations hours also confirms that the 
various programs are helping to encourage our candidates to learn more about various cultures and 
how different strategies are needed to accommodate all learners.  

We have not changed anything in the programs; however, we are always looking for new opportunities 
to expose our candidates to as diverse a student population as we can. Marian University faculty have 
become more diverse as has the population of our surrounding community; however, Fond du Lac is still 
a predominantly white community. Field experiences are rotated so candidates go to various districts 
and grade levels, and candidates are encouraged to participate in various multicultural events and 
reflect on those events as part of a grade in several courses. 

Experiences Working With Diverse Faculty 

Candidates interact in classroom settings on campus and in schools with professional education faculty, 
faculty from other university units, and PK-12 faculty from ethnic, racial, and gender groups other than 
their own.  Regional demographics, which are also reflected in the institution, are predominately white; 
however, we too have become more diverse over the years.  Initial candidates have the opportunity to 
engage in learning with diverse faculty members as they develop the content knowledge needed for 
effective teaching. While faculty with whom candidates work in professional education classes and 
clinical practice are somewhat ethnically diverse, faculty have knowledge and experiences related to 
preparing candidates to work with students from diverse cultural backgrounds, including students from 
lower socioeconomic levels and students with disabilities.   

The mission and core values of Marian University embrace social justice.  The traditions of the 
Congregation of the Sisters of Saint Agnes consistently embrace diversity of many types.  Faculty in the 
School of Education also have strong backgrounds in diversity, by training and scholarly interests. The 
affirmation of the value of diversity is shown through good-faith efforts made to maintain or increase 
faculty diversity by our Human Relations Office. When the unit searches for new faculty, a concerted 
effort is made to advertise to institutions that include members of underrepresented groups.  It is 
challenging to attract and keep members of underrepresented groups in a town that is 94% white; 
however, we have been more successful lately, especially in the areas of science, math and technology 
professors. 

Experiences Working With Diverse Candidates 

Candidates interact and work with candidates from diverse ethnic, racial, gender, and socioeconomic 
groups in professional education courses on campus and in schools. The diversity of candidates reflects 
the diversity of the region, but is not as diverse as the student body of the university itself. Marian 
continues to attract a higher percentage of diverse student populations than the city of Fond du Lac 
where it is located. Part of this is a result of our calling to attract first generation college students.  



Being a small university, with many students who live off campus, the university and unit encourage 
interactions among students in a variety of ways.  Faculty use collaborative small group work and online 
interactions to encourage candidates to explore and learn from the experiences of others.  Candidates 
who move through classes at a similar pace form strong bonds and study together in the breezeway 
between the Administration Building and the Library and participate in campus activities such as the 
social justice series that brings diverse speaker and groups to the campus.  Candidates are encouraged 
to attend and reflect on these experiences. The Marian Student Education Association provides 
opportunities for candidates to interact with candidates from other more diverse campuses in semi-
annual state-wide meetings that develop leadership skills.  

Experiences Working With Diverse Students in PK-12 Schools 

Field experiences or clinical practice in settings with exceptional populations and students from different 
ethnic, racial, gender, and socioeconomic groups are designed for candidates to develop and practice 
their knowledge, skills, and dispositions for working with all students.  The overall diversity of the 
schools where we place candidates actually represents greater variation than the region in which we are 
located.  Demographics of schools represents a good faith effort by the unit to provide experiences that 
will broaden the experiences of all candidates and prepare them for the diverse and challenging 
classrooms they are likely to experience in fulltime practice.  

Each semester initial candidates gather data about the students in the classrooms in which they are 
working to make them more fully aware of potential student needs.  Candidates are expected to use the 
student data to monitor their interactions with students and support instruction provided by their 
cooperating teachers. When initial candidates are responsible for planning lessons, they are required to 
consider accommodations to the lesson that should be provided to better support the learning of all 
students.  During all field experiences, candidates collect and analyze data on student learning as they 
develop Observed Lesson Artifacts.  During clinical practice, initial candidates focus more deeply on 
student learning and how they are able to accommodate the learning of all students. The data shows 
that we have been successful in guiding our students to complete these tasks successfully. 

Seminars that support each field experience and clinical practice provide opportunities for peers and 
supervisors to provide feedback on candidates' thinking and actions related to interactions with diverse 
students.  Candidates keep a journal of their experiences which receives feedback from the university 
supervisor.  During clinical practice, candidates maintain a dialogue journal with their cooperating 
teachers for discussion of perceptions of students and meeting student needs.  In addition, candidates 
have ongoing conversations with their cooperating teachers, working together to solve problems and 
serving the needs of students and their families.  One of the final steps in clinical practice is a reflective 
essay that candidates develop to examine their professional development of the themes of the 
conceptual framework: Values and ethics, knowledge, reflection, collaboration, and accountability. 

Our data does reflect that candidates are successful working with diverse populations; however, we 
realize that we have to continue to be very active in providing more opportunities for our candidates. 
Our Institute of Professional Development and the Teacher Education Department are working out plans 
to bring science and math teachers from Thailand to Fond du Lac in 2015.  These teachers will team 



teach in our area schools and also work with Marian faculty and our candidates. This represents another 
opportunity for our candidates to work with diverse faculty. 

4.3 Areas for Improvement Cited in the Action Report from the Previous Accreditation Review  
Not Applicable 

4.4 Exhibits for Standard 4 
 

44A1 Diversity Standards Data Analysis  

44B1 Diversity Proficiencies TE  

44B2 Diversity Proficiencies LS  

44C1 Human Relations Program  

44C2 HR Verification Form  

44C3 Advisor Checklist HR Hours  

44C4 Clinical Practice Portfolio  

44C5 LS Online Portfolio Handbook  

44C6 Ed Tech Portfolio Handbook  

44D1 SOE1011  

44D2 SOE1112  

44D3 SOE1213  

44D4 4YR Marian at a Glance 2012-13  

44E1 SOE1011  

44E2 SOE1112  

44E3 SOE 1213 

44E4 SOE October Head Counts 

44F1 Student Demographics 

44G1 Hiring Commitment To Diversity 

44H1 Mission and Retention 

44H2 Recruitment Diversity Policies 

44I1 MTIP2011  

44I2 MTIP2012  

44I3 MTIP2013    

44I4 DPI MTIP Evaluation 2010  

44I5 DPI MTIP Evaluation 2011  

44I6 DPI MTIP Evaluation 2012  

44I7 DPI MTIP Evaluation 2013  

 

 

https://my.marianuniversity.edu/schools/soe/Documents/44A1_DiversityStandardsDataAnalysis.pdf
https://my.marianuniversity.edu/schools/soe/Documents/44B1_DiversityProficiencesTE.pdf
https://my.marianuniversity.edu/schools/soe/Documents/44B2_DiversityProficiencesLS.pdf
https://my.marianuniversity.edu/schools/soe/Documents/44C1_HumanRelationsProgram.pdf
https://my.marianuniversity.edu/schools/soe/Documents/44C2_HRVerificationForm.pdf
https://my.marianuniversity.edu/schools/soe/Documents/44C3_AdvisorChecklistHRHours.pdf
https://my.marianuniversity.edu/schools/soe/Documents/44C4_ClinicalPracticePortfolio.pdf
https://my.marianuniversity.edu/schools/soe/Documents/44C5_LSOnlinePortfolioHandbook.pdf
https://my.marianuniversity.edu/schools/soe/Documents/44C6_EdTechPortfolioHandbook.pdf
https://my.marianuniversity.edu/schools/soe/Documents/44D1_SOE1011.pdf
https://my.marianuniversity.edu/schools/soe/Documents/44D2_SOE1112.pdf
https://my.marianuniversity.edu/schools/soe/Documents/44D3_SOE1213.pdf
https://my.marianuniversity.edu/schools/soe/Documents/44D4_4YRMarianGlance201213.pdf
https://my.marianuniversity.edu/schools/soe/Documents/44E1_SOE1011.pdf
https://my.marianuniversity.edu/schools/soe/Documents/44E2_SOE1112.pdf
https://my.marianuniversity.edu/schools/soe/Documents/44E3_SOE1213.pdf
https://my.marianuniversity.edu/schools/soe/Documents/44E4_SOE_October_HeadCounts.pdf
https://my.marianuniversity.edu/schools/soe/Documents/44F1_StudentDemographics.pdf
https://my.marianuniversity.edu/schools/soe/Documents/44G1_HiringCommittmentToDiversity.pdf
https://my.marianuniversity.edu/schools/soe/Documents/44H1_MissionandRetention.pdf
https://my.marianuniversity.edu/schools/soe/Documents/44H2_RecruitmenDiversityPolicies.pdf
https://my.marianuniversity.edu/schools/soe/Documents/44I1_MTIP2011.pdf
https://my.marianuniversity.edu/schools/soe/Documents/44I2_MTIP2012.pdf
https://my.marianuniversity.edu/schools/soe/Documents/44I3_MTIP2013.pdf
https://my.marianuniversity.edu/schools/soe/Documents/44I4_DPIMTIPEvaluation2010.pdf
https://my.marianuniversity.edu/schools/soe/Documents/44I5_DPIMTIPEvaluation2011.pdf
https://my.marianuniversity.edu/schools/soe/Documents/44I6_DPIMTIPEvaluation2012.pdf
https://my.marianuniversity.edu/schools/soe/Documents/44I7_DPIMTIPEvaluation_2013.pdf

	4.4 Exhibits for Standard 4

